
	
  

THE SOCIOMATERIALITY OF EXPERTISE:  

AN EXPLORATORY STUDY OF TRAUMA SURGEONS 

 
Darin Rowell 

A DISSERTATION 

in 

Work-Based Learning Leadership 

Presented to the Faculties of the University of Pennsylvania 

in Partial Fulfillment of the Requirements for the  

Degree of Doctor of Education 

 
2015 

 

Supervisor of Dissertation: 
_______________________________________ 
Sharon M. Ravitch, Senior Lecturer 
 
 
Dean, Graduate School of Education: 
______________________________________ 
Pamela L. Grossman, Dean and Professor 
 

 

Dissertation Committee: 

Sharon M. Ravitch, Senior Lecturer  

Alexandra Michel, Adjunct Assistant Professor of Education 

Nick van Dam, Global Chief Learning Officer, McKinsey & Company 

Dana Kaminstein, Adjunct Assistant Professor of Education; Fellow, Aresty Institute of 
Executive Education, Wharton 



	
  
	
  

	
  

ii	
  

DEDICATION 

Without the support of my wife and two sons, this journey would not have been possible.  
In various ways they each participated, sacrificed, and consistently demonstrated their 
unwavering support.  For my sons, Colt and Tucker, they sacrificed time with me and 
time as a family in order to support my goal.  This included lost vacations and lost one-
on-one time together.  Instead of focusing on what was lost, as I may have done at that 
age, they consistently chose to focus on how we made the best of the time we had.  Their 
support kept me moving forward and their selfless maturity inspired me. 

For Courtney, my wife, she was truly a partner in every leg of the journey.  She was the 
one who would not allow me to rationalize why pursuing a doctorate at this time was not 
the right decision.  In spite of the significant financial, familial, and personal 
implications, she prodded me to not only pursue my doctorate but to fully immerse 
myself in the learning journey.  In addition to the role of supporting spouse and life 
partner, she also became an important thought partner.  With only moderate jest, I have 
often wondered if she would have been such a vigorous supporter if she would have had 
any idea of the number of articles that she would eventually read in fields such as 
complex adaptive systems, practice theory, or adult learning theory.  Regardless, she 
committed herself to reading dozens of such academic articles so that she could be a 
better thought partner and sounding board for me.    

To Courtney, Colt, and Tucker, I dedicate this dissertation and the broader learning 
journey which it represents.  Your love and support has been and continues to be the 
inspiration in all that I do. 

 

 

  



	
  
	
  

	
  

iii	
  

ACKNOWLEDGEMENT 

I first want to acknowledge the substantial and unwavering support from my committee.  
I am truly grateful for your ever-present commitment, perspective, and unique 
contribution to my intellectual growth.  I cannot imagine expecting more from a 
dissertation committee.  

To Alexandra Michel, thank you for the many stimulating conversations, challenging me 
to think more deeply about phenomenon, and for introducing me to the field of practice 
theory. 

To Dana Kaminstein, thank you for always ensuring that my observation of phenomenon 
included both comprehension and depth.  I am also eternally grateful for the occasional 
and well-timed Monty Python quote. 

To Nick van Dam, thank you for ensuring that my work navigated the fine balance 
between research and practice.  Being able to navigate both worlds was one of the main 
motivations behind pursuing my doctorate. 

Lastly, to Sharon Ravitch, my committee chair, thank you for being an experienced guide 
and coach through this journey.  You consistently provided practical wisdom, 
professional rigor, and support.  Your guidance and support were invaluable on multiple 
levels. 

I also want to acknowledge the consistent and ever-present support of colleagues Candice 
Reimers, EdD, and Peter Cavanaugh, EdD.  In spite of hectic personal and professional 
schedules of their own, they always made time to serve as thinking partners and advisors. 

 

  



	
  
	
  

	
  

iv	
  

 

 

ABSTRACT 

THE SOCIOMATERIALITY OF EXPERTISE:  

AN EXPLORATORY STUDY OF TRAUMA SURGEONS 

Darin Rowell 

Sharon M. Ravitch 

The importance of knowledge workers and expertise continues to accelerate for both 

organizations and for economies.  In addition, experts are increasingly being tasked with 

contributing to challenges that span their particular domain of expertise.  A contemporary 

example is the U.S. healthcare industry where physicians are increasingly being asked to 

serve as active partners with healthcare administrators to solve complex challenges such 

as rising costs, outcome-based reimbursements, and quality of care.  Unfortunately, 

research has shown that individuals who are highly skilled in one domain (e.g., 

physicians) are rarely are able to transfer that expertise to other domains.  This 

dissertation used qualitative methods to explore an alternate conceptualization of 

expertise and how this might influence the contribution of experts across domains.  The 

findings from this study suggest that expertise emerges from the dynamic relationships 

occurring between the social and the material aspects of a situated environment.  

Therefore, in addition to the knowledge that is resident within an individual, knowing and 

expertise is also distributed across the various social and material relationships within the 

specific environment.  The main contribution of this research is to expand the standard 
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conceptualization of expertise, which is based on cognitive and socio-cognitive 

assumptions.  This study does not deny the validity of cognitive assumptions about 

knowledge and expertise but argues that these assumptions do not go far enough in 

conceptualizing expertise.  This research indicates that a sociomaterial conceptualization 

of expertise allows for a more nuanced understanding into the various constitutive aspects 

of expertise and in particular a greater sensitivity to the relationship among the aspects.  
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Chapter 1:  Introducing and Framing the Study 

In 1959, Peter Drucker first declared the importance of knowledge work and the 

knowledge worker (Drucker, 1965; Davenport, Thomas, & Cantrell, 2002).  Almost sixty 

years later, Davenport (2013) notes that the importance of knowledge workers, experts, 

and expertise continues to accelerate for organizations and for economies.  But what 

exactly is expertise and why is it important? 

Theorists do not agree on a single definition of expertise, yet they do 

acknowledge that nuances in the characterization of expertise can differ across cultures.  

In their review of cross-national literature on expertise, Germain and Ruiz (2009) 

concluded that for the United States and most western European countries “expertise is 

the combination of knowledge, experience, and skills held by a person in a specific 

domain” (p.629).  In addition to contributions within their specific domains, experts are 

increasingly being tasked with contributing to challenges that span their particular 

domain of expertise (Fenwick, Nerland, & Jensen, 2012).  This demand for highly skilled 

experts to contribute across their specific domains of expertise is particularly important 

for the U.S. healthcare industry (Waldman & Cohn, 2008).  

In the complex U.S. healthcare environment, physicians are vital participants 

whose decisions direct patient care and whose actions profoundly influence patient 

outcomes.  In addition to clinical outcomes, physician actions directly impact 

organizational outcomes through resource expenditure and cost containment measures 

(Taheri, Butz, Griffes, Morlcock, & Greenfield, 2000).  Reflecting the significance of 

their role on patient satisfaction, clinical outcomes, and cost of care, physicians are 
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increasingly being held ever more accountable for the overall value of the care they 

provide to patients (Walsh, Ettinger, & Klugman, 2009).   

As a reflection of the increasing recognition of physician impact and the resulting 

scrutiny, third party payers, such as insurers, consider clinical outcomes when 

determining reimbursement rates to physicians and/or healthcare systems (Conway & 

Cassel, 2012; Walsh et al., 2009).  In fact, by 2017 the Centers for Medicare and 

Medicaid Services will utilize a physician value modifier when adjusting payments.  

Congressionally mandated, this plan will base all physician payments on performance 

(Conway & Cassel, 2012).  Bearing in mind the new reimbursement measures and the 

overall changes in healthcare, physicians are increasingly important contributors to the 

financial outcomes of healthcare organizations (Clark, 2012).  

Given the various responsibilities of physicians as well as the considerable impact 

that they have on patient and organizational outcomes, it is imperative that healthcare 

organizations and physicians acknowledge and embrace the interdependence of their 

respective roles in ensuring patient value.  In particular, administrative leaders can play a 

crucial role in supporting physicians to better navigate the complexities of leadership 

outside of the domain of patient care.  Physicians must likewise actively embrace their 

responsibilities to engage as active partners with healthcare administrators to improve 

safety, quality of care, and reduce costs (Conway & Cassel, 2012; Walsh et al., 2009).  

Although there is recognition of both the challenges and the corresponding level of 

opportunity, viable solutions are still being sought. 
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In studying the relationships between physicians and healthcare executives, 

Waldman and Cohn (2008) identified fundamental differences between the two groups in 

areas such as education, socialization, and work experience.  These differences have 

created a gap between the perspective of physicians and that of healthcare executives.  

This gap often results in antagonistic and adversarial relationships.  Interestingly, this 

same research found that despite the differences in education, socialization, and work 

experience, these two groups share many of the same core values such as altruism and 

service (Waldman & Cohn, 2008).  Creating this important collaboration between the two 

groups will require “bridging across the gap” between the reality of the physician and that 

of the executives (Waldman & Cohn, 2008 p.27).  Both the challenges and the 

opportunities that are the result of this gap are as present at my research site as those in 

Waldman and Cohn’s study.  

Background and Context 

The research site for this exploratory study was a newly formed Surgical Trauma 

Center that is a part of a teaching hospital and regional health system.  Trauma Centers 

are unique because they specialize in providing comprehensive medical services to 

patients suffering traumatic injuries incurred from incidents such as motor vehicle 

accidents, acts of violence (shootings or stabbings), and natural disasters.  A trauma 

environment is focused and fast-paced, with the primary goal of stabilizing the patient 

such that they can be transferred from the Center to the next phase in their continuum of 

care.  Often the cases are complex and multifaceted and mistakes can lead to the death of 

the patient (Klein, Ziegert, Knight, & Xiao, 2006).   
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This health system where this research took place, like many others in the US, is 

facing increasing pressures to control cost, provide high quality care, and serve the needs 

of all members of the community—both insured and uninsured.  In contrast to the 

financial pressure facing the larger organization, trauma services generated a positive 

financial return for the health system.  However, the trauma services had recently begun 

to face significant external competition from a rival hospital system.  So in an effort to 

both continue to build on their existing financial success in Trauma and to simultaneously 

defend against further shift of trauma volume to external competition, the decision was 

made to create a separate Trauma Center (hereinafter Center).   

The original research question guiding this study focused on the influence of 

feedback structures and practices on an organization’s ability to engage in continuous 

change.  By selecting a newly formed trauma surgical center as the research site, I felt 

assured that the study would surface numerous examples of an environment of 

continuous change, including aspects such as evolving roles and responsibilities, 

changing strategy, and the associated forms of individual resistance.  While the research 

did, in fact, reveal an environment of continual change, the data that emerged from the 

interviews presented a more intriguing story.  Participants consistently spoke about the 

important and consequential differences between the surgeons and the administrators.  In 

particular, the participants described the different characteristics between what I began to 

conceptualize and refer to as the surgical or the patient-facing aspects (surgical domain) 

of the Center, and the non-surgical or academic and administrative aspects (non-surgical 

domain) of the Center.  In addition to the reported differences, it was also apparent that 
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participants perceived that increased contribution from the surgeons in the non-surgical 

domain and greater collaboration among the surgeons and the administrators was key to 

the success the Center.  It also became increasingly clear that the participants were 

frustrated and unsure as how to accomplish the increased contribution and collaboration, 

given some of the fundamental differences that they experienced.  In effect, the data 

emerging from the participant interviews presented a compelling puzzle—the need for 

increased contribution and collaboration, yet seemingly irreconcilable differences 

between the two domains.  

In order to focus my analysis and further explore this puzzle, I began to refine my 

research questions.  After additional engagement with the study data and through ongoing 

dialogue with members of my dissertation committee I inductively evolved my research 

questions to the following: 

Research Question #1: What are ways to conceptualize the expertise of a trauma 

surgeon? 

Research Question #2: What are the characteristics associated with trauma 

surgeons and their professional socialization and current work environment that 

influence the portability of their expertise? 

As previously discussed, successfully engaging physicians as active partners with 

healthcare administrators is critical to both patient and business outcomes.  The specific 

knowledge, expertise, and decision authority over patient care are primary reasons they 

must become active partners (Conway & Cassel, 2012; Walsh et al., 2009).  Traditional 

views on expertise reveal that individuals that are highly skilled in one domain (e.g., 
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surgeons) rarely are able to transfer that expertise to other domains (Glaser, Chi, & Farr, 

1988).  However, my revised research questions allowed for an open frame from which to 

explore alternate conceptualizations (and enactments) of expertise.  In exploring these 

questions, I also sought to better understand the limitations to transferring expertise 

across different domains from the perspectives of the insiders in the setting.    

Rationale and Significance of the Study   

In the previous section of this chapter, I described how the importance of 

expertise is accelerating and how experts are increasingly being tasked with contributing 

to challenges that span their particular domain of expertise (Fenwick et al., 2012; 

Davenport, 2013).  I also described how conventional conceptualizations of expertise 

posit that expertise does not easily transfer across domains (Glaser et al., 1988).  At best, 

these two assertions demonstrate a major challenge for the professional fields that are 

associated with knowledge work.   At worst, these two assertions present incompatible 

truths—a paradox.  Rather than approaching the situation from a traditional (cognitive) 

paradigm of expertise, my research challenges the traditional perspective and explores 

alternative conceptualizations of expertise.  This study acknowledges the cognitive 

dimensions of expertise, yet argues that this standard framing does not go far enough in 

its conceptualization of expertise.  In order to fully describe the rationale and significance 

of this study, it is important to further discuss the traditional view of expertise. 

Standard Conceptions of Expertise 

Standard conceptions of expertise position it as the cognitive knowledge, abilities, 

and traits of the expert (Ericsson & Smith, 1991; Barab & Plucker, 2002; Michel, 2015).  
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Individuals are thus considered experts because of what they know, who they are (traits), 

and how these traits and their accumulated knowledge allows them to act in expert ways.  

This conceptualization does not indicate how experts can extend their contribution by 

bridging from their domain of expertise across other domains without acquiring new 

knowledge.  That is to say, in order to contribute outside their area of expertise they must 

develop additional cognitive knowledge and expertise in other domains.  In general, this 

is a linear and limiting view of the source of expertise partly because the rate at which 

expertise can be developed is limited to the rate at which additional knowledge can be 

acquired.  This view is also limited because of its dualistic framing that posits knowledge 

and traits as the property of individuals who are separate and distinct from their 

environment and situation (Barab & Plucker, 2002).  Further, it does not account for how 

to support the portability of expert performance and contribution in one domain across to 

other domains and environments.  Additionally, research has demonstrated that learning, 

knowing, or expertise cannot be easily abstracted from the specific context and 

environment within which it is observed (Brown, Collins, & Duguid, 1989; Bredo, 1994; 

Lave, 1988, 1993, 1997; Saxe, 1991).  For example, in a study reported by Saxe (1991), 

researchers posing as difficult customers negotiated prices with children selling candy at 

a market in Brazil.  During these market negotiations the children solved the researchers’ 

covert math problems at a 99% accuracy rate.  In contrast, these same children only 

scored 65% accuracy on a formal math test that evaluated the same skills.  If expertise 

were, in fact, based solely on the inherent knowledge and traits of the individual, how 

would we explain these findings and the finding of similar studies?  As is clearly 
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demonstrated in this study by Saxe, traditional cognitive conceptualizations of expertise 

do not go far enough in accounting for the role and influence of the various aspects of 

ones’ environment.  Building upon the validity of cognitive views of expertise, I 

incorporate more dynamic and generative ways to conceptualize expertise.   

Sociomaterial Conceptions of Expertise 

Researchers are increasingly exploring the constitutive and recursive nature of 

social and material relationships and their influence on expertise and expert performance 

(Barab & Plucker, 2002; Michel & Wortham, 2008; Orlikowski, 2007; Fenwick et al., 

2012).  This line of inquiry goes beyond the recognition of situated cognition (Brown et 

al., 1989) or collective mind (Weick & Roberts, 1993), and considers how the structures, 

practices, and relationships between the social and the material create an entanglement 

such that each is consequential in creating the other (Orlikowski, 2007).  This 

sociomaterial approach purposefully avoids placing humans at the center and instead 

views humans as one dimension of a larger system that includes technology, bodies, 

tools, actions, structures, and objects.  It is from the web of entangled relationships within 

the system that learning and expertise emerge (Fenwick et al., 2012).  Conceptualizing 

expertise or the emergence of expertise in this way allows for nuanced exploration into 

the expertise of trauma surgeons. 

Building upon such theory, this study explores how expertise emerges from the 

dynamic relationships occurring between the social, structural, and the material aspects of 

the surgeon’s environment.  Therefore, in addition to the cognitive knowledge that is 

resident within a surgeon, knowing and expertise exists among and across the various 
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structural, social, and material relationships within their specific environment.  

Conceptualizing expertise in this way allows for further consideration of how expertise is 

emerging within the unique environment.  In doing so, it may also allow for further 

consideration of how to actively facilitate the emergence of expertise, the extension of 

contribution across traditional domains of expertise, and/or how to support the portability 

of expertise within and across environments.   

As will be discussed in greater detail in Chapters Four and Five, the theoretical 

framework that emerged from the study demonstrates how the dynamic relationship 

between the surgeons and the specific social, structural, and material aspects of the 

surgical domain lead to the emergence of domain-specific expert behavior and 

contribution.  Likewise, the dynamic relationship between the surgeons and the specific 

social, structural, and material aspects of the non-surgical domain does not lead to the 

emergence of domain-specific expert behavior and contribution.  In particular, the 

framework indicates how the ability of the surgeons to engage with potential resources in 

both the surgical and non-surgical domains were determinate of the surgeons’ ability to 

demonstrate expertise and contribution within and across domains.  However, to fully 

explicate this dynamic, it is necessary to first establish the theoretical foundation that 

supported the analysis of the data and the subsequent findings.  In Chapter Two, I will 

introduce the theories, principles, and constructs that were central to this study.    

In addition to addressing the puzzle of expert contribution across domains, this 

study seeks to add to the emerging literature that posits expertise and expert performance 

as emerging from the entangled relationships among the social and material aspects of a 
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situated environment.  This shift in theoretical discourse from cognitive to sociomaterial 

conceptualizations has significant implications for both theorists and practitioners.   The 

theoretical implications would include the fields of learning, socialization, and expertise.  

The implications for practice across various fields include areas such as professional 

development, leadership development, and performance management.  More specifically, 

I believe that the results from this study can provide direct insight for opportunities to 

bridge the gap between physicians and healthcare executives (Waldman & Cohn, 2008).  

The results of this study also initiate a path of inquiry that other researchers and 

practitioners can extend for the further benefit of all stakeholders in the U.S. healthcare 

field. 

Overview of the dissertation 

This study was designed as a qualitative, exploratory study.  The selection of the 

research site and the individual participants was based on purposeful selection design 

strategy (Light, Singer, & Willett, 1990; Maxwell, 2013).  The results of this research are 

intended to contribute to both academic and practitioner discourse in the fields of 

expertise, learning, and socialization.  

The dissertation is structured as five chapters.  Chapter Two provides a review of 

the relevant bodies of literature that supported the study.  These include learning, 

organizational and medical socialization, expertise, and practice theory.  Collectively, 

these bodies of literature provided the conceptual blocks from which I constructed my 

theoretical framework.  I then applied the theoretical framework as the conceptual lens 

through which I engaged with and interpreted the data.  In addition to providing a review 
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of fields such as learning theory, organizational socialization, medical socialization, 

expertise, and practice theory, I also discuss the contributions and limitations of each 

field to this study.   

Chapter Three contains a review of the specific research methodology and design 

strategy that guided this exploratory study.  This includes a description of the methods for 

site selection and data collection and analysis.  Chapter Three also describes the 

limitations of the design and the active strategies that were employed to mitigate threats 

to validity.  In closing, this chapter provides an overview of the unique aspects of the 

research site. 

Chapter Four presents and discusses the two key findings that emerged from the 

data.  The first finding indicates that the expertise of a trauma surgeon is situated with a 

sociomaterial context.  The second finding reveals that the expertise of the trauma 

surgeon does not readily transfer to the non-surgical domain of the Center.  In order to 

sufficiently contextualize the findings, I first introduce the theoretical foundation that 

informed the analysis.  Then, for each finding, I describe the data that emerged from the 

study and apply academic theory in order to analyze and explore the data.  This approach 

provides a sound grounding to support each finding.    

Chapter Five discusses the multiple implications of this study for both 

organizational theory and for practice.  The chapter also formally explicates the 

theoretical framework that emerged through the course of the research.  In concluding the 

chapter, I discuss the limitations of the study and makes recommendations for future 

research.   
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Chapter Summary   

This chapter frames the study and introduces the intellectual puzzle, which this 

study aims to address.  I first establish the increasing importance of knowledge workers 

and experts to organizations and economies.  I then introduced the specific research 

questions that guided the study and described how they evolved inductively as a result of 

incoming data and ongoing dialogue with members of my committee.  In order to fully 

position the purpose and unique contribution of this study, I first introduced the 

theoretical significance of conceptualizing expertise from a sociomaterial lens versus a 

cognitive or socio cognitive lens.  I then provided information on both industry and site-

specific trends in order to further contextualize the data and subsequent findings of this 

study.  In order to provide sufficient theoretical grounding for this study, I will now 

transition to Chapter Two and provide a review of the literature that offered the 

conceptual lens through which to engage with the data and support the theoretical 

framework of this study. 
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Chapter 2:  Literature Review 

This chapter provides an introduction to the major theoretical constructs that 

informed my research.  For each theory, I first provide a brief overview of the literature 

and then discuss the specific contributions and limitations of this body of work relative to 

my study.   I begin with a brief overview of three major theories of learning.  I then 

review the major theoretical constructs associated with the socialization and medical 

socialization literature.  Next, I provide a brief introduction to the literature associated 

with the conceptualization of expertise and expert performance.  After reviewing these 

bodies of literature, I then assert that socialization, medical socialization, and the 

conceptualization of expertise are grounded in a cognitive theory of learning.  I further 

discuss that while this theoretical lens recognizes the existence of other individuals and 

environmental aspects, it treats them as separate entities whose existence simply 

influences the cognitive schema of others. 

In order to demonstrate an alternate conceptualization of expertise, I introduce the 

field of practice theory.  I first provide an overview of practice theory and some of the 

major contributors, both historical and contemporary.  I then introduce key constructs that 

were applied to inform this study.  In closing this chapter, I discuss how practice theory 

provided a dynamic lens through which to observe and conceptualize the organizational 

phenomenon encountered in this study.   

It is important to note that each of the theories included in this literature review 

significantly influenced the intellectual journey and ultimately the theoretical framework 

that emerged from this study.  For example, the understanding gained from theories of 

learning, socialization, and expertise was central to establish the conceptual foundation 
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for this study.  In particular, these bodies of knowledge allowed me to conceptualize the 

dynamics that contribute to the cognitive development, which occurs as knowledge 

workers travel along their professional journey from preparing for their career through 

entering organizations and then performing as professionals and experts in their fields.  

Through understanding the dynamics associated with these bodies of knowledge, I was 

better able to engage with and evaluate the affordances from the field of practice theory.  

More specifically, practice theory provided the key principles and theoretical constructs 

that allowed me to conceptualize the dynamic of mutual influence that occurs during the 

journey of development, socialization, and practice.  In order to more fully explicate the 

observed dynamics and the subsequent development of the theoretical framework, I will 

provide a brief overview of the major fields of theory that most influenced this study. 

Learning Theory  

Theories of learning articulate assumptions about the process through which 

individuals acquire the ability to operate successfully in the world.  In this section, I 

provide a separate review of Behavioral, Cognitive, and Sociocultural theories.  For each 

theory, I discuss its contribution and limitations. 

Behaviorist theorists that prescribe to behaviorist assumptions of learning believe 

that humans are inherently unreflective.  They reject the contention that humans act from 

free will (Freiberg, 1999; Magliaro, Lockee, & Burton, 2005; Wortham, 2003).  From a 

behaviorist perspective, learning is reflected in an individual’s change in behavior as a 

direct response to environmental stimuli.  Both environmental context and teacher 

reinforcement direct students to produce desired behaviors (Boghossian, 2006; Wortham, 
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2003).  Reinforcement can be both positive and negative.  Positive reinforcement can 

include valued events or items such as good grades, praise, or food.  The underlying 

concept is that valued events or items reinforce desired behaviors.  Conversely, negative 

reinforcement can include bad grades, withholding food, or physical pain such as from 

electric shock.  As with positive reinforcement, it is believed that undesired behaviors can 

be influenced or dissuaded by negative reinforcement.  In each case, the strength, and 

thus the effectiveness, of the reinforcement is related to the temporal proximity between 

the behavior and the reinforcement (Schwartz, 1986).   

Unlike like behaviorist theory, cognitive theory conceptualizes learners as being 

actively engaged and making sense of their world through the development of mental 

models or schemas.  As such, learning is theorized as the process of individuals evolving 

their mental models based on new information that they have encountered (Wortham, 

2003).  Learning through both direct and indirect experience is recognized as supporting 

learners in evolving their mental models (Dewey, 1936; Piaget, 1970; Bandura, 1977).  

Indirect experience often includes exposure to more competent others through both 

observation and dialog.  Social cognitive theory (Bandura, 1986) reflects cognitive 

development as a result of the reciprocal interaction of three factors: personal, behavioral, 

and environmental.  The personal factor concerns the level of self-efficacy that the 

individuals have regarding their abilities.  The behavioral factor concerns the degree of 

positive or negative feedback they receive as the result of performing or attempting to 

perform the target behavior.  Finally, the environmental factor concerns the physical and 
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social aspects of one's environment and their influence on the target behavior (Bandura, 

1986, 1997, 2012). 

A sociocultural theory of learning posits that, beyond the practice of creating 

mental models in isolation, learners also construct knowledge through social interaction 

and the use of tools (Boreham & Morgan, 2004; Vygotsky, 1978; Wortham, 2003).  Such 

tools can be physical, such as geographic maps, or mental, such as theoretical 

frameworks for assessing commercial markets (Wortham, 2003).  Learning in a 

sociocultural context is seen as a dynamic relationship between the learners and the 

instructor.  The instructor acts as an experienced guide that provides the learners with 

support as they work on reducing the gaps in their Zones of Proximal Development 

(ZPD).  The ZPD refers to the distance between what a learner can accomplish on her 

own, versus what she can achieve in collaboration with peers or instructors who are more 

capable for the given task (Vygotsky, 1978).  The term scaffolding (Wood, Bruner, & 

Ross, 1976) is often used when referring to the type of support that learners receive as 

they are developing their competence and moving through their ZPD.  An example of 

scaffolding is when an instructor assesses a learner's current knowledge and skills, and 

then devises level-appropriate activities that allow the learner to engage and to actively 

build upon her current skill levels (Spouse, 2001).   

Contributions 

Each of these learning theories makes unique contributions.  The systematic 

approach of behaviorist theory is helpful when creating an environment for acquiring 

desired behaviors.  Calculated and scheduled instruction, guided by the use of 
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reinforcements, is efficient for establishing desired behaviors, outcomes, and capabilities.  

Reinforcements, such as praise or constructive criticism, can support experts in the 

process of learning to succeed in areas outside of their traditional domain. Cognitive 

theory highlights the importance of human reasoning and determination and considers the 

influence of developmental changes on cognitive processes. Unlike behavior theory, it 

acknowledges the ability of humans to reflect on and make decisions about external 

events and objects.  Understanding how experts process new information is critical when 

presenting them with new information, particularly within a new domain.  Social 

cognitive theory takes into account the influence of the environment.  Where social 

cognitive theory takes a dualistic view of individuals and their environment (Packer & 

Goicoechea, 2000), sociocultural theory views learning as occurring within a situated 

environment and distributed across social relationships, cultural, material, and temporal 

elements (Lave, 1988; Scribner, 1990, 1997; Packer & Goicoechea, 2000).  This view 

allows for a more comprehensive and dynamic approach to learning.  In addition, 

acknowledging and attending to the various social, relational, and material aspects of the 

expert’s environment may further facilitate the contribution of expertise across domains. 

Limitations 

Behavior Theory does not consider human cognition or motivation and ignores 

the social impact of learning, and thus is not a complete approach to the conceptualizing 

the development or transferability of expertise. Cognitive theory conceives learning as 

occurring through the changes in an individual’s mental schemas.  Thus other people, 

places, and things are treated as separate and independent entities, reflecting a dualism 
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(Sfard, 1998).  This dualist conception conceives the interaction among the separate 

people, places, and things as simply influencing the schema of the individual learner.  

While not denying the important influence of mental schemas, this approach does not 

allow for full consideration of the dynamic relationship between the social and material 

aspects of an environment; thus it is too limiting for conceptualizing expertise, as 

expertise is not separate from the various aspects of the environment in which it exists.   

Organizational Socialization 

Organizational socialization refers to the process where individuals “learn the 

ropes” (Van Maanen & Schein, 1979, p. 3) regarding what is required to be a successful 

member of an organization.  Both Schein and Van Maanen position socialization as a 

learning process that can be considered as ongoing throughout one's career (Schein, 1971; 

Van Maanen, 1977).  Although organization socialization can be considered an ongoing 

process throughout one's career, much of the socialization process is focused on the 

socialization of new members of the organization (Ashforth, Sluss, & Saks, 2007).  

Research indicates that socialization is positively correlated with individuals adjusting to 

their new roles (Ashforth, Sluss, & Harrison, 2007; Bauer, Morrison, & Callister, 1998; 

Fisher, 1986; Moreland & Levine, 2001; Saks & Ashforth, 1997).  In support of Van 

Maanen and Schein’s (1979) contention that socialization is fundamentally a learning 

process, additional research indicates that socialization can have a significant impact on 

the new employee’s acquisition of knowledge about the organization and the work 

context (Haueter, Macan, & Winter, 2003; Saks & Ashforth, 1997). 
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According to Saks and Ashforth (1997), there are four main theoretical constructs 

associated with much of the research on organizational socialization.  These constructs 

are Van Maanen and Schein’s (1979) framework of socialization tactics, uncertainty 

reduction theory, social cognitive theory (Bandura, 1986), and sense-making theory.   I 

will now provide a brief introduction of each of these constructs. 

The first construct is based on Van Maanen and Schein (1979), who identified 

dimensions or tactics that organizations could adopt in order to design their socialization 

process (Van Maanen & Schein, 1979; Ashforth & Saks, 1996).  Each of the six tactics 

was reflected as having two poles representing opposing values of each tactic.  Those 

tactics were collective vs. individual, formal vs. informal, sequential vs. random, fixed 

vs. variable, serial vs. disjunctive, and investiture vs. divestiture.  Building upon this 

model, Gareth Jones (1986) proposed that the clusters formed by the dimensions 

associated with the respective poles represent two types of socialization: Individualized 

Socialization versus Institutionalized Socialization.  Institutionalized Socialization 

includes the dimensions: collective, formal, sequential, fixed, serial, and investiture while 

Individualized Socialization includes: individual, informal, random, variable, disjunctive, 

and divestiture.  Subsequent research has reinforced and proposed additional refinements 

of the model (Ashforth, Sluss, & Saks, 2007). 

The second construct is uncertainty reduction theory, which contextualizes the 

influence of uncertainty and subsequent motivation to reduce the uncertainty that is often 

experienced by new members of organizations (Saks & Ashforth, 1997).  Research has 

shown that socialization tactics that reduce newcomer uncertainty have a positive 
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influence on their job satisfaction, performance, and intention to remain with the 

organization (Van Mannen & Schein, 1979; Saks & Ashworth, 1997; and Morrison, 

1993).  Uncertainty reduction tactics mainly focus on the effective conveying of 

information, from both social and non-social means, that is perceived by the new 

members as being useful in their adapting to the new environment. 

The third construct is social cognitive theory (Bandura, 1986).  Bandura initially 

introduced much of the baseline for social cognitive theory in an article titled Social 

Learning Theory (Bandura, 1977).  He subsequently renamed his theory to social 

cognitive theory to further emphasize the primary influence of cognition (Bandura, 

1986).  The basic premise of social cognitive theory is that an individual's development 

of new behaviors can be conceived as cognitive development that results from the 

reciprocal interaction among three factors: personal, behavioral, and environmental.  The 

personal factor concerns the level of self-efficacy that the individuals have regarding their 

abilities.  The behavioral factor concerns the degree of positive or negative feedback they 

receive as the result of performing or attempting to perform the target behavior.  Finally, 

the environmental factor concerns the physical and social aspects of one's environment 

and their influence on the target behavior (Bandura, 1986, 1997, 2012). 

The fourth construct supporting much of the socialization research is sense 

making.  Sense making is a cognitive process through which new organizational 

members give meaning to their interactions with and observations of existing 

organizational members (Louis, 1980; Reichers, 1987; Saks & Ashforth, 1997).  This 

process results in the development of schemas and cognitive maps that define 
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organizational reality and identities (Katz, 1980, 1982; Falcione & Wilson, 1988; Weick, 

1995; Saks & Ashforth, 1997).  These new schemas or cognitive maps support new 

members in successfully adapting to their new environment and roles. 

Medical Socialization 

The process of medical socialization facilitates the transition from medical student 

to practicing physician.  As described by Broadhead (1983), the purpose of medical 

socialization process is to “yield the model professional who is idealized as a super 

individual in terms of autonomy, judgment, skills, commitment, and motivation” 

(Broadhead, 1983, p. 17).  Key to this outcome are the teaching hospitals with residency 

programs that train residents to develop the skills necessary to deal with patient cases, 

perform clinical skills, and to conduct research (Duncan, 1996; Fox, 1990; Harrison, 

1982; Wear, 1997).  Through this process, residents develop their identities and role 

schema via exposure to medical practice and culture during such activities as labs, 

conferences, being “on call”, and attending patient rounds (Anspach, 1990; Hafferty, 

1988; Hirschmann, 1999).  Residents also begin to internalize and embody the traits that 

are typically associated with medical identity, including authority, emotional distance, 

and impartiality (Broadhead, 1983).    

Like organizational socialization, medical socialization is based on a social 

cognitive paradigm of learning and expertise.  Through exposure and the observation of 

more competent others, residents learn the skills, behaviors, and traits that are required to 

be competent physicians.  The learning that is taking place in this paradigm is the result 

of changing mental schema as the residents observe and receive information from 
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experienced physicians or other experts.  In effect, it is a cognitive transfer from the 

expert's mind to the novice mind of the resident. 

Identity Work   

Identity work literature explores how individuals construct, maintain, and modify 

their identities in relation to other individuals and social contexts.  Social identity theory 

and self-categorization theory recognize two forms of identity (Brewer, 1991, 2003; 

Tajfel, 1978; Turner, Hogg, Oakes, Reicher, & Wetherell, 1987).   One is personal 

identity, which is “individuated self—those characteristics that differentiate one 

individual from others” (Brewer, 1991, p. 476).  Social identities are “categorizations of 

the self into more inclusive social units that depersonalize the self-concept” (Brewer, 

1991, p. 476).  An individual’s personal identity may conflict at times with one or more 

of her social identities.  Likewise, social identity requirements may interfere with the 

individuality of the personal identity (Brewer, 1991, 2003).   

After initial socialization into a group, one’s identity can continue to evolve 

through further experience, interaction, and learning.  As Kreiner, Hollensbe, and Sheep 

(2006) state, “An ongoing process takes place in which the individual negotiates the 

‘Who am I?’ question amidst social ‘This is who we are’ messages.” (p. 1032).  The 

relationship between individuals and social contexts are dynamic.  Identity work is 

concerned with the ways that individuals respond to this dynamic in the construction of 

their personal identities in ways that are compatible with their self-concept (Snow & 

Anderson, 1987).    
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Where the majority of literature on organizational identification focuses on how 

organizational members construct identities based on where they work, Pratt, Rockmann, 

and Kaufmann (2006) found that professionals tend to construct identities based on “what 

they do”(p. 236).  In their six-year study of medical residents pursuing three different 

fields of medicine, it was found that regular changes occurred in the residents’ 

professional identities.  Those changes coincided with changes in the nature of the work 

the residents were performing.  When the work they performed did not match their view 

of who they were as professionals, identity changes transpired. The term work-identity 

integrity was used to assess how the work a resident did compared to her professional 

identity.  Differences in work-identity integrity, known as integrity violations, led to 

“identity customization” (Pratt et al., 2006, p. 242).  Identity customization was found in 

three different forms: enriching, patching, and splinting.  Enriching occurred when the 

basic principles of professional identity persisted, but the comprehension of the identity 

became more profound and distinct.  Patching occurred when residents used one identity 

(such as a medical generalist) to bolster another identity (such as surgeon).  Identity 

splinting referred to the process by which a resident used one identity (such as the prior 

identity of medical student) to support another fragile identity (such as radiologist).  Over 

time, identity patching and identity splinting transitioned into identity enriching. Their 

study provides insight into how professionals construct and evolve identity over time, and 

highlights the importance of work-identity integrity in the formation of professional 

identity (Pratt et al., 2006).   
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Contributions of Organizational and Medical Socialization 

As demonstrated throughout this brief review, organizational and medical 

socialization are concerned with the process through which individuals become 

competent and contributing members of their organization or profession.  A central 

concept of both organizational and medical socialization is the specific dynamic and 

supporting processes associated with developing professional identities and associated 

role schemas.  In effect, socialization theory explicates the processes that influence the 

development of the traits, thoughts patterns, and behaviors associated with being a trauma 

surgeon.  This process includes becoming competent in both their role responsibilities 

and their ability to accurately reflect the behaviors and norms associated with their 

respective organization and/or profession. In addition, socialization can be conceived as 

an ongoing process throughout one’s career (Schein, 1971; Van Maanen, 1977).  

Accordingly, socialization practices may provide indication of both the potential 

malleability of schemas and the potential practices for the evolution of schemas.  

Socialization theory was a fundamental building block in developing the 

theoretical framework for my study.  Understanding the process through which surgical 

identity and schemas are developed provided a generative frame for contextualizing and 

analyzing behaviors and participant responses.  Understanding the associated dynamics 

also allowed me to conceive how the socialization process can lead to both rigidity in role 

identity and, conversely, allow for continued evolution and expansion of identity and 

schemas.  
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Limitations 

In spite of its many contributions, the organizational and medical socialization 

literature is limited due to its cognitive assumptions of learning.  Although the four 

constructs underpinning much the socialization research account for the influence of 

individuals, materials, and relationships, they are based on dualistic assumptions.  They 

assume that influence solely occurs through the interactions of independent entities that 

shape the learner’s cognitive schemas.  Thus, the ability of a surgeon to succeed in an 

organization is linked to her ability to cognitively process new information received from 

observations and interactions with others in the environment.  A more comprehensive 

approach, as will be demonstrated in this study, is to conceptualize the reciprocal and 

mutually constitutive relationship between the surgeon and her environment.  That is to 

say that one must conceptualize the mutual influence between aspects such as cognitive 

schemas and the social, material, and structural aspects of a situated environment in order 

to understand more fully the dynamic development process.  

Expertise 

The study of expertise is concerned with the specific characteristics of individuals 

who have demonstrated the ability to perform consistently at a level well beyond the 

norm for the general population.  This ability could include fields as diverse as athletics, 

professions, and art. 

Ericsson and Smith (1991) conceptualize expertise as based on the relatively 

stable characteristics of individuals who can consistently perform at levels, which exceed 

the general population.  The emphasis on stable characteristics is to account for any 
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factors that are specific to a given environment and therefore not key to the individual's 

expert performance (Ericsson & Smith, 1991).  Earlier work by Bloom (1985) indicated 

that research into the childhood of adult experts did not necessarily provide clear 

indicators that would cause one to anticipate their future level of expertise.   There were, 

however, common themes among the background of all research subjects.  The common 

themes included intensive practice, available and committed teachers, and supportive 

families (Bloom, 1985; Ericsson, Prietula, & Cokely, 2007).  Furthering the findings of 

Bloom, much of Ericsson’s work on expertise is founded on the notion that expertise is 

not an inherent trait, but a skill that can be developed.  The path to expertise requires 

deliberate practice, often taking up to ten years or 10,000 hours of practice, and the 

guidance and support of a competent teacher or coach (Ericsson, Krampe, & Tesch-

Romer, 1993; Ericsson et al., 2007).  

In summarizing the key themes of the work of researchers, Glaser, Chi, and Farr 

(1988) identified the following characteristics of individuals who consistently 

demonstrate expert performance: 

1.   Experts mainly excel in their respective domains (e.g. expert physicist cannot 

transfer knowledge to show expert levels of disease diagnostics). 

2.   Experts can perceive meaningful data patterns in their domain that might be 

invisible to non-experts. 

3.   Experts are faster at performing skills and solving problems in their domain 

than non-experts. 

4.   Experts have developed greater short and long-term memory. 



	
  
	
  

	
  

27	
  

5.   Experts conceive problems at a deeper (less superficial) level than non-

experts. 

6.   Experts spend considerable time creating a qualitative, mental representation 

of the problem in order to contextualize the problem and the associated 

constraints. 

7.   Experts have substantial self-monitoring skills that support their ability to 

assess if they are on the correct path to solving a problem. 

Contributions 

The major contribution of the expertise literature to this study is its articulation of 

the traditionally understood pathway for developing and demonstrating expert 

performance.  Of particular importance are the intensive experiences and intentionality 

that occurs during the development of expertise, and how that same intense and focused 

development can occur at the expense of developing broader, more diverse skillsets.  It 

helps to further contextualize the reported strengths and limitations of the surgeon 

behavior.  The expertise literature served as the baseline from which I was able to 

incorporate contributions from practice theory.  That ultimately led to the conceptual 

foundation of this study. 

Limitations 

As with organizational socialization and medical socialization theories, the 

standard conceptualization of expertise is typically conceived from a cognitivist context.  

Expertise exists in the minds of the experts.  In making this distinction, it is important to 

note that Ericsson recognized the influence that deliberate practice had on physical 



	
  
	
  

	
  

28	
  

capabilities.  However, the body was represented as a vessel for the mind of the expert, 

rather than an equal and constitutive component of the expertise.  Further, as Ericsson 

and others acknowledged the influence of other individuals and environmental factors, 

these were conceptualized as separate and independent entities or objects.  The influence 

of these other individuals, entities, and objects merely resulted in the evolution of the 

cognitive models of the individuals undergoing socialization.  Accordingly, an 

individual's ability to develop their capability and expertise equates to being able to 

continually refine their cognitive schema and maps. This refinement occurs through the 

absorption of new information, including through the observation and interaction with 

others.  As will be discussed later, this is only a partial view of how learning occurs and 

how expertise can be conceived.  In order to conceive a more dynamic conceptualization 

of expertise, one must explore the field of practice theory. 

Practice Theory   

The field of practice theory is a “relatively unsettled intellectual landscape” 

(Feldman & Orlikowski, 2011 p. 3) that does not have a unified approach or a commonly 

accepted cannon defining the field (Schatzki, 2001; Gherardi, 2006).  Some scholars refer 

to practice theory as a “family of theories” (Reckwitz, 2002), while others suggest that 

practice theory is simply a “specific approach to understanding the world” (Feldman & 

Orlikowski, 2011 p 2).  Practice theory conceives social reality (including organizations) 

as comprised of bodies, material objects, knowledge, discourse, structures, (psychological 

& physical), and practices.  The focus is on the dynamic and emergent relationships 

among the various constituents and not the individual elements (Feldman & Orlinkowski, 
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2011; Nicolini, 2012).  Accordingly, some theorists have argued that applying a practice-

based view of organizational phenomenon resolves the tendency of other theoretical 

traditions that describe reality in dualistic terms such as mind/body, actor/system, 

social/material (Ortner, 1984; Schatzki, 2001, 2002; Rechwitz, 2002; Rouse 2007).  Their 

main assertion is that a practice-based view allows theorists to overcome a dualistic 

positioning by describing the dynamic relationship between social structures, practices, 

humans, and materials. 

The foundations of the more recent developments in the field of practice theory 

include those who self-identify with a practice theory approach. It also includes those 

who do not, yet their work clearly demonstrates an emphasis on the study of practices in 

the world (Nicolini, 2012).  Of those who self-identify with practice theory, Corradi, 

Gheradi, and Verzelloni (2010), identified three streams of study including: learning and 

knowing as situated practices (Lave & Wenger, 1991; Brown & Duguid, 1991; Cook & 

Yanow, 1993; Tsoukas, 1996; Raelin, 1997; Gherardi, Nicolini, & Odella, 1998; 

Gherardi, 2000; Orlikowski, 2002; Nicolini, Yanow, & Gherardi, 2003); technology as 

practice (Orlikowski, 1992; Suchman, Blomberg, Orr, & Trigg, 1999; Orlikowski, 2000); 

and strategy as practice (Whittington, 1996; Jarzabkowski, 2004; Whittington, 2006). 

In addition, Nicolini (2012) identifies the following as examples of key 

contributors to the field but who do not self-identify as practice theorist: Bourdieu’s 

praxeology (Ozbilgin & Tatli, 2005); activity theory (Blackler, 1995; Engestrom, 1987; 

Engestrom & Middleton,1998; Engestrom, Miettinen, & Punamaki-Gitai, 1999; 

Engestrom, 2008; Blackler & Regan, 2009); and ethno-methodology and workplace 
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studies (Garfinkel, 1967; Suchman, 1987; Drew & Heritage, 1992; Heath & Luff, 1996; 

Luff, Hindmarsh, & Heath, 2000; Heath & Button, 2002; Llewellyn, 2008; Heritage, 

2009; Llewellyn & Hindmarsh, 2010). 

Key Principles of Practice Theory 

There is not a uniform body of work that defines practice theory or a standard 

approach that is shared by all theorists.  Different practice theorists place greater or lesser 

focus on certain aspects of the reciprocal relationship between structure, practices, and 

agency; no cohesive practice theory system exists (Schatzki, 2001; Gherardi, 2006).   It is 

perhaps because of the wide lens of practice theory that it is being recognized as a new 

way for theorists to see, experience, and describe organizational phenomenon (Schatzki, 

2002).  

Although practice theory does represent a broad approach to conceptualizing 

practice, all theorists typically subscribe to the belief that practices occur within different 

historical, geographical, and temporal context and agree on the following three 

principles: “1) that situated actions are consequential in the production of social life; 2) 

that dualisms are rejected as a way of theorizing; and 3) that relationships of mutual 

constitution are important” (Feldman & Orlikowski, 2011, p. 1241).  These three 

principles will now be discussed in further detail.   

Actions are consequential in the production of social life.  “Activity and mind 

are social in their content as well as in their origins; they are social activity and social 

mind” (Marx,1845, p. 157).  An important maxim in practice theory is the notion that one 

exists in connection with others; social life emerges continuously through everyday 
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practices.  Individuals experience other beings and objects conceptually and emotionally, 

and ongoing everyday practices form social life.  Practice theory maintains that daily 

actions are consequential in constructing the structural frameworks of social life 

(Nicolini, 2012; Feldman & Orlikowski, 2011; Schatzki, 2001).  

Given the consequentiality of practice to social life, many practice theorists have 

a humanist orientation, highlighting the role of human agency (Schatzki, 2002). 

However, also greatly impacting practice theory is post-humanist work emphasizing the 

vital contributions of structures, objects, and technology in producing social life. The 

importance of material objects in social life cannot be disregarded (Schatzki, 2001; 

Orlikowski, 2007).  

Dualisms rejected as a way of theorizing.   Practice theory rejects the idea of 

dualisms, such as such as mind-body, subject-object, or determinism-freewill, as a way of 

conceiving the world.  Instead, it focuses on the dynamic and constitutive relationship 

among factors such as individuals, structures, practices, and materials.  One factor does 

not determine the other; each factor reciprocally impacts the other and thus factors cannot 

be separated (Kitching, 1988; Nicolini, 2012). 

Practice theory thus supports the concept of duality, where the reciprocal 

relationship between elements is acknowledged.  For example, Giddens (1984) states, 

“The constitution of agents and structures are not two independently given sets of 

phenomena, a dualism, but represent a duality” (p. 25).    

Relationships of mutual constitution are important.  Much of the research on 

organizational interactions focuses on agents and their environment as independent 
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entities (Bartunek, 1993; Bartunek & Moch, 1994; Brown & Duguid, 1991; Brown & 

Eisenhardt, 1997; Chatman, 1989, 1991; Eisenhardt, 1989; Fiol & Huff, 1992; Gersick, 

1991; Gioia, 1992; March, 1991; Michel, 2014; Moorman & Miner, 1997; Nelson & 

Winter, 1982; Thachankary, 1992; Tushman & Rosenkopf, 1992).  This approach fails to 

account for the recursive relationships among individuals and the multiple elements of 

their environment and the subsequent impact on the organization. Practice theory fills this 

conceptual void with the concept of mutual constitution (Feldman & Orlikowski, 2011; 

Schatzki, Knorr-Cetina, & von Savigny, 2001; Michel, 2014).  

The principle of mutual constitution states that no occurrence can be viewed 

independently from other occurrences (Bradbury & Lichtenstein, 2000; Feldman, & 

Orlikowski, 2011; Nicolini, 2012; Østerlund & Carlile, 2005).  Phenomena always exist 

in relationship to other phenomena, produced through a process of interdependent 

reciprocity.  

Key Contributors to Practice Theory  

Marx.  Karl Marx introduced the importance of practice and everyday activities 

in the study of human phenomenon and social sciences. Prior to Marx, materialist 

approaches were either centered upon the notion of social life being derived from human 

thought or human thought being derived from observations made on the world.  Marx 

helped lay the foundation for the notion that human thought and the social world are 

mutually constitutive and must be considered together, in their social and historical 

context, in order to understand the significance of human actions (Marx, 1845; Nicolini, 

2012). 
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Heidegger.  Heidegger contributed to the field of phenomenology with his ideas 

on “fundamental ontology.” A human is a being (Dasein) that exists in the context of 

time, place, and in relation to other beings and things in the world. In other words, a 

human agent exists as a being-in-the-world, and that world must be viewed in the context 

of time.  Additionally, being-in-the-world has to be viewed in the context of being with 

others and things; beings, the world, and things are all intertwined and mutually influence 

one another.  Practices are derived from and guided by one's response to being-in-the-

world.  Furthermore, in everyday practices, things are experienced in reference to their 

usefulness and relationship to their location; however, things are an unconscious part of 

our existence unless there is a breakdown of some sort.  To demonstrate this point 

Heidegger used the example of a hammer.  One uses a hammer to drive in a nail without 

consciously thinking of the hammer.  The hammer is an inherent part of the act of 

hammering, yet one does not think of it unless it is lost or broken and unavailable for use.  

Likewise, one performs the act of driving a car without consciously thinking about the 

car.  (Heidegger, 1927; Nicolini, 2012). 

Wittgenstein.  Wittgenstein's contribution to practice theory stems from his ideas 

on the nature of language in everyday practices.  Words are tools, and language is an 

essential resource that is necessary for humans to make sense of and interact with the 

world around them.  Practices must be viewed in the context in which they occur.  

Likewise, words are given meaning based on the context of their use.  The relationship 

between a word and an object can only be understood within the comprehensive context 

of language.  Language gives meaning to practices and actions and helps us interpret and 
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organize the visual reality in which we exist and from which we cannot be separated.  

Additionally, language only exists in the context of society; there is no such thing as a 

private language because the meaning of words stems from external representations as 

well as internal representations.   The world, humans, and language are all interconnected 

(Nicolini, 2012; Wittgenstein, 1953). 

Bourdieu.  Pierre Bourdieu, a French sociologist, used “habitus” to explain “the 

permanent internalization of the social order in the human body” (Eriksen & Nielsen, 

2001, p. 130).   Conceptually, habitus is similar to Merleau-Ponty’s theory of embedded 

knowledge and Polanyi's concept of tacit knowledge (Nicolini, 2012).  Habitus is created 

through one’s socialization and participation in the world; it is the internal representation 

of the external world and its structures.  It influences our interests, ideas, dispositions, 

preferences, and beliefs, thus predisposing one to certain actions and inaction.   Bourdieu 

also acknowledged the power of human agency and creativity that allow an individual to 

choose to act in ways that counter the habitus (Bourdieu, 1984, 1990; Nicolini, 2012).   

The construct of habitus is a central element of the theoretical framework that 

emerged from the study.  The habitus provides a robust means to conceptualize the 

dynamics that were introduced in socialization theory.  As will be discussed further in 

Chapter Four, the habitus construct also indicates why we are inclined to perceive or not 

to perceive certain aspects of our environment.  Theorizing the affordances, limitations, 

and adaptability of the habitus sets the stage for both the limits of and possibilities for 

cross-domain contributions that will be discussed in later chapters. 
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  Bourdieu later introduced the idea of ‘field.' Field theory helps illustrate the 

dynamics between individuals, as well as groups of individuals.  Fields are the backdrops 

in which individuals and their social positions interact. They are the various domains of 

practice (such as politics, art, religion, economy, institutions, social groups), each with 

their rules. Each agent’s role in the field is the result of interaction between the habitus of 

the agent and the particular rules of the field. Fields are hierarchical, with agents having 

different social and power positions. 

Doxa is another vital principle in the field theory.  It refers to the tacit 

assumptions regarding rules of play and what could be considered as acceptable actions 

within a field.  Doxa thus exerts a significant influence on an individual’s actions within a 

particular field (Bourdieu, 1984, 1990; Nicolini, 2012).  

Along with the theories of habitus and field, capital is another integral component 

in Bourdieu's practice theory.  Capital consists of anything “rare and worthy of being 

sought after, in particular, social formations,” including both material and non-material 

aspects (Bourdieu, 1977, p. 178).   Beyond the more traditional material and financial 

concepts of capital, Bourdieu also stressed the significance of social networks, cultural 

fluency, education, aspects such as dress and mannerisms, and credentials one acquires 

through belonging to a particular social class.  Economic, social, and cultural capital all 

convert into symbolic capital (valuable nonmaterial capital such as honor and prestige) 

when an individual enters into a field. This form of power thus bestows legitimacy and 

dominance to an individual, and Bourdieu argued that this power leads to symbolic 

violence (as a mode of domination) and sustains inequality (Harker, Mahar, & Wilkes, 
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1990; Lau, 2004).  In fields, the distribution of capital creates variances in legitimacy and 

power.  Capital, simply, is anything that can be exchanged, and its distribution and 

legitimacy is relentlessly disputed.  In addition to habitus, capital helps determine an 

individual's position in the field. (Bourdieu, 1984, 1986, 1990; Nicolini, 2012).  

Furthermore, Bourdieu asserts that practice, habitus, field, and doxa continually create 

and recreate one another through an interdependent relationship (Bourdieu, 1984, 1986, 

1990; Nicolini, 2012).   

Giddens.  British sociologist Anthony Giddens focuses on the idea of 

structuration in his approach to practice theory.  His work, greatly influenced by 

Wittgenstein, attempts to unite structures and human agency through the concept of 

‘duality of structure;’ that is, structures and agency are not a dualism, but a duality.  One 

cannot exist apart from the other. Giddens’ structuration theory emphasizes the 

interdependence between structure/agency, and everyday practices both shape and are 

shaped by the structures in which they occur (Giddens, 1984). For example, individuals 

reproduce social norms (structures) by continuing to conform to social norms, driven by 

the wish for acceptance and the desire to avoid negative emotions such as embarrassment.  

While stressing the autonomy of human agents, Giddens asserts that individuals obtain a 

sense of security through the familiarity of the social worlds they create and recreate.  

Human agency possesses a transformational power, yet operates within the constraints of 

social structures (Giddens, 1984; Nicolini, 2012).  In describing this, Giddens states 

structures both constrain and enable practices.  He posits that "the structural properties of 

social systems are both the medium and the outcome of the practices that constitute those 
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systems" (Giddens, 1984, pp. 70-71).  Thus, Giddens’ theory of structuration highlights 

the mutually constitutive relationship between human agency and structure.  

Latour.  Bruno Latour was one of the developers of the Actor Network Theory or 

ANT, which conceives of material objects as integral parts of social networks.  ANT 

refers to human and nonhuman entities as "actants," making a distinction between the 

term "actor" traditionally used to describe the roles of humans.  In ANT, all actants are 

given equal treatment; that is to say all are essential parts of the network.  One actant is 

no more or less important that the others, as the processes of the network depend on the 

contribution of each actant.  One actant cannot function apart from other actants in the 

context of the network, which is set in a particular place and time.  ANT's focus on 

inanimate objects and their effect on social processes is a significant contribution to 

practice theory.  Instead of viewing objects and technology as outside forces, ANT sees 

them as emerging from social interest, thus impacting social interactions.   ANT 

considers the world as a multitude of networks, each consisting of various actants (e.g. 

objects, humans, ideas).  It investigates the formation of networks, how they develop, the 

relationships among actants, and the associations with other networks.  It asserts that if 

one actant is removed from or added to a network, the performance of the entire network 

is affected.  Nevertheless, ANT acknowledges the fluidity and complexity of networks 

and embraces the constant evolution of networks.  Similar to Heidegger's assertion that 

things are an unconscious part of our existence unless there is some breakdown, ANT 

claims that the interconnections within a network are invisible unless something in the 
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system goes awry.  Only when something in the system is amiss does the composition of 

the network become apparent (Latour, 1996, 2005). 

Schatzki. Theodore Schatzki describes practices as more than human activities; 

practices are composed of humans, shared understandings, codifications of these 

understandings in a common language, and material objects.  He describes practices as 

bundles (2002) of spatially and temporally positioned material arrangements (2001), by 

which he means interconnected people, objects, organisms, and natural artifacts.  These 

bundles are structured by rules and mutual understandings, and form “sites” (2002) where 

social life transpires.  Practices and arrangements are bundled in a way that they are 

inseparable from one another, and these arrangements guide and support practices 

(Schatzki, 2001, 2002).   

While his idea of material arrangements is similar to ANT’s networks, Schatzki’s 

approach is different because he is concerned with practices and the relationships 

between such material arrangements and practices.  Latour recognizes human activities as 

being conditionally related to one another; social matters are simply associations.  

Schatzki recognizes the essential contribution of practices to organized material 

arrangements. He investigates social phenomena by studying the causality between and 

mutual constitution of practices and arrangements, and how practices are prefigured 

(2002) by material arrangements and set social interactions.  Schatzki believes practices 

are prefigured because the composition of arrangements and established social norms 

qualifies potential actions.  However, he acknowledges the potential for new 

understandings and discourse that can evolve practices and reshape material 
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arrangements.  The evolution of a practice stems from the transformation in how people 

understand the practice and their connection to it.  Changes in practice produce cognitive 

shifts, changes how elements within material arrangements relate to one another, and 

alters the arrangement of elements and the required resources for the new practice 

(Schatzki, 1997, 2001, 2002, 2010a, 2010b, 2012).   

Feldman.  Martha Feldman spent four years studying five routines of a university 

housing organization.  She intended to study the micro-processes that lent to the stability 

of routines but was intrigued to find that, instead of the expected stability, there were 

numerous changes occurring within each routine.  Previous research had associated 

routines with inertia and stability (March & Simon, 1958; Cyert & March, 1963; Nelson 

& Winter, 1982) and saw change as an anomaly.  Change was considered the opposite of 

stability, occurring as a mutation (Nelson & Winter, 1982) or major crisis.  Additionally, 

changes in routines were associated with organizational changes. Feldman observed that 

while changes were occurring in each of the routines she was researching, the overall 

operations of the housing organization were stable.   

Seeking a way to understand the dynamics of change and routines, Feldman 

began to look at practice theory.  Applying a practice lens, she was able to conceptualize 

routines as practices.  She saw that a routine was established through its enactment; they 

do not exist apart from the actions of human agency.  Additionally, action/structure and 

stability/change are the two main dualities associated with conceiving routines as 

practices, and these dualities are mutually constitutive.  That is, "stability and change are 

different outcomes of the same dynamic rather than different dynamics" (Feldman & 
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Orlikowski, 2011, p. 1245).  Human agency, working toward a desired outcome, chooses 

to either maintain or alter actions based on the previous outcomes their actions produced.  

Therefore, routines are emergent and enterprising (Feldman, 2000).  There is a recursive 

and mutually constitutive relationship between the actions taken by human agency, and 

the outcomes of those actions (Feldman & Pentland, 2003, 2005, 2008; Pentland & 

Feldman, 2005, 2007, 2008)    

In addition to her research on routines, Feldman explored the concepts of 

resources.  Instead of seeing resources as static objects or processes with inherent 

characteristics, she suggests those things are simply potential resources until human 

agency enacts their use.  Additionally, a resource is seen as a different type of resource 

based on how it is used, which may vary in particular contexts.  For example, a rock can 

be used as a decorative object in a garden or as a tool to crack open a walnut.  It is the 

way something is used that designates it as a resource and defines what kind of resource 

it is (Feldman, 2004).  Feldman views resources through the lens of “resourcing,” which 

emphasizes the practices through which resources are enacted.  She uses the term 

“resource-in-use” to describe the idea that the combination of a thing and its uses is what 

designates it a resource (Feldman, 2004; Feldman & Quick, 2009).  

As with Bourdieu’s habitus, conceiving resources as both physical and non-

physical assets that support taking action and achieving ones’ goals was another central 

element of my theoretical model (Giddens, 1979, 1984, 1993; Feldman 2004, Nicolini 

2012; Michel, 2014).  Feldman’s (2004) concept of resourcing and the enacting of 
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schemas were pivotal in analyzing the relational interactions and the results that were 

found throughout this study. 

Orlikowski. Building upon Giddens’ structuration theory, and its concepts of 

mutual constitution between structures and human agency, Wanda Orlikowski explored 

the relationship between technology and people in the workplace.  Instead of focusing on 

technology and people as two separate entities, she first explored a structurational model 

of technology (Orlikowski, 1992).  This view focused on the mutual constitution of 

human agency and technology in organizations and its contribution to organizational 

outcomes.  Technology is an outcome of human actions, and at the same time is used by 

humans to achieve outcomes (Orlikowski, 1992, 1996).  Building upon that view of 

organizational technology, Orlikowski found that it is the enactment of technologies, not 

the technologies themselves, which is critical in impacting outcomes.  She defined the 

recurrent use of a particular technology in an organization as technology-in-practice 

(Orlikowski, 2000).  Emphasis is on the actions that produce the outcomes, not on the 

outcomes, human agency, or the technologies themselves.  This idea is similar to 

Feldman's view on resources—a resource is defined by the actions that sanction it a 

resource (Feldman, 2004).  Further developing her theory of technologies-in-practice, 

Orlikowski began to look at the technology through the lens of sociomateriality.  

Sociomateriality asserts that the material and social elements of an environment are 

constituently entangled (Orlikowski, 2007) and cannot be considered separate elements.  

Each has an essential impact on the other within a particular social context, and one 

cannot exist independently of the other. 
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As has already been mentioned, sociomateriality was the foundational concept 

that supported the reconceptualization of expertise posited by this study.  The constitutive 

entanglement asserted by Orlikowski allows for the relational dynamics that are proposed 

in my research and, as will be discussed in Chapters Four and Five, indicates possibilities 

for how to extend the expertise and contribution across domains. 

Michel. Michel's research is centered on two highly successful Wall Street 

investment banks, and how they conceive and navigate environments of extreme 

uncertainty.  One of the banks (Individual Bank) attempted to reduce uncertainty as much 

as possible while the other bank (Organization Bank) intentionally amplified uncertainty.  

These two fundamentally different approaches to uncertainty were reflected throughout 

the various structures and practices of each bank.   

In order to both minimize uncertainty and enact an expert-based competitive 

strategy, the bankers at Individual Bank operated from a cognitive frame where expertise 

is conceptualized as vested in an individual.  Therefore, they were reliant on experts to 

deal with the complexities of the market.  Although this approach can reduce uncertainty, 

it also introduces additional risk in complex and dynamic environments.  The associated 

risk emerges from the tacit and explicit schemas that experts develop and enact to reduce 

uncertainty.  This approach can be very useful and efficient in stable environments. 

However, when the market changes, the individual experts are less able to recognize and 

adjust to the changes, due to their reliance on abstract schemas rather than attention to 

specific environmental cues (Michel & Wortham, 2008; Michel 2014, 2015).  
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Accordingly, during the two years of research, Individual Bank changed 

organizational structures and leadership fifteen times.  This enactment of inattention to 

specific environmental cues led to minor problems going unnoticed or misinterpreted, 

and thus developing into major problems.  Likewise, and as a result of these crises, top 

management would react and replace structures and leaders based on their abstract ideas 

about market realities and bank strategy (Michel & Wortham, 2008; Michel 2014, 2015).  

In contrast to Individual Bank, Organizational Bank conceptualized expertise as 

resident within the broader organization and including people, processes, practices, and 

structures.  The bank’s philosophy of amplifying uncertainty was intended to force 

bankers to both be attentive to the unique aspects of each situation and to rely on the 

resources of the bank as opposed to their individual expertise.  The specific practices 

intended to amplify uncertainty included diminishing focus on titles and roles, refraining 

from establishing abstract visions and strategies for the bank, staffing based on 

availability, not expertise, and feedback practices that were more qualitative and forced 

bankers to look at others’ perspectives and at the variability across situations (Michel & 

Wortham, 2008; Michel 2014, 2015).   

These practices and structures resulted in bankers who were not predisposed to 

fixed schemas about their roles or market dynamics.  Accordingly, they were more 

observant of situational cues and relied on the talents and knowledge of others in order to 

navigate the uncertainty.  As the structures and practices predisposed the bankers to 

respond in this manner, their actions were reinforcing these same structures and practices 

and the distributed expertise of the bank (Michel & Wortham, 2008; Michel 2014, 2015).   
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At Organizational Bank, there were no changes in leadership or organizational 

structures in the two years of research.  Changes in task structure did occur in response to 

specific market cues.  In addition, the combination of attention to market cues and the 

lack of a fixed strategy allowed innovation to flourish as the bankers noticed and acted on 

opportunities.  Insights emerged and evolved due to the lack of rigid schemas or 

assumptions about how things were supposed to work.     

Another contribution of this research is the demonstration of how different 

structures, practices, and organizational ontologies can, over time, produce fundamentally 

different individuals.  Both banks recruited the same profile of applicant, namely 

graduates from elite universities.  However, over time Individual and Organization 

bankers were transformed into profoundly different individuals with dissimilar ontologies 

(Michel & Wortham, 2008; Michel 2014, 2015).  These differences are reflected in their 

career choices after leaving Individual or Organization Bank.  The alumni from 

Individual Bank typically remained in the financial services industry or financial roles in 

other industries.  In contrast, alumni from Organization Bank became entrepreneurs, 

joined non-profits, and went into government (Michel & Wortham, 2008).   

The research by Michel (2014, 2015) and Michel and Wortham (2008) indicate 

the influence and the implications of sociomateriality on organizational socialization and 

on organizational performance.  The distinctions in the rigidity in schemas and the degree 

of attunement to environmental feedback were particularly thought-provoking as I began 

to analyze the data and similar phenomenon emerging from this study.  In addition to 

helping conceptualize the phenomenon observed in my data, their work provided insight 
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as to how a sociomaterial lens could indicate options to further extend expertise and 

contribution across domains.  The intentional approach to structural, social, and material 

aspects that was demonstrated by Organizational Bank led to greater attunement to 

environmental feedback and thus greater adaptability in the face of changing 

environmental needs.  By extension, I became curious if this phenomenon might also 

indicate how attunement to sociomaterial dynamics might indicate an actionable pathway 

to enabling the emergence of greater cross-domain expertise and contribution. 

Contributions   

Practice theory provided an excellent meta-frame for this study.  Building upon 

the other theories reviewed in this chapter, it allowed for a more inclusive and dynamic 

lens through which to analyze the data. The principle of mutual constitution, the construct 

of habitus, and the principles of resources-in-use and resourcing proved to be particularly 

influential in constructing the underlying conceptual model of this study. 

Chapter Summary 

In this chapter, I reviewed the theories of learning, socialization, identity, 

expertise, and practice theory.   Each of the theories included in this literature review 

significantly influenced the intellectual journey and the findings that emerged from this 

study.  The resulting interconnectivity ultimately allowed me to conceptualize the 

theoretical dynamics that were reflected in the data and the findings.   

Engaging with the key bodies of literature allowed unique insight into the 

dynamics occurring in the surgical and the non-surgical domain.  This insight included 

the rigidity of the surgical habitus and the limits it imposed in engaging potential 



	
  
	
  

	
  

46	
  

resources and thus the ability to contribute within a domain.  In addition to explicating 

the basis for observed limitations, the literature also provided indications as to how to 

extend contribution and expertise across domains.  This insight will be discussed further 

with supporting data in Chapter Four, and again in Chapter Five when reviewing the 

theoretical framework that emerged.  However, before further exploring and applying the 

theoretical affordances that were discovered through this literature review, I will review 

the research methodology guiding the study. 
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Chapter 3: Research Methodology 

  This chapter presents the research methodology that was used to direct and 

support this study. I first introduce the original purpose of the study and describe why and 

how the focus of the study evolved during the course of the study.  I then discuss the 

rationale for employing a qualitative design and a purposeful site selection process.  

Next, I review the approach to data collection and analysis.  From there I discuss the 

limitations of this design and then conclude this chapter by providing an overview of the 

actual research site.   

The original research question guiding this study focused on the influence of 

feedback structures and practices on an organization's ability to engage in continuous 

change.  In selecting a newly formed trauma surgical center as the research site, I felt 

assured that the study would surface numerous examples of an environment of 

continuous change.  Although the initial interviews did reveal an environment of 

continuous change, the data that were emerging from the interviews presented a more 

intriguing story.  The themes that emerged from my data reflected the mutually 

constitutive relationship between individuals and their environment.  As I continued to 

interact with my data and the literature, I revised my research questions to the following: 

Research Question #1: What are ways to conceptualize the expertise of a trauma 

surgeon? 

Research Question #2: What are the characteristics associated with trauma 

surgeons and their professional socialization and current work environment that 

influence the portability of their expertise? 
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These questions were designed inductively as a result of my ongoing engagement 

with my data, the literature, and members of my dissertation committee.  I chose to revise 

the focus of the study given early data and what they spoke to and because of the 

additional contribution that I believed the revised approach would make to both theory 

and practice.  For example, traditional views on expertise reveal that individuals that are 

highly skilled in one domain (e.g., surgeons) rarely are able to transfer that expertise to 

other domains (Glaser et al., 1988).  However, my revised research questions allowed for 

an open frame from which to explore alternate conceptualizations of expertise.  In doing 

so it may also allow for further consideration of how to actively facilitate the emergence 

of expertise, the extension of contribution across traditional domains of expertise, and/or 

how to support the portability of expertise within and across environments.  This 

additional insight and understanding could both contribute to and expand the current 

discourse into the sociomateriality of expertise.  The insight could also have practical 

value for practitioners who are seeking ways to facilitate the contribution of experts 

across domains.  

Although I revised my research questions, the original qualitative design of my 

study continued to provide appropriate guidance and structure.  Because the nature of the 

research is based on exploring individuals’ perceptions and experiences I chose to 

employ a qualitative design (Patton, 2001; Maxwell, 2013).  Qualitative research allows 

for a dynamic balance between structure and adaptability; allowing the researcher to 

remain engaged with and responsive to the data, the theory, and the ongoing research 
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design (Maxwell, 2013).  The ability to be responsive to the data was critical in allowing 

me to adjust the focus of my study as the data presented unexpected themes.   

In the sections that follow, I provide a more detailed review of the research design 

and an overview of the research site.  The remainder of this chapter will be divided into 

the following five sections: Site and Participant Selection, Data Collection Methods, Data 

Analysis Methods, Study Limitations and Overview of the Research Site.  As a part of 

the site selection, data collection, and data analysis sections, I introduce and review the 

specific design criteria and guidelines for section.  In reviewing the limitations of this 

study, I discuss both the inherent limitations and the practices that were employed in 

order to mitigate some of the limitations.  In concluding this chapter I introduce the 

specific research site and the unique characteristics associated with the site. 

Site and Participant Selection 

 In order to fully explore the goals and research questions, I applied purposeful 

selection (Light et al., 1990; Maxwell, 2013) as the design strategy for the selection of 

participants in this research.  Purposeful selection is an appropriate approach when one 

intends to select individuals and settings that are uniquely qualified to provide 

information and insight relative to the goals and specific questions guiding the research 

(Maxwell, 2013).   Given that the original goals of this study were is to explore the 

influence of feedback structures and practices and that this involves exploring the 

experiences and perceptions of organizational members, purposeful selection fits these 

criteria.   
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The initial filter for selecting the organization and/or site for this study includes the 

following criteria:  

1.   The organization must have existed as a going concern for a minimum of 

three years.  Going concern is an accounting term that describes an 

organization that demonstrates the financial viability to remain in business for 

given period.  I selected the minimum three-year period as a reasonable 

timeframe within which an organization would have experienced multiple 

internal and external challenges and thus demonstrated a reasonable level of 

viability as a going concern.  

2.   The organization has shown the ability to adapt successfully to significant 

external environmental challenges such as those resulting from competitor 

actions, political or regulatory shifts, or technological innovations. 

The original focus of the study was to understand how an organization’s internal 

feedback practices and structures influence its ability to engage in continuous change.  

Using the criteria listed above, I solicited site recommendations from colleagues who 

have direct knowledge of organizations that potentially meet the criteria.  For 

organizations that met these criteria, I then made the final site selection based on the 

perceived level of richness and representativeness of the phenomenon being studied, the 

access to between fifteen and twenty potential interview participants, and the availability 

of the organization to meet the timeline of this study. 

Once the research site was selected based on the criteria above, I then began the 

process of identifying fifteen to twenty potential interview participants based on 
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predetermined criteria.  In selecting the list of potential participants, I relied on the advice 

of two organizational members who were in leadership roles at my chosen research site.  

One of the members was in a senior administrative role and did not have a background in 

direct patient care.  The other advising member was also in a senior leadership role and 

still maintained responsibilities as a practicing surgeon.  Combined, they had well over 

two decades of experience in a surgical care environment.  Both members were extremely 

supportive of this study and knowledgeable of the organization and its members. 

In collaboration with these members, I selected eighteen potential participants.  

To support the selection of participants that would provide insightful data for this study, I 

develop the following list to guide selection:  

1.   Potential participants must be a current member (e.g., employee) of the 

organization.  This criterion allows for more convenient access and ensures 

that the participant continues to have a current perspective on the selected 

organization. 

2.   Potential participants must have been employed by the organization during 

one or more of the major environmental challenges used to select the site.  

This criterion is to ensure that the participant has the appropriate context and 

experience to inform their response and that they are not relying on second-

hand perspectives. 

3.   The work responsibilities of the potential participants during the specified 

challenge from the external environmental must have required significant 

interdependence with one or more other members of the organization.  The 
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assumption with this criterion is that significant interdependence better 

ensures a relational perspective versus an organizational member who worked 

autonomously or semi-autonomously.  

4.   Potential participants must be willing to participate in the study through their 

free will.  Based on the belief that a member's willingness to participate 

increases the potential for richer data collection than one who is resistant to 

participate. 

5.   Potential participants must be able to assure their level of accessibility during 

the specified timeframe of the study.  Given the relatively short data collection 

period, participant accessibility is a critical consideration. 

Ultimately, I was able to recruit thirteen active participants.  Although this 

number is lower than my initial goal of a minimum of fifteen participants, I believe that it 

provided accurate and sufficient data relative to the phenomenon under study.  My 

justification for this claim is that between the fourth and sixth interview I was observing 

clear and consistent themes or saturation (Glaser & Strauss, 1967).  

In this sub-section, I described the process and criteria that I employed to select 

both the research site and the participants for the study.  A purposeful selection (Light et 

al., 1990; Maxwell, 2013) strategy was the driving logic behind my design because it 

ensures that the site and the individual participants will be capable of providing rich 

insight and understanding about the phenomenon being studied (Patton, 2001).  I will 

introduce and describe the methods that were used to collect the data. 
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Data Collection Methods 

 The primary source of data for this study was in-depth interviews with individual 

participants.  In-depth interviews are a classic tool for qualitative research because of 

their effectiveness in connecting with participants to fully explore their experience, 

perspective, and meaning attributed to the phenomenon or topic in question (Maxwell, 

2013).  To the casual observer, an in-depth interview, conducted by an experienced 

practitioner, can appear naturalistic and conversational in nature (Legard, Keegan, & 

Ward, 2003).  Paradoxically, this informal experience of the interview can be attributed 

to the preparation and skill of the interviewer (Legard et al., 2003).    

In practice, in-depth interviews allow for both structure and flexibility in the 

inquiry.  Interviewers will typically have a guiding structure to focus the interview, yet 

this same structure allows the interviewer to explore opportunistically unexpected topics 

or leads.  This flexibility supports the conversational and generative nature of in-depth 

interviews (Rubin & Rubin, 1995).  An example would be an interview where one aspect 

of the interviewee's response seems disconnected to the topic at hand.  In this situation, 

the interviewer would probe further by asking the interviewee to explain further the 

relationship between their comment and the topic at hand.  In doing this, the interviewer 

and interviewee may open up a new stream of inquiry and meaning that deepens or 

expands the research (Legard et al., 2003).    

A prescribed script consisting of a select list of open-ended questions was used to 

guide each interview.  The questions focused on exploring, both directly and indirectly, 

participants' experiences of change and feedback within the organization.  In addition and 
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consistent with the practice of in-depth interviews described above, I explored participant 

responses in order to capture sufficiently their experience and point of view.   In the 

paragraphs that follow, I will specify additional detail and assumptions behind this 

design. 

Based on significant prior experience in conducting qualitative interviews in a 

business setting, I scheduled each interview for sixty minutes.  This timeframe did prove 

to be sufficient to engage the participant in an exploratory dialog at a level of depth that 

supported the goals of the study.  The majority of interviews were scheduled with the 

support of the participant's administrators.  By working directly with the administrative 

assistants, I was able to schedule consecutive interviews when possible.  In managing my 

calendar, I scheduled the interviews to allow for ninety minutes per interview.  The 

additional thirty minutes allowed for interviews that run longer, to check back on 

meaning at the end of the interview, and for sufficient time to capture and review my 

notes. 

To support the dialogue and focus of the interviews, I developed five predefined 

questions that addressed the core goals of the research.  The initial data collection tool is 

included in Appendix A.  The questions were open-ended in order to provide a 

conversational ethos that would allow interviewees to speak to their unique experiences 

(Patton, 2001).  I arrived at the volume of five questions based on my professional 

experience and conversations with other experienced researchers.  The criteria for 

selecting a volume of five questions was to include a sufficient number of questions that 

sufficiently represent the scope of the study and take into account the sixty-minute 



	
  
	
  

	
  

55	
  

timeframe.  In addition to the five scripted questions the semi-structured interview design 

also provided for the latitude to pursue unanticipated lines of inquiry.  Examples would 

include situations where the interviewer asked questions that further probed into a 

response or situations where an unexpected response opened a new line of inquiry. This 

allowed for a more dynamic exchange with participants and provided rich and 

unanticipated data. 

Each interview was conducted face-to-face and took place in a confidential 

location such as the participant's private office or conference room.  All but one interview 

was recorded and transcribed.  Subsequent conversations with the project sponsor were 

not recorded, but I did make personal notes during or after the conversation.  The practice 

of recording and transcribing interviews allowed me to be fully present and mindfully 

engaged in the interview and to ensure that the data are sufficiently captured for future 

use (Patton, 2001). Immediately following the interview, I took ten to twenty minutes to 

capture my thoughts from the interview or to refine my notes.  This is a personal practice 

that I have developed over the years and when combined with recorded and transcribed 

interviews, leads to a richer and more robust level of data.  At the beginning of each 

interview participants were informed of the confidential nature of the interview, asked for 

permission to record the interview, and provided with a Memo of Informed Consent that 

was stamped by the Institutional Review Board at the University of Pennsylvania. 

Developing the initial interview questions was an iterative process during which I 

engaged colleagues and fellow dissertation students (Candice Reimers & Peter 

Cavanaugh, personal communication, February 20, 2015) for feedback and advice.  In 
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designing my research questions, I followed the guidance that a “research question 

formulates what you want to understand; your interview questions are what your ask 

people to gain that understanding” (Maxwell, 2013, p. 101).  Accordingly, developing 

interview questions and instruments are not a linear or prescriptive process and must 

sufficiently take into account the topic, the audience, and the context (Maxwell, 2013).  

To account for this, I tested my instruments prior to conducting actual research with the 

project sponsor who was a member of the site where I was conducting my research and 

was professionally representative of the other study participants. 

The initial design of the interview process anticipated two rounds of interviews.  

However, due to schedule conflicts with participants and the timeline of this study I was 

only able to conduct one round of interviews.  During the first round, all participants 

were involved and the focus of the interview was to gain an in-depth understanding of 

their perceptions and experiences (Lofland & Lofland, 1995; Legard et al., 2003; Rubin 

& Rubin, 1995).  In order to mitigate the impact of not conducting the second round of 

interviews, I began to test emerging concepts or themes during my ongoing first round 

interviews.  Throughout the data collection, I also remained in contact with the 

organizational member serving as the organizational sponsor of my study and used her as 

a source of further validation, described below.  These meetings were scheduled in 

advance based on the availability of the sponsor and the researcher.  The meeting did not 

follow a formal agenda but did conform to a standard process of updating the sponsor on 

the status of the project and testing specific themes that were emerging from the data. 
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In my continuing dialogue with the project sponsor I approached the testing and 

validation of emerging concepts.  I also tested these emerging concepts with subsequent 

participants.  In part, this approach was to offset the inability to conduct member checks.  

Member checks are a form of participant validation considered a critical technique for 

establishing credibility in qualitative research (Lincoln & Guba, 1985).  This process 

allows for sharing the data with participants to validate the accuracy or to validate the 

researcher's understanding of the data as presented.  It is essentially a feedback loop 

where the interviewer and interviewee remain in dialogue regarding the interpretation and 

meaning that is emerging from the data.  This interactive process is what lends credibility 

to the data (Cho & Trent, 2006).  However, it is important to note that as effective as 

member checking can be, it has limitations.  Participants may not agree with the meaning 

attributed by the researcher.  As described by Maxwell (1992) researchers can, at best, 

only reconstruct the meaning that an experience holds for the participant (Maxwell, 

1992).  In addition, researchers have noted that member checks can be more easily 

validated by interviewees when used during inquiry rather than posthoc or once the data 

have been decontextualized and abstracted across multiple sites (Morse, 1998; 

Sandelowski, 1993).   

In the initial research design I had included member checks to ensure optimal 

validity of the data being collected.  Unfortunately, constraints in both the project 

timeline and participant availability did not allow for member checks.  To mitigate the 

risk of data validity, I implemented a modified form of member checks described above.  

 



	
  
	
  

	
  

58	
  

Memos 

Memos are a fundamental technique of qualitative research.  Accordingly, I made 

active use of memos to support me in fully engaging with and exploring my research 

(Howard & Barton, 1988; Miles & Huberman, 1994; Groenewald, 2008; Maxwell, 2013).  

Recognizing that memos can take many forms and are essentially a tool for ongoing 

dialogue with one's self and one's committee, I did not attempt to anticipate fully each 

and every instance and where I would employ memos (Maxwell, 2013).   There were two 

main instances where I consistently leveraged memos as a tool to support my research.  

The first instance was during the interview process.  I established a practice of drafting 

personal memos at the conclusion of each interview to capture my reactions and the 

internal dialogue that was occurring in response to the interview.  The second instance 

was during data analysis.  Throughout the research process, I used memos in two ways.  

The first was to help me process or make sense of the themes that were emerging from 

the data.  The second was to capture my reflections, questions, and decisions as I moved 

through the overall research process, which could be considered analogous to a field 

journal.   In my use of memos, I employed both hand-written journals and a web-based 

tool known as Evernote. 

Document Review 

The opportunity to review existing documents was relatively limited with this 

study.  The individual who was acting as the sponsor for the study did provide summary 

documentation of the preliminary vision document that was the basis for the newly 

formed organization.  In addition, they provided bios on all participants and allowed me 
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to read two documents that reflected specific performance data for the organization.  The 

sponsor did provide a printed or electronic copy of these reports.  On multiple occasions I 

inquired about the existence and availability of reports or tools such as checklists that 

might serve as sources of feedback or provide relevant information to help me further 

understand the content and context of the site.  Other than the examples mentioned above, 

I did not have access to further documentation.  In part, I do not believe that the type of 

documentation that I was asking for existed or was readily available.  However, I also 

believe that there was reluctance on the part of the sponsor and participants to provide 

official copies of certain information, possibly due to the strict HIPAA (Health Insurance 

Portability and Accountability Act) privacy laws and the litigious environment that 

physicians work within.   It is important to note that while I experienced hesitation in 

providing formal documentation, I experienced all participants as extremely candid and 

open during the interview process.  In part, I made this assessment by the level of 

openness and vulnerability demonstrated by participants in their willingness to 

acknowledge areas both within the Center and their own practice where improvement 

was possible. 

Data Analysis  

In considering how to design the study’s data analysis plan, I chose a parallel 

process of both collecting and continually analyzing the data throughout the collection 

process (Coffey & Atkinson, 1996; Maxwell, 2013).  I chose this approach for theoretical 

and practical reasons.  From a theoretical perspective I viewed this early and continual 

engagement with the data to be generative in that emerging insights will influence my 
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ongoing data collection and the ultimate depth of understanding and insight that I can 

produce.  This approach also allowed me to observe and to participate in the story that 

emerges from the data.  The practical reason for this approach was that I anticipated the 

combined interviews and document review would generate a significant amount of data.  

Given the relatively short window for collecting, analyzing, and writing about the results, 

I needed to be both efficient and focused throughout the entire process.  By engaging 

with the data as they are collected, I was further assured of having the necessary time to 

dedicate to each phase of my research. 

Previously, I discussed my intended use of memos and their importance in both 

the data collection and analysis processes.  However, given the significance of memos in 

this design I want to reinforce their use as a means to help me reflect on what I am 

observing from my data as well as what I am observing from my engagement with my 

data (Miles & Huberman, 1994; Maxwell, 2013).  

As I engaged with the data I employed an open coding (Strauss & Corbin, 1997) 

strategy.  Because this is an exploratory study and my goal was to understand the unique 

experience and perspective of others, I believe that this is the most appropriate approach 

(Strauss & Corbin, 1997; Maxwell, 2013).  After the third interview and before receiving 

the actual transcripts, I began to establish initial themes or categories that were emerging 

from the data.  This step allowed me to begin to determine similarities among and 

connections between the data (Maxwell & Miller, 2008).  I used notes, memos, and 

personal memory to inform this first level of coding.  Examples of the preliminary 

themes include such descriptors as trust, patient care, change, ambiguity, and identity.  As 
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I continued to collect data, some themes fell into the background or merged into others.  

Once I began to receive the actual transcripts, I created a data analysis matrix in 

Microsoft Excel that allowed me to visualize and more comprehensively consider my 

emerging categories or codes. 

Coding the data was an iterative process that began with the first interview and 

lasted well beyond the collection of the data.  The process involved a preliminary coding 

of each new transcript to assess the alignment with existing codes and look for possibly 

new categories.  As the data collection process progressed, codes began to move to the 

foreground while others move to the background based on the frequency, volume, and 

relevance to the phenomenon being studied.  Concurrently, themes evolved through 

greater insight provided through ongoing data collection and engagement with the 

literature, committee members, and colleagues. 

Study Limitations   

Before discussing the design limitations of this study, it is important to discuss 

how my own professional experience could become a limiting factor in this research.  In 

my professional career, I serve as a consultant and executive coach to organizations.  My 

target client populations are organizations and individual leaders who seek to thrive in 

complex and dynamic environments, such as the environment in this study.  Accordingly, 

I have a substantial amount of experience and a developed point of view about what is 

required to adapt and thrive in such environments.   While I believe that this is beneficial 

in many ways, it has the potential to place my research at risk for bias if not actively 

accounted for.  To mitigate this risk, I kept a personal journal, as described in the memo 
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sub-section, for capturing my experience of and reaction to the data collection and 

analysis.  I was continually mindful to remain open and present to the process and to the 

data.  In addition, I actively engaged my peer reviewer, Candice Reimers, and members 

of my committee to help me remain aware of my level of subjectivity and how to manage 

its influence on this study.  However, as with all qualitative research, the researcher is the 

instrument (Jacob, 1989) and, therefore, my experiences and biases will, in some way, 

influence my findings.  

Although I believe that this research has made a significant contribution, I also am 

aware that there are several ways in which it can be improved, including: increasing the 

number of participants, adding field observation in all domains of the Center, increasing 

the member checks or follow-up interviews.   

 The sample size of interview participants was smaller than the original design 

contemplated.  Due to multiple intervening factors, I was only able to interview 13 

participants for this research.  Although the original design contemplated 20 to 25 

participants, I do not anticipate that increasing the number of participants would result in 

different findings.  I base this statement on the fact that between the fourth and sixth 

interview I was observing clear and consistent themes and experiencing saturation in my 

data collection (Glaser & Strauss, 1967).  

Similarly, the addition of field observations would add an additional level of 

richness to the phenomenon reported by my participants.  For example, I believe that 

including significant field observation in the surgical and non-surgical domains would 
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add depth and nuanced insight to the study.  Although this would add further complexity 

due to HIPAA regulations, it would also add further richness to the study. 

Finally, increasing the number of member checks and a second round of 

interviews would have would provide a greater volume of data and validity to the study.  

However, as previously, I do not anticipate that this would have changed the overall 

finding.  Instead, I anticipate that it would have resulted in a greater volume of data to 

support and perhaps provide further nuance to the findings.  

Given the relatively small number of participants in my research, the findings 

cannot be extrapolated to be representative for the larger organization (Pelto & Pelto, 

1975).  In considering this concern, it is important to keep in mind that this research is 

exploratory and based on a purposeful selection design.  My goal was to understand the 

unique experience and perception of members who were situated in a particular 

environment. As such, the findings are intended to be informative only and perhaps 

identify the basis for further research.  Additional opportunities for further study will be 

addressed in Chapter Five. 

Overview of the Research Site   

The research site for this study was a newly formed Level 1 Surgical Trauma 

Center that was a part of a teaching hospital and regional health system.  As reflected in 

the chart below, I interviewed both patient care and administrative professionals.  Each of 

the participants has over a decade of experience in the healthcare and Trauma 

environment and are extremely knowledgeable and committed to their field.  Participants 

ranged in age from early thirties to late fifties, and included three women and ten men. 
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Table 1. Study Participants 

Description of Role Number of Participants 

Senior Administrative Leaders 3 

Management-level Nurses 2 

Surgeons 8 

Total Participants 13 

 

Trauma Centers specialize in providing comprehensive medical services to 

patients suffering traumatic injuries incurred from incidents such as motor vehicle 

accidents, acts of violence (shootings or stabbings), and natural disasters.  Trauma 

patients have injuries that are beyond the standard of care provided by the typical 

Emergency Department.  Trauma Centers, especially Level 1 centers, are a major 

component of a community's healthcare system as evidenced by a study from the U.S. 

Centers for Disease Control and Prevention (CDC).  The CDC study found that severely 

injured patients who have access to the specialized resources and equipment of a Level 1 

center demonstrate a 25% reduction in mortality levels (CDC, 2009).  A trauma 

environment is focused and fast paced with the primary goal of stabilizing the patient 

such that they can be transferred from the Center to the next phase in their continuum of 

care.  Often the cases are complex and multifaceted, and mistakes can lead to the death of 

the patient (Klein et al., 2006).   

The table listed below presents the criteria required to meet Level 1 verification 

by the American College of Surgeons (American Trauma Society, 2015).  
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Table 2. Level 1 Trauma Center Requirements – American College of Surgeons 

24-hour in-house coverage by general surgeons, and prompt availability of care in 
specialties such as orthopedic surgery, neurosurgery, anesthesiology, emergency 
medicine, radiology, internal medicine, plastic surgery, oral and maxillofacial, 
pediatric and critical care.  
 
Referral resource for communities in nearby regions. 

Provides leadership in prevention, public education to surrounding communities. 

Provides continuing education of the trauma team members. 

Incorporates a comprehensive quality assessment program. 

Operates an organized teaching and research effort to help direct new innovations 
in trauma care. 
 
Program for substance abuse screening and patient intervention. 

Meets minimum requirement for annual volume of severely injured patients. 

 

This health system, like many others in the US, is facing “increasing pressures” 

(Participant B10) to control cost, provide high quality care, and serve the needs of all 

members of the community—both insured and uninsured (Participant B7).  In order to 

address the mounting financial pressure,  

Discussion began about two years ago, maybe a little longer than that, for the  
impending storm…laying the ground work for the financial situation for the  
medical center...there was an initiative that began that really was focused on  
helping us get through that storm.” “And that eventually resulted in reductions of  
workforce. (Participant B4).   
 
In addition to the practical impact that the reduction in the workforce had in 

accomplishing work within the hospital and clinics, it also had a significant impact on the 

overall environment.  As two participants stated: "It feels like we are rapidly changing 
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and adjusting" and that "the past year and a half (to) two years have produced a great deal 

of changes for us" (Participant B4).  "We are an organization in change" (Participant 

B3A).  These comments indicate the environment of continuous change, but they do not 

sufficiently reflect the combination of both weariness and resolution in their voices and 

manner.  Although changes such as the reduction in workflow resulted in a physical and 

psychological burden on the staff that remained, they continued to be resolute in their 

commitment to patient care and the mission of the system.  

  Contrary to the financial pressure facing the larger organization, trauma services 

generated a positive financial return for the health system. “This small group…accounts 

for XY percent of the marginal revenue of the whole institution” (Participant A3).  

However, the trauma services had recently begun to face significant external competition 

from a rival hospital system. As one participant stated:  

We’re getting our clocks cleaned by (rival hospital).  (Rival hospital) has been 
very methodical in figuring out how to break into what have been traditional 
channels by which people got to (study hospital) and figuring out how to divert 
them (to rival hospital). (Participant B7).   
 
In making this statement, the participant was acknowledging the methodical 

manner in which the rival hospital had positioned itself to challenge the market 

leadership of the research site.  The comment was also indicating an awareness that 

because of inaction and complacency, the health system had allowed a rival hospital to 

take the trauma business.  

So in an effort to both continue to build on their existing financial success in 

Trauma and to simultaneously defend against further shift of trauma volume to external 

competition, the decision was made to create a separate Trauma Center (hereinafter 
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Center).  The objective, as stated by one participant was “to align goals and interests 

between the departments” and “value engineer at the disease condition level” (Participant 

B7).   

The Center was established late in the fourth quarter of 2014.  Beyond the 

competitive pressure, the motivation for forming the Center was also driven by an 

organizational philosophy of continually improving the delivery of patient-centric care by 

aligning “all of the resources that are necessary both from a discipline point-of-view, as 

well as a, if you will, a geographic structure point-of-view” (Participant B7).  In further 

describing the structure and philosophy the behind the Center: 

When you’ve got your separate clinic management (and) your separate hospital 
management…value engineering of a clinical disease condition across the 
continuum has been extraordinarily difficult.  We’re at a point in time where we 
need to take this kind of philosophy and approach to how do we organize 
ourselves around trauma.  Because we’ve got many clinical disciplines that all 
need to collaborate together (Participant B7).   
 
The Center supports a patient-centric view of a particular disease condition 

(Trauma) by "creating some cohesion" (Participant B7) of the key disciplines necessary 

to treat the condition, removing any administrative barriers, and signaling institutional 

commitment to the priority and success of the Center. 

The surgical specialties represented in the newly formed center include General 

Trauma, Orthopedic, Burn, and Emergency.  It is important to note that the newly formed 

Center does not include a physical alignment of the various specialties into a stand-alone 

clinic or hospital.  Instead, the Center represents a philosophical and administrative 

alignment among the critical resources and processes that will serve the Trauma patients.  

It “rationalize(s) this process across the enterprise” (Participant B7).  For example, 
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specific surgeons from General Trauma, Orthopedic, Burn, and Emergency services are 

dedicated to the Center while also retaining their affiliation their respective practice area.  

"It allows for specific disease condition engineering of (the) clinical care process (by re-

engineering) the care process from onset of disease to stabilization of a patient across the 

entire continuum" (Participant B7).  It is believed that this alignment will provide Trauma 

patients and their families with an improved experience along the continuum of care.  

Conclusion   

In this chapter, I introduced the original purpose of the study and then described 

why and how the focus of the study evolved over the course of the data collection 

process.  I then discussed the motivations for employing a qualitative design and a 

purposeful site selection process.  Next, I reviewed the approach to data collection and 

analysis and discussed the limitations of this model.  I then concluded this chapter by 

providing an overview of the actual research site.  I will now present the findings that 

emerged from the data and discuss the meaning that I derived from the findings.    
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Chapter 4: Findings 

The central focus of Chapter Four is to introduce and discuss the two key findings 

that emerged from the data. First, I frame the unique contribution of these findings to 

orient the reader.  Next, I introduce and discuss each finding separately, exploring the key 

themes and the meaning that I have made through careful analysis of the study data.  I 

then summarize the key points of the chapter before transitioning to Chapter Five, where 

I discuss the implications of this exploratory research study.  Throughout this chapter, I 

make active use of participant quotes, personal observations, and academic theory as I 

frame and articulate the study findings.  In addition to being the primary data of this 

study, the participant quotes support an enhanced description of the environment and 

provides a fuller sense of the perspectives and the lived experiences of the research 

participants through sharing their perspectives in emic terms, that is, in the language with 

which they articulated their thoughts and experiences (Maxwell, 2013).  The integration 

of the academic theory is crucial to interpreting fully the data and to ground the findings. 

In Chapter One I described how the importance of expertise is accelerating and 

how experts are increasingly being tasked with contributing to challenges that span their 

particular domain of expertise (Fenwick et al., 2012; Davenport, 2013).  I also described 

how conventional conceptualizations of expertise suggest that expertise does not easily 

transfer across domains (Glaser et al., 1988).  If viewed solely from the cognitive 

conceptualization of expertise, these two statements could be perceived as presenting an 

impasse.  While not denying that expertise has a cognitive basis, this research argues that 

this conceptualization does not go far enough and thus limits our understanding of 
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expertise and the possibilities for the broader contribution of experts beyond their typical 

domain of expertise.  

The purpose of this study is to explore an alternative conceptualization of 

expertise in order to better understand the basis and the portability of expertise in the 

milieu at the center of the study.  The research questions that guided the study are: What 

are ways to conceptualize the expertise of a trauma surgeon? What are the 

characteristics of trauma surgeons and their professional socialization and current work 

environment that influence the portability of their expertise?  Both findings directly 

address each question and indicate opportunities for further study.  

Introduction to Findings 

The data-driven themes that emerged from this study reflect the unique and 

entangled relationship among the surgeons and the various structural, social, and material 

aspects of the surgical domain.  It was from these dynamic and entangled relationships 

that the two findings from this study emerged.  The first finding indicates that the 

expertise of the trauma surgeon is situated within a sociomaterial context.  This means 

that her expertise is inextricably related to the structural, social, and material aspects of 

the surgical domain.  The second finding indicates that the expertise of the trauma 

surgeon does not readily transfer to the non-surgical domain of the Center, and 

contextualizes this within the milieu as well as more broadly.  This finding explicates the 

limitations that surgeons might experience in achieving a significant level of contribution 

in the non-surgical domain.  As will be discussed later, the finding also points towards 

possibilities for facilitating greater contribution across domains.  These findings are 
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generative in how they conceptualize the expertise of the surgeons and for how they 

provide insight into the potential portability of their expertise.   

As previously discussed, the motivation for the study was to understand how to 

facilitate the contribution of experts in one domain across to other domains.  With this 

study, I am seeking to understand how surgeons within a trauma surgery center could 

increase their contribution outside of the surgical domain.  To do so, I have applied 

constructs from the field of practice theory to support me in exploring non-traditional 

conceptualizations of expertise.  In particular, the principals of mutual constitution 

(Giddens, 1984; Bradbury & Lichtenstein, 2000; Østerlund & Carlile, 2005), habitus 

(Bourdieu, 1977), resources-in-use (Feldman, 2004), and sociomateriality (Orlikowski, 

2007) proved particularly useful.  In order to fully understand the dynamics that were 

discovered in this research, it is important to understand these principals within the 

context of the Center.  Accordingly, I provide a brief introduction to the principles of 

mutual constitution, habitus, resources-in-use, and sociomateriality as I discuss each 

finding.    

Before exploring each finding, it is important to note the oppositional framing of 

surgical and non-surgical domains that I have used throughout this study.  The surgical 

domain refers to any acute patient-facing aspect of the continuum of care within the 

Center, including surgery and post-surgery care.  The non-surgical domain includes the 

administrative and academic activities associated with the Center.  The structures, 

practices, relationships, knowledge, and materials present in each domain are interrelated 

and inseparable elements of the Center and the success of the Center.   This study makes 
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use of the oppositional descriptors surgical and non-surgical domains as a way to note 

distinctions, yet still acknowledge the interdependent and inseparable aspect of the two 

domains within the Center.  

Finding 1: The Expertise of the Surgeon is Situated within a Sociomaterial Context 

In this section, I first introduce the arduous process of becoming and being a 

trauma surgeon.  Next, I describe the specific characteristics of trauma surgeons that 

emerged from the data and discuss how these characteristics reflect a mutually 

constitutive relationship between the surgeon and the surgical domain.  I then 

demonstrate how a trauma surgeon’s expertise emerges from and is situated within the 

sociomaterial context of the surgical domain.   Throughout the section, I integrate 

participant quotes, personal observations, and then frame the data with relevant theory to 

describe and contextualize the finding. 

Becoming a Trauma Surgeon 

The journey to becoming a trauma surgeon is a long and demanding process.  The 

path includes four years of undergraduate study, four years of medical school, five years 

of surgical residency, and potentially another one to two years in a trauma fellowship.  In 

total, it is a 14-15 year journey requiring intelligence, tenacity, sacrifice, and 

commitment. However, this is only the beginning of the journey of a trauma surgeon.  

Being a trauma surgeon often involves working long hours, 12 to 14 hours a day and two 

out of every three weekends under intense conditions, involving life or death decisions.  

For a trauma surgeon there is no “shift mentality… (where you think), I’m eight (a.m.) to 

eight (p.m.), (when I’m off) I have no responsibility, I’m done… you’re always on 
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call...you’re never done” (Participant B6).  These comments clearly display the demands 

of the trauma environment and the sacrifice and commitment that are required of trauma 

surgeons.  What they do not display are the constitutive dynamics between surgeons and 

their environment.   

The practices and structures associated with becoming and being a trauma 

surgeon have a significant influence on the behaviors, perceptions, and disposition of the 

surgeon.  This relationship of mutual interdependence and influence between the surgeon 

and the structural, social, and material aspects of her environment is recursive and 

mutually reinforcing such that while the environment and experiences create the surgeon, 

the surgeon is also creating the environment.  To further understand this dynamic and 

before exploring the sociomateriality that emerged from the data, it is important to 

introduce and discuss the principle of mutual constitution, habitus, and resources-in-use. 

Mutual constitution.  The principle of mutual constitution states that no event 

can be viewed independently from other events.  Accordingly, phenomenon or events 

always exist in relationship with other phenomenon or events and each in some way 

produces or reinforces the other through a process of interdependent reciprocity 

(Bradbury & Lichtenstein, 2000; Østerlund & Carlile, 2005; Nicolini, 2012). By 

interdependent reciprocity, I mean that the phenomenon not only affect one another but 

also exert significant influence in creating one another.  Thus, the relationship between 

the surgeon and the structures and practices of her environment can be viewed as a 

relationship of mutual constitution. This means that as much as the surgeon creates and 

reinforces the physical and psychological structures and practices of their environment, 
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these same structures and practices create the surgeon.  In order to delve deeper into the 

principle of mutual constitution within the scope of this study, I engaged the construct of 

Habitus (Bourdieu, 1977).  

Habitus.  The construct of habitus is an important component to explore the 

mutual constitution between individuals and the structural features of organizations 

(Michel, 2014).  As was discussed in Chapter two, habitus is developed through one's 

lived experience containing both conscious and sub-conscious knowledge.  The habitus is 

the internal representation of the external world and its structures.  As such, it influences 

our interests, ideas, dispositions, preferences, and beliefs, thus predisposing one to certain 

actions and inaction.  In addition to shaping how one conceives the world, it also instructs 

as to the appropriate way to act and engage with the world (Bourdieu, 1990; Nicolini, 

2012; Michel, 2014).  Thus, the habitus influences how a person perceives their 

environment, the meaning that they give to events, and consequently, the actions they 

choose to take (Bourdieu, 1977).  Habitus shapes both what we see as possible and what 

we are not inclined to perceive (Nicolini, 2012).  It is important to note; however, that 

Bourdieu readily acknowledged the power of human agency and creativity such that an 

individual could choose to act in ways that countered the habitus (Bourdieu, 1984, 1990; 

Nicolini, 2012).  The habitus thus predisposes but does not dictate our actions. 

In the context of this research, the surgeon's habitus is developed through her 

years of intense training to become a trauma surgeon and her ongoing practice of being a 

trauma surgeon.  The habitus thus predisposes the surgeon to the behaviors and the 

practices that allow her to succeed in a surgical trauma environment.  In demonstrating 
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the domain appropriate behaviors the surgeon is also reinforcing the structures and 

practices of the domain, thus reinforcing the cycle of mutual constitution.  At a later point 

in this section, I will further discuss these principles as I discuss the specific 

characteristics that were reported for surgeons.   It is important to not that as I introduce 

the reported characteristics of both the surgical and the non-surgical domain, I interpret 

the reported the characteristics as reflections of the habitus and not as static traits that are 

reflective of surgeons or of administrators.  For example, the characteristics that were 

reported for surgeons are interpreted as a clear reflection of the influence of the surgical 

habitus on the actions of the surgeons.  By extension, the characteristic that was reported 

as typical in the non-surgical domain could be considered as a portrayal of the influence 

of the non-surgical habitus on the actions of the members within the non-surgical domain 

(e.g., administrators).  In effect, each reported characteristic is a reflection of the habitus-

in-action in a mutually constitutive relationship with the structures and practices of its 

environment.  

The following quote is a clear demonstration of how a habitus is developed and its 

powerful influence: 

Think about where we come from, every single doc (doctor) in this institution was 
on a freight train barreling down the tracks.  High school -- grades; college -- they 
had to make good grades, they kept their heads down; med school -- head down; 
residency -- head way down.  All of a sudden, you’re in a position where you 
need to be a social being and no one ever gave you a chance to do that. 
(Participant A2) 
 
This quote was extracted from a commentary about the intense experience of 

becoming a trauma surgeon.  The participant was emphasizing how the training and 

experience build deep expertise in certain domains (e.g., trauma surgery) at the expense 
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of other types of expertise, such as social skills. The habitus thus instructs the trauma 

surgeon as to the appropriate ways of being a trauma surgeon.  So, as the surgeon 

becomes effective in dealing with the pace of the trauma environment, she becomes less 

inclined to other ways of being.  As will be further demonstrated by the characteristics in 

the section that follows, this dynamic continued to emerge throughout the data.  The 

characteristics that emerged from the data represent how, through mutual constitution, the 

surgical habitus is influenced by and reciprocally influences the structures and practices 

of the surgical environment.  In the section that follows, I will engage these constructs 

with the data in order to explore and to explicate the meaning I extracted from the data.   

Resources-in-use.  Resources are any medium, including both physical and non-

physical assets, that influences and supports taking action and achieving ones’ goals 

(Giddens, 1979, 1984, 1993; Feldman, 2004, Nicolini, 2012; Michel, 2014).  In the 

trauma surgical environment, resources can be material items such as specialized 

equipment, and non-material items such as shared knowledge, trust, and communication 

practices (Feldman, 2004).  It is important to understand that, from the perspective of 

practice theory, resources exist only as qualities of a given domain until they are put into 

use (Feldman, 2004; Feldman & Worline, 2011).  Further, resources are not perceived to 

have inherent characteristics that identify them as resources.  For example, an object such 

as a rock would exist as a quality of a given domain and would not be considered as 

having inherent characteristics as a resource until put into use in a given way.  Further, 

the rock is a very different resource-in-use in each of the following examples: a piece of 

art in a garden, a paperweight on a desk, a hammer for driving tent stakes when camping.  
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In each example, it is the way in which the resource is used that defines it as a resource.  

The act of bringing potential resources into action as actual resources is often referred to 

as resourcing (Feldman, 2004; Feldman & Quick, 2009; Quinn & Worline, 2008).  This 

term indicates the emphasis on the resource-in-action rather than objects with innate 

characteristics.  As described by Feldman (2004), “resourcing is the creation in practice 

of assets such as people, time, money, knowledge, or skill; and the qualities of 

relationships such as trust, authority, or complementarity such that they enable actors to 

enact schemas” (Feldman, 2004, p. 296).  Schemas are subconscious, thought patterns 

that support action and skill (Brewer & Nakamura, 1984).  Thus as the habitus engages 

with the environment, certain schemas are enacted.  As the schemas are enacted, certain 

qualities of an environment are made available as resources and conversely others 

potential resources are less accessible.  As will be described in the following sections, the 

habitus exerts a significant influence over whether the qualities of an environment are 

recognized as potential resources-in-use and therefore enact the schemas that convert 

them to resources. 

Notable Characteristics of Surgeons 

From my initial interviews, the data demonstrated that both the surgeons and the 

non-surgeons perceived trauma surgeons as exhibiting specific, notable characteristics.  

Examples include the predisposition to be in control of the environment, the importance 

of exuding confidence, and a preference for speed and instant gratification.  The 

comments typically emerged while participants were describing the unique aspects of the 

trauma environment.  Both groups discussed the characteristics as if they were trait-based 
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and independent of context.  As previously discussed, this can be a limited and limiting 

view of behaviors because it does not account for the influence of the social and material 

aspects of the environment and the mutually constitutive relationship among these 

aspects.  Rather, a trait-based view that is independent of the situation infers that one 

must change the person if one is to affect the characteristic and underlying schema in any 

way.  I will now review the reported characteristics, along with the data that support 

them.  In doing so, I will apply the habitus construct in order to more fully explicate the 

behavior and the constitutive and recursive relationships at work.  

Control the environment (perceived lack of control = risk).  The most notable 

characteristic of surgeons, as reported by participants, was the surgeons’ desire to be in 

complete control.  Of the non-surgeon participants, four of the five directly spoke about 

the surgeon’s desire for control.  For the surgeon participants, four of the eight 

participants directly spoke about the importance to control the environment.  As 

described by one participant “Sometimes they’re (Trauma surgeons) control freaks about 

things” (Participant A6).  The term control freak, used in various ways throughout the 

interviews, was intended to communicate the degree to which surgeons sought to control 

their environment.  As explained by another participant, “There’s a perception (held by 

surgeons) that what you can’t control, you can’t fix” (Participant B3A).  In one sense, the 

role of the surgeon could be conceived of as fixing a problem (e.g., traumatic injury) such 

that the patient can be transferred along to the next phase in their continuum of care.  

Trauma cases are complex, time sensitive, multifaceted, and mistakes can lead to the 

death or severe impairment of the patient.  In order to navigate the complexity and to 
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provide a reliable level of care, trauma environments are hierarchical with a clear chain 

of command (Klein et al., 2006).  Therefore, the need to control serves as a powerful 

psychological structure, situated within a unique environment that influences the actions 

of the surgeon and the other members of the trauma care team.  In turn, the surgeon’s 

enactment of being in control sustains the psychological structures and the practices of 

the trauma environment.  This reciprocal and recursive relationship between the surgeon 

and her environment is a classic example of the habitus-in-action and its influence. 

As a further example, I was invited to attend a strategy session that was facilitated 

by internal consultants from the larger health system.  Attendees included surgeons, 

administrators, and nurses.  The session, as described by an administrator leader, was 

intended to solicit feedback and ideas from multiple stakeholders within the new Center 

and to begin to build a broader vision of and buy-in for the Center.  I attended the general 

session that included all participants, and four of the breakout sessions that were attended 

by subsets of the larger participant group.  At the kick-off of the overall session and again 

during the start of the breakouts that I attended, the surgeons made a clear effort to invite 

others, such as nurses and administrators, to take the lead.  In all but one of the breakout 

groups, the nurses or administrators appeared reluctant to assume the lead for the group.  

As each of the breakout groups went about their work, I observed the surgeons struggling 

to restrain themselves from stepping into the leadership role.  This was particularly the 

case when the conversation reached a temporary impasse or began to move in a direction 

that did not match the point of view of the surgeon.  In one situation the surgeon within 

the group picked-up another marker and offered to help the group leader with facilitation 
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and capturing the comments from the group.  In another instance, the participating 

surgeon remained in his seat, but as the leader for the breakout group captured participant 

notes on the whiteboard, the surgeon would help clarify what the participant was trying to 

say or would disagree with the comment and attempt to influence the direction of the 

conversation within the group.  The net effect of this behavior by the surgeon was to halt 

the flow of the group’s conversation or the participants simply would defer to the opinion 

of the surgeon.  In all four of the breakout groups that I observed, the surgeons would 

eventually become aware of their behavior and its effect and attempt to allow greater 

participation and input from the other participants.  My interpretation, based on 

comments from the surgeons, was that they wanted to encourage participation from the 

nurses and administrators, yet they seemed to struggle to control an impulse to take over 

control of the situation.  An example is when a surgeon realized that he had taken over 

the facilitator role from a nurse he immediately stopped mid-sentence of his attempt to 

clarify the answer that the group needed to reach.  He then attempted to shift the 

conversation back to the group with a self-effacing comment regarding his opinion and 

asking the group about their opinion. The group shared a few uncomfortable glances 

among them and then continued with the answers that they were providing before the 

surgeon had interrupted and taken over facilitation of the group.   

I believe that this behavior demonstrates the power influence of the surgical 

habitus and the enactment of encoded schemas.  As I continued to engage with my notes 

from this session and the other data that was emerging from the study, I began to 

understand that the ability to control the environment was a hallmark of a competent 
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trauma surgeon.  As Participant B7 stated, "Surgeons, in particular, are control maniacs, I 

mean, it's trained and bred into them to have maximal control over with the situation, 

which makes them great at what they do".  As with a prior participant comment, the term 

control maniac was used to indicate the intensity of the surgeon's predisposition for 

control.  This comment also reflects the belief that the characteristic is trained and bred 

into them and makes them great at being trauma surgeons.  In effect, the oft-reported 

characteristic of being in control is a central component of their expertise and a clear 

reflection of the surgical habitus and schemas in action. As the surgical habitus 

encountered situations that were interpreted as requiring leadership, the surgical schema 

of control was enacted.  Accordingly, the surgeon attempted to take control of the 

situation so to provide the leadership that was perceived as needed.  In Finding Two, I 

offer additional data demonstrating the pre-disposition for control and the limitations of 

this reported characteristic outside the surgical domain.   

Exude confidence – even when in doubt.  In the complex and volatile 

environment of trauma surgery, the psychological structure of the surgeon demonstrating 

certainty versus doubt can have a significant positive influence on the mental state of the 

care team and the patient.  “I think that if you do not think you are the best surgeon, how 

do you offer to your patients that you can operate on them" (Participant A2).   “As a 

surgeon, you’re never in doubt, even when you are… the surgical team needs to have 

faith that no matter what happens, you (the surgeon) are in control and can fix the 

problem” (Participant B2).  Both of these comments demonstrate the tacit belief that if a 

surgeon’s behavior did not reinforce the psychological structure of the surgeon being in 
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control of the situation and not in doubt, it could engender doubt from the patient and/or 

among the care team and thus potentially endanger the performance of the team.   

In a similar example a non-surgeon described his observations and experience 

with a newly implemented performance improvement process where feedback is 

provided to surgeons for areas where they can possibly improve their technique or 

decision-making processes.  The participant spoke of how the initial responses from most 

of the surgeons was reluctance to admit any mistakes or indication that they were not in 

control of the situation and thus providing the level of care that was needed.  Although 

some of the older surgeons still struggled with the feedback and performance 

improvement process, most of the others were beginning to accept it.  The participant 

reported that the acceptance increased as the managers of the program became more 

intentional with the process and forum for delivering the feedback.  For example, the 

feedback was presented in a neutral and data-based manner where the surgeons could 

reach their own conclusions.  In addition, the feedback and data were presented in an 

environment with other surgeons where the emphasis was on learning and improving 

rather than placing blame or risking the threat of non-surgeons or patients losing faith in 

the capability of the surgeon.  I will discuss feedback in greater detail within the second 

finding; however, it is important to recognize how, in this example, what was reported as 

a major characteristic of surgeons was influenced by attending to the structures and 

practices, including feedback, associated with the characteristic.  Thus, as with the 

previously reported characteristic, the data reveal that the characteristic of exuding 



	
  
	
  

	
  

83	
  

confidence is mutually constituted between the structures and practices of the 

environment and the surgeon's enactment of those practices.   

Preference for speed and instant gratification.  In comparing trauma surgeons 

to other surgeons and to physicians in general, one participant described trauma surgeons 

as traveling at “80 miles an hour,” “general surgeon(s)” traveling “at 50 miles an hour,” 

and general physicians traveling “at 10 miles an hour” (Participant B6).  He went on to 

clarify that the difference in speed was necessary and reflected the requirements of each 

environment and the physician’s role within the environment.  The role of trauma 

surgeons is to stabilize the patient before transferring them to the next phase in their care.  

“(Surgeons) in trauma, they’ll get focused on the patient that presents (for) a very high, 

intense period of time, getting that patient stabilized and ready for discharge…it is very 

compressed… very acute” (Participant B7).  Comparatively, the non-trauma surgeon is 

typically performing elective procedures that allow for a lesser pace.  Trauma care is 

“very different...from taking care of a chronic disease patient, where you really want to 

get into family history and other things that may be antecedent to the development of the 

chronic disease” (Participant B7).  Accordingly, the general physician is often attempting 

to diagnose and treat more complex and entangled disease conditions, thus the need for a 

slower, more deliberate pace.  As explained by one participant, “They (general 

physicians) like to think about it and talk about it...some of those (patient) problems are 

extremely complex and that’s what needs to be done“ (Participant B6).  The trauma 

surgeon; however, does not have the luxury of time or “the patience for that slower pace” 

(Participant B6).  Similarly, another surgeon described the gratification of encountering a 
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patient with severe physical trauma, such as multiple fractures, and essentially putting 

them back together.  “We get to put things back together and you get an immediate 

feedback…you certainly get the job satisfaction of this looks good, or you certainly 

improved it.” (Participant A3).  As with the previous characteristics, these comments help 

demonstrate the influence of the surgical habitus in action.  In this instance, the 

comments demonstrate the influence of a predisposition for a fast paced environment that 

provides real-time feedback.  

A less direct example of this characteristic can be found in a behavior described 

by each of the three administrative participants.  These participants separately described 

accounts of what they perceived as the surgeons’ lack of appreciation or patience for the 

complexity and interdependent nature of the decisions facing administrators.  An example 

would be a surgeon’s perspective that if the administrators would remove a bottleneck in 

radiology by adding another piece of equipment, the surgeons could increase the volume 

of surgery patients.  From the point of view of the administrator, the surgeons were not 

demonstrating the patience to navigate through the many complexities associated with 

that decision, including financial, political, or competing priorities.  The surgeons saw a 

problem, envisioned a solution, and were ready to move on to the next problem. They 

assumed that their knowledge and expertise meant that they were on point in their 

perspective and therefore did not conceive of the possibility that they were imposing a 

limited perspective onto others. Alternatively, the administrators viewed the situation in 

terms of the presenting problem and their perception of the potential second- and third- 

order consequences of any decision that might be taken.  Both approaches demonstrate a 
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fundamentally different action style that was a reflection of the respective habitus of each 

domain. 

As presented through the previous examples and data, the trauma environment 

generates unique practices and structures that support the pace of the environment and 

influence the actions and thus reported characteristics of the surgeon.  This mutually 

constitutive relationship among the surgeon and the structures and practices within her 

environment then influence the development of a habitus with a preference for speed and 

instant gratification.   

Trauma Surgeons’ Expertise Situated within Sociomaterial Context of Surgical 

Environment 

Thus far, I have introduced the principle of mutual constitution, the construct of 

habitus, and the principle of resources-in-use as a means to conceptualize the reciprocal 

and recursive relationship between the surgeon and the structures and practices within the 

surgical domain. In doing so, I also described how the habitus of the surgeon predisposes 

her to take action or, conversely, not perceive the need or opportunity to take action.  The 

habitus and its influence on action and resourcing thus reinforce the structures and 

practices of the surgical domain.  This type of practice-based perspective allows one to 

recognize that the reported characteristics are not simply trait or cognitive based and 

independent of context.  Instead, these characteristics emerge from the mutually 

constitutive relationship between the surgeon and the structures and practices of her 

environment.  These constructs do not, however, allow one to sufficiently conceptualize 

the expertise of the trauma surgeon.    
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For this dissertation, I use the term expertise to reflect the unique combination of 

knowledge, experience, and skills that result in the surgeons’ capacity to act (Cooren, 

Taylor, & Van Every, 2006) within their environment in a manner that leads to successful 

outcomes (Germain & Ruiz, 2009).   As previously discussed, participants consistently 

reported the different characteristics that are required for success within the surgical 

versus the non-surgical environment.  The characteristics are reflections of the habitus 

associated with each domain and indicate aspects of expertise associated with each 

domain.  However, the principle of mutual constitution, the construct of habitus, or the 

principle of resourcing do not allow one to sufficiently conceptualize the location on the 

surgeon’s expertise, to do so I turned to the concept of sociomateriality.   

As discussed in Chapter Two, sociomateriality is concerned with the relationship 

between the social and the material aspects of an environment.  The principle asserts that 

the structures, practices, relationships, knowledge, and materials present in an 

environment cannot be conceived as independent.  Sociomateriality thus expands the 

conceptualization of the relationship between the habitus of the surgeon and the surgical 

domain.  Applying a sociomaterial lens allows one to conceptualize a "constitutive 

entanglement" (Orlikowski, 2007) between the surgeon's habitus and the surgical 

environment.  As a contrast, interdependence reflects the influence that each aspect has 

on the success or effectiveness of the other independent aspect.  With sociomateriality, 

the constitutive entanglement reflects a degree of mutual influence such that each can 

only subsist in the current state through the existence of the other.  Reflecting the 

principle of mutual constitution, the structures, practices, relationships, knowledge, and 
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materials present in the surgical environment are entangled (Orlikowski, 2007) such that 

each is in some way creating the other in that particular context.  In the surgical domain, 

the constitutive entanglement results in the emergence of the situated expertise of the 

surgeon.  For example, the following quote describes what is often referred to as a 

timeout procedure using a checklist: 

Before surgery…everyone stops, pays attention, goes through a checklist; is this 
the right patient, is this the right leg, is this the right operation, do we have the 
right implants…that’s been implemented a dozen years or so…been a good 
thing…a communication of all parties involved and it’s not just for surgery…it’s 
any procedure on the floor….on a trauma patient. (Participant B6) 
 
In the foreground of this example is the sociomaterial interaction between 

individuals, a specified process (structure and practices), materials (e.g. checklist, 

implants, surgical tools), and the actual body of the patient and the bodies of the surgeon 

and other care team members.  In the background of the example are psychological 

structures such as shared context and goals (trauma surgical domain), specialized 

knowledge that is shared, and the tacit and explicit practices.  Also in the background of 

this example are material aspects such as the physical environment (e.g., surgery room, 

hospital) and the various machines and tools associated with a Level 1 trauma center.   

Similarly, the entanglement between the surgeon and her sociomaterial 

environment can be reflected through the embodiment of knowledge, as demonstrated in 

the quote below. 

The sounds that we hear when we walk into a room that can tell us right away are 
they well, are they sick?  Is their heart rate up and you can hear the beep, beep, 
beep going faster?  Is their oxygen saturation low and you hear the boop, boop, 
boop, and you’re worried that something’s going on?  Those things become 
immediate feedback. (Participant A2) 
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As with the previous quote, one can perceive the sociomaterial aspects that are 

both foreground and background.  In the foreground, the auditory cues coming from the 

machines are received and interpreted by the surgeon.  This interpretation then leads to 

action that will likely involve other care professionals.  In the background of this example 

are aspects such as the machines, the knowledge and experience of the surgeon, the 

patient’s body, the interface between the patient’s body and the machines, the other care 

members engaged at different levels and in differing ways, and other technology and 

tools such as electronic medical records and/or charts.  

As both of the preceding quotes demonstrate, the surgeon's cognitive knowledge, 

practical experience, bodily knowing, and relationship with material aspects such as 

machines and tools are entangled such to produce the surgeon's specific, situated 

expertise and ability to act.  Altering or removing any of the sociomaterial aspects of the 

domain would in turn have a consequential influence on the other aspects and thus the 

expertise of the surgeon.  For example, removing the machine monitoring heart rate 

would have a direct influence on the ability to monitor the patient's heart rate and 

consequently on other aspects of the environment and the continuum of care, including 

the surgeon's expertise and ability to act.  In this example, the surgeon could resort to 

other ways to monitor patient heart rate, but this adjustment would have consequences for 

the surgeon's ability to deliver care.  Likewise, if any of the other sociomaterial aspects of 

the surgeon's environment were removed or significantly altered, it would have a direct 

consequence on the surgeon's expertise and ability to act successfully in that situated 

environment. 
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In this section, I introduced the challenging process of becoming and being a 

trauma surgeon.  I then discussed the specific characteristics of trauma surgeons that 

emerged from the data, using the principal of mutual constitution, the construct of 

habitus, and the principle of resources-in-use to discuss how these characteristics 

manifest through a mutually constitutive relationship between the surgeon and her 

environment.  In effect, the surgical habitus interacts with the unique qualities of the 

surgical domain and exerts a significant influence over what the surgeon perceives and 

does not perceive.  The result is that encoded schemas associated with the surgical 

habitus are engaged, leading to specific action on the part of the surgeon.  Through this 

action, the surgeon engages the respective qualities of the surgical domain as resources to 

achieve her goals.  This process of resourcing is also key in manifesting the 

sociomateriality of the surgeons’ expertise.  As the cycle of action unfolds, it then 

produces the recursive and mutually reinforcing relationship between the surgeon and her 

environment.  In concluding Finding One, I will now discuss Finding Two and the 

limited portability of this expertise.  

Finding 2: The Expertise of a Surgeon does not Readily Transfer to the Non-

surgical Domain   

In this section, I describe the unique aspects of the non-surgical domain that 

emerged from the data.  In describing the domain, I also discuss the notable differences 

between the surgical and the non-surgical domain and how these differences indicate 

distinctions in the sociomaterial aspects of the two domains.  Accordingly, these unique 

distinctions influence the portability of the surgeon's expertise and level of contribution 
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from the surgical to the non-surgical domain.  Throughout the section, I integrate 

participant quotes and formal theory in order to describe and contextualize the finding.  

Leading through Influence, not Control 

Each of the three participants who were in administrative roles consistently 

reported the importance of influence as a form of demonstrating leadership within the 

non-surgical domain of the Center.  Among the surgeons, three of the eight participants 

directly spoke to the same distinct difference in how leadership is demonstrated in 

surgical versus the non-surgical domain.  As reported by one participant, “As an 

administrator, I don’t own anything. My job is influence, so I’m even much more 

comfortable in that different mindset than many of the surgeons” (Participant B3A).  On 

one level, this statement is inaccurate because the participant does, in fact, have 

significant administrative authority over their area.  On another level, because of their 

actual administrative authority, their statement is even more powerful.  For example, this 

participant has the legitimate authority to issue mandates that affect both the surgical and 

the non-surgical domains.  However, as the statement indicates, the participant views her 

job as influencing not mandating.  She viewed influence as the most effective means of 

achieving results within her environment.  The statement also clearly conveys that this is 

perceived as a different “mindset” than that of surgeons.  In contrasting the difference 

between the surgical versus the non-surgical approach to leading, they stated “the 

surgeons want to control, but sometimes the better question is to ask how close we can 

come to controlling an outcome in situations where we really only have the ability to 

influence” (Participant B3A).  The participant went on to comment that the surgeons and 
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administrators typically do not disagree on what is wrong, but rather on how to solve the 

problem.  Additional commentary by the participant further indicated that she believed 

there was a shared commitment and intent among both the surgeons and the administrator 

leaders.  In addition, she believed that the surgeon’s insistence on control in order to 

affect change constrained them from being able to perceive and consider other 

alternatives, which might be more expedient and effective. 

As stated by another participant "I think this (leading through influence) is 

different for, difficult for some physicians.  These people (administrative and non-

surgical staff) don't report to you; you're a team" (Participant B4A).  The concept of team 

is a crucial aspect of this comment.  It is important to note here that in the surgical 

domain, “team” is also a key concept; yet, as previously described, the trauma surgical 

environment has a clear hierarchy of control.  As a psychological structure, the hierarchy 

and its associated practices support the demands that are placed on the trauma surgical 

environment.  In the non-surgical domain, the concept of “team” has less hierarchical 

connotations and has a more participative approach based on influence. The distinction is 

important because it speaks to the point that concepts such as “team” do not necessarily 

have static characteristics.  Instead, the concept may be of equal importance in both 

domains, yet it may reflect very different characteristics based on the requirements of 

each domain.   

Further reinforcing the importance of influence, “What has made them successful 

surgeons is being in charge (for) the hour…they’re accustomed to being the General and 

having lots of subordinates around them, and in this (non-surgical) environment…that is 
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never going to happen” (Participant B3A).  This comment is an excellent example of the 

perception that the surgeons’ control of their environment is central to their success (their 

expertise), and that this same characteristic will hinder their success in the non-surgical 

domain.  Leading and creating results in the non-surgical domain is accomplished 

through influence, not control. 

This distinction in the approach to leading was one of the major differences 

between the surgical and non-surgical domains, and was clearly perceived as a challenge 

by both the administrators and the surgeons.  The challenge was more than stylistic; the 

data reflected a fundamentally different way of perceiving and demonstrating leadership.   

For example, as discussed in Finding One, the structures and practices in the surgical 

domain reinforced the importance of the surgeon being in control and likewise associated 

the lack of control with significant risk.  These structures, practices, and other influences 

of the surgeon habitus predisposes the surgeon to behave in a manner that is consistent 

with the structures, practices, and experiences that have shaped the habitus.  The surgical 

habitus likewise influences what the surgeons perceive as alternative ways of behaving 

and alternative ways of being—it influences what the surgeons perceive as possible.  In 

effect, this dynamic produces a certain predisposed manner for being and engaging with 

the world.  By extension, one could anticipate a similar dynamic at work in the non-

surgical domain, such that the unique characteristics of the non-surgical domain exert a 

powerful influence on the development of the administrative habitus and its influence on 

the administrators.   
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As described within Finding 1, the surgical habitus exerted significant influence 

in the interaction between the surgeon and the unique qualities of the surgical domain.  

This interaction then led to the enactment of encoded schemas, which led to specific 

action from the surgeon and the subsequent enrollment of environmental qualities into 

resources-in-use.  The result of this cycle is behavior that is perceived as expert and/or 

appropriate to the situation and the domain.  Likewise, one can conceptualize how the 

same cycle unfolds in the non-surgical domain.  In this instance, the interaction between 

the surgical habitus and the unique qualities of the non-surgical domain may or may not 

enact encoded schemas that produce effective resourcing and domain-appropriate action.  

In fact, throughout my interviews with both the surgeons and administrators, the data 

reflected the participants’ frustrations with the fundamental difference in their respective 

approach to leading and to accomplishing their goals.  Each group was performing and 

being in a manner that was consistent with the structures, practices, and habitus of their 

domain.  As a further reflection of this preferential way of being for surgeons, one 

participant stated “If Dr. X (new Medical Director of Center) is going to be successful, 

they (administration) will have to give her/him the authority to be successful… I don’t 

see that happening” (Participant A8).  This comment was made during a conversation 

regarding what would be required in order for the new Center to be successful.  The 

participant, a surgeon, believed that the Center had the medical expertise to be successful 

but was doubtful that the Center would ultimately reach its goals without the Medical 

Director having full authority and control.   For this surgeon, the Center leader needed 

absolute authority and control over major areas such as budgets, personnel, and 
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marketing.  With the comment “I don’t see that happening” the participant was indicating 

his frustration with the fact the administrators just did not seem to understand that 

without authority and control, the Medical Director would not be successful.  This 

sentiment is a clear reflection of the surgical habitus in action.  The participant could not 

perceive that the Medical Director could be successful without authority and control, and 

he was likewise unable to grasp why senior administration could not understand this.  His 

demeanor indicated that he was incredulous that the senior administrators did not 

understand the implications of their decision, which from his perspective would possibly 

lead to the failure of the new Center. This point of view was a direct reflection of the 

surgical habitus-in-action, predisposing him to what he perceived and what he did not 

perceive as possible, as well as shaping his interpretations of the actions or anticipated 

actions of others.    

Similarly, the quote below reflects frustration from a surgeon for what he 

perceived as “mixed signals” from administrators as he tried to exercise leadership within 

the Center. 

I’m really not sure what they (administrative leadership) are expecting.  I mean, I 
think I know, but it seems like I keep getting mixed signals.  I’m starting to get 
paranoid.  I’m wondering if I really understand anything about this stuff 
(demonstrating leadership in the non-surgical domain). (Participant B2) 
 
The mixed signals were the result of the participant being given accountability for 

an initiative to accomplish specific outcomes, yet given little or no guidance on how to 

accomplish the results.  The participant then went about providing leadership of the 

initiative in a manner that he believed to be appropriate to accomplish the outcomes.  
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However, as described in the comment below, the participant continually made “errors of 

enthusiasm” (Participant B7).  

 He's a, always full of piss and vinegar, you know, he's very energized, very 
interested, he always ready to jump in and do this (lead), very interested in 
management and absolutely dedicated to these patients, you know, and well, you 
know, is engaged with the medical staff from the various ology’s… Having said 
that, he has stepped in it, now, several times, several times, and, in part, it's been 
errors of enthusiasm. (Participant B7) 
 
The errors of enthusiasm reflect a way of demonstrating leadership that was 

consistent with the command and control characteristic of the surgical domain, but 

inconsistent with those of the non-surgical domain.  This surgeon-leader was well 

regarded in both the surgical and non-surgical domains and viewed as having significant 

potential for leadership roles beyond the surgical domain.  The challenge and 

opportunity, as viewed by the respondent, was for the surgeon-leader to demonstrate 

leadership in a manner that is consistent with the non-surgical domain.  

Ultimately, this difference in demonstrating leadership was perceived as creating 

tension and interfering with the cohesiveness of the Center.  Although both the surgeons 

and the administrators were equally committed to the success of the Center, the 

fundamental difference in how they demonstrated leadership was interfering with 

success.  In describing what they experienced as the control mentality of the surgeons, 

one administrator stated, “we have a complex organization, we’re trying to coordinate 

things…it creates tensions that are very difficult” (Participant B7).  The complexity of the 

organization was also inferred by the following comment from a surgeon: 

You have to understand that academic trauma centers are triangles. There's the 
hospital, there's the academic side, and there's the individual departments and 
divisions. And so it’s constantly a juggling game about appeasing the hospital and 
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making sure that we’re doing our academic side, which is our research, which is 
our teaching capabilities, and which is our physician productivity. The hospital 
wants to make money on the revenue that they generate, from the patients that we 
take care of. (Participant A1) 
 
Both of the preceding comments indicate the multiple stakeholders and priorities 

that must be navigated in the non-surgical domain.  As a reminder, in the surgical domain 

the goal is to stabilize the patient such they can be transferred along to the next phase in 

the continuum of care.  Comparatively, the non-surgical domain is much more complex 

from a leadership perspective simply due to the greater number of stakeholders and 

multiple priorities.  Because of this, one can understand the implications and the limits of 

a control versus influence approach.  This point was further demonstrated reflected in the 

comment below.  

We (surgeons) want to be by ourselves and just let us have our own little structure 
and give us our money (budget) and let us be, you know, and we'll figure it out, 
but it does not work that way. We are an interdisciplinary organization. 
(Participant B7) 
 
In the first sentence of this comment, the participant intended to represent the 

collective voice of the surgeons, as she perceived it – reflecting the surgeon habitus-in-

action and a disposition for control.  In the second sentence she was representing his/her 

own point of view that, because of the interdisciplinary nature of the organization and the 

associated implications, a control or hierarchical approach will never work.  This belief 

likewise reflects the administrator habitus and disposition for leading through influence 

versus control. 

Given the shared frustration among both surgeons and administrators regarding 

the approach to demonstrating leadership, why did surgeons seem to insist on control as 
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the primary approach?  I believe that at least part of the answer can be found in the 

surgeons’ inability to generate resources-in-action within the non-surgical domain.  As 

previously described, the interaction between the surgical habitus and the unique qualities 

of each domain lead to the enactment of encoded schemas, which then leads to resourcing 

or the generation of resources-in-action.   Domain qualities include such aspects as 

technology, people, materials, knowledge, skill, shared assumptions, norms, relationships 

or qualities of relationships such as trust and authority (Feldman, 2004).  If the qualities 

of the domain are sufficiently familiar to enact encoded schemas, then domain-

appropriate behavior results.  However, if the qualities are not sufficiently familiar to 

enact encoded schemas and/or to enact the schemas such that they can effectively engage 

the domain qualities as resources-in-action, domain-appropriate behavior may not result.  

An example of this phenomenon could be conceived as when the surgeons continue to 

enact a “leadership requires control” schema within the non-surgical domain.  The result 

is behavior that is inconsistent with the non-surgical domain.  From one perspective, a 

researcher could question whether the surgeons had the requisite encoded schemas to 

demonstrate leadership via influence versus control.  Alternatively, the researcher could 

question the degree of fit or familiarity between the surgical habitus and domain qualities 

such that the domain qualities were not accessible, and thus not available to be engaged 

as resources.  Under this scenario, the inability to convert the domain qualities to 

resources-in-use will preclude or significantly alter what would be conceived as expert or 

domain-appropriate behavior.  In the section that follows, I will further explore one 
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specific domain quality, feedback, and how the perceived absence or presence was 

reported to have influenced performance within both domains.  

This section has illustrated that the reported characteristic of leading through 

influence is fundamental to the non-surgical domain.  In this section, I have also 

illustrated the incongruence between the control characteristic of the surgical domain and 

the influence characteristic in the non-surgical domain.  The two characteristics are 

fundamentally inconsistent as ways of leading.  Building upon the first finding and the 

influence of the surgical habitus-in-action, I explained the basis for the surgeons’ 

predisposition to leadership and how, in turn, this presents a limitation in the portability 

of the surgeon’s expertise and contribution outside of the surgical domain.  

Feedback is not an Available Resource for Surgeons in the Non-surgical Domain  

Before presenting the data associated with this characteristic, it is important to 

introduce a definition for feedback and to present the concept of feedback as a resource.  

For the purpose of this study, I presented the following as the working definition of 

feedback: Any sources of information, within the environment, that helps you choose 

which actions to take or which actions you may want to adjust (Ramaprasad, 1983). 

This definition was reviewed at the beginning of each interview.  After providing 

the definition, I then paused to ask participants if this definition made sense to them, 

based on their experience, and then asked if they had any comments or questions 

regarding the definition.  All participants indicated their understanding of and agreement 

with the definition.  
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Feedback as a resource.  As a brief reminder, resources are defined above as any 

medium that shape and allow action in the world (Giddens, 1979, 1984, 1993; Feldman, 

2004; Nicolini, 2012; Michel, 2014).  In the surgical trauma domain, there are numerous 

resources-in-use at any given time.  Such resources-in-use include a level of shared 

medical knowledge, the shared understanding of the various roles, duties, and expertise 

among the care team members (e.g., nurse, anesthesiologist, surgical technician), the 

physical tools such as scalpels, the physical bodies of the care team members, the bodies 

of the patient, and the technology such as that used to monitor intracranial pressure.  For 

surgeons and other members of the care team, feedback is a ubiquitous resource-in-use 

throughout the surgical domain.  The sources of feedback are many and varied and 

include the machines that monitor the physiological status of the patient, the organs and 

biological systems of the patient’s body, the dialogue between team members during 

surgery, and the conversations during the hand-off from the surgery team to the members 

of the next phase in the continuum of care.  In fact, without the plentiful sources, ready 

availability, and specific modes of feedback resources in the surgical domain, it is 

difficult to conceive how the trauma teams would succeed.  It is important to note, 

however, that the surgeons appeared to be desensitized to the ubiquitous nature of 

feedback within the surgical domain.  After interviewing the second surgeon, it started to 

become clear how feedback-intensive the surgical environment is.  During my interviews 

with the remaining six surgeons I tested this perception.  Universally, all six confirmed 

my observation and at the same time indicated that they had never really though about 

feedback in the surgical domain in that way.  As I reflected on their comments and 
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responses, I was reminded of the analogy used by Heidegger (1927) where a carpenter 

uses a hammer to drive in a nail without consciously thinking of the hammer.  In this 

instance the hammer is such an inherent part of driving the nail (an enrolled resource-in-

use) that one is not necessarily mindful of its existence as a separate entity.  One often 

only becomes aware or mindful of the hammer once it is lost or broken and unavailable 

for use (Heidegger, 1927; Nicolini, 2012).  Similarly, in the surgical domain, feedback 

was such a ubiquitous resource and inherent part of the surgical domain.  It was invisible 

precisely because it was such a constitutive aspect of the environment and the practice of 

trauma surgery.  

Conversely, in the non-surgical domain surgeons described an environment 

relatively devoid of feedback.  “We get surprisingly, I would say, little formal feedback 

from our hierarchal structure…we get very little, little or no feedback…we don’t get that 

routine feedback” (Participant A3).  This emblematic comment reports on the relative 

absence of feedback in the non-surgical domain; however, it is only a part of the story.  

The other part of the story pertains to the impact when feedback is not available as a 

resource.  The absence of available feedback can have a significant influence on the 

ongoing development and performance of the surgeons.  Additionally, it can inhibit 

surgeon engagement and contribute to turnover as implied below.   

I think one of the things that irks me in this world, in this environment, is not 
enough early feedback and not enough early nurturing.  So, if we give people 
(surgeons) an opportunity to succeed by giving them a spot, whether it’s here, 
there, wherever, and then we don’t give them early enough feedback to show how 
they can get better, then they flounder, and at the end of the day, that rudderless 
boat ends up in a big storm in the middle of the ocean and they’re gone. 
(Participant A2) 
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This comment refers to three specific aspects of feedback that this participant and 

others perceived as important: feedback provided early in surgeon’s tenure, the influence 

of feedback in helping the surgeon to improve or to “get better,” and the result of not 

providing feedback – “they’re gone.”  Two of these three aspects are an indication of how 

feedback could potentially act as a resource-in-use for surgeons.  For example, feedback 

provided early in the surgeon’s career can help to establish clear expectations and 

potentially avoid unnecessary mistakes.  As a reminder, practice theory views resources 

as any medium that helps shape and allow action in the world.  Accordingly, in the quote 

above, feedback could serve as a resource for the surgeon if, for example, the feedback is 

specific in terms of the expectations and the ways in which the individual is not currently 

meeting expectations.  Such feedback would, therefore, better allow her to gain an 

understanding of the ways in which they could improve.   Without such specificity, the 

feedback would simply be a potential resource or a quality within the environment that 

the surgeon may or may not be able to successfully convert into a resource-in-use.  

Participant A6 provides a further example, “I worry more about those things 

(administrative, leadership, research roles).  And I don’t know that I get really good 

feedback on it…I don’t necessarily get feedback on it, but I think that’s an area I could 

improve on.”  There are two separate but related issues in this example.  The first is that 

the participant did not have a clear understanding of the expected standards of 

performance for activities in the non-surgical domain.  She continued to comment that “I 

have my own simple system of how I do things,” but was uncertain of the effectiveness 

her system.   In contrasting this with the surgical domain, the participant shared “But the 
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patient care—I mean, there are rules” that guide practice.  The second issue in the initial 

example is the actual lack of feedback on performance.  As described in the initial 

example, the participant is left to worry if they are doing a good job.  Beyond the 

distraction that the participant may experience because she is worried about her 

performance, this example also displays a significant missed opportunity for development 

and greater contribution by this participant.  Similarly, the absence of feedback in the 

academic domain also represents a missed opportunity. 

I think that feedback is a real problem in academics right now. I'm asked every 
year, at least, sometimes every six months, to sit down with each of my faculty 
(surgeons), come up with their plan for the year, what their goals are? What their 
five-year plan is? I go through this entire process, it takes me an inordinate 
amount of time, and then I submit my whole thing, and I never get feedback.  So 
we (surgeons) feel like its value but it's – we don't get that feedback; we don't get 
that. (Participant A1) 
 
Examining the example above, the participant clearly perceived that there was 

potential value in the activity that they were asked to engage in, yet the lack of feedback 

on the result of the activity left the participant frustrated and uncertain of the value of the 

activity.  In this instance, feedback from the administrators regarding whether the faculty 

goals were correct or aligned with institutional goals would have been a first step in 

positioning the feedback as an accessible resource.  For example, are the goals submitted 

by the faculty the correct goals, or are there goals that are missing based on the priorities 

of the Center and the broader health system?  As described below, such feedback is an 

underdeveloped potential resource at the Center. 

Feedback as a practice is described as “average or below average” at the Center:   

I think, that is a, it's (feedback) clearly underdeveloped here at (research site), it's 
under development in medicine, in general, although there's, again, variability 
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between organizations. I know some organizations that do a better job, and the 
kind of things that you're getting at, right now, that others do and so… we're 
either average or below average. (Participant B7) 
 
This comment demonstrates clear recognition of the issue both at the research site 

and the healthcare industry in general.  As will be discussed below, there is also clear 

appreciation of the opportunity for feedback to become a resource.  Participant A3 was 

speaking to this when she commented: 

I just think the world is changing, and now you have to bring as much value as 
possible, and so you do that by providing higher quality at lower costs. But as a 
physician, you don’t know what your quality is unless you receive the feedback of 
what that quality is, and you may receive feedback from your patients and – but 
you have no perspective. (Participant A3) 
 
In addition to indicating the general lack of feedback, the comment above also 

implies that feedback, whether on quality or any other dimension, should include what is 

working as well as what is not working.  For feedback to be an available resource to 

surgeons, it must provide a positive feedback loop for what is working and thus should be 

continued or increased.  Likewise, a negative feedback loop is important for what is not 

working and should be stopped or modified.  The following comment speaks to the need 

and to the opportunity:  

(Someone is) going to have to work and straighten things in the broader 
organization to create feedback loops that will allow for the group to self-
modulate itself…We have to create that feedback…The doctors (referring to 
trauma surgeons) are fundamental learning machines.  They really are that…if 
they get good feedback, they do respond and do things naturally. (Participant B7) 
 
The previous comment speaks to three arguments that have been made throughout 

this section: the absence of feedback in the non-surgical domain, the need for feedback, 

and the potential impact if feedback is available as a resource for surgeons.  In addition, 
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the recognition that surgeons are fundamental learning machines and that they respond 

naturally if given feedback is an excellent reflection of the influence of the surgeon 

habitus.  By this, I am referring to the fact that the development of the surgeon habitus 

predisposes the surgeon to actively assimilate information and leverage feedback a 

critical resource-in-use.  Likewise, the schemas, structures, and practices of the non-

surgical domain can be perceived as hindering the accessibility of feedback as an 

available resource to surgeons.  Ultimately, the absence of accessible feedback (a central 

sociomaterial aspect of the surgeon’s expertise) in the non-surgical domain significantly 

limits the portability of the surgeon’s contribution of expertise.   

In addition to the fact that participant data indicated a substantial lack of feedback 

within the non-surgical domain, respondents also indicated that much of the feedback that 

did exist was in the form of a negative feedback loop. 

There's no feedback, hardly any at all. Yeah, there's no feedback. There's really, 
the only feedback I get is when there's a problem, not feedback on these are things 
that you’re doing really well, these are the things that I think you can improve 
on... But I rarely get any feedback both from the hospital side and the academic 
side except when there are issues or problems that I need to address or take care 
of. Otherwise it’s quiet. (Participant A1) 
 
Beyond the continued reinforcement of the general lack of feedback within the 

domain, the comment above highlights both the missed opportunity that a positive 

feedback loop can provide and the emotional impact of what is perceived as being 

unilaterally negative feedback.  Although it cannot be sufficiently conveyed through the 

above quote, the participant was clearly frustrated by what she saw as singularly negative 

feedback.  This level of visible frustration with both the lack of feedback was reported by 

all eight of the surgeons.  Six of the eight surgeons reported what they perceived as a 
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preponderance of negative feedback.  The main concern implied by the six surgeons was 

the imbalance between the positive and the negative feedback.  While this imbalance 

certainly had a negative emotional impact on the surgeons, it also impaired their ability to 

improve.  As I will now discuss, in order for feedback to serve as an effective 

compensating, it must include both positive and negative feedback loops. 

As previously discussed, feedback as defined in this study is any information that 

allows one to adjust actions in order to achieve objectives.  Accordingly, negative 

feedback is provided in response to actions that are perceived as counter to the objectives 

of the one providing the feedback.  Positive feedback is provided to signal that the current 

actions are perceived as conducive to achieving the objectives (Black, 1934).  Therefore, 

negative feedback loops serve to provide information (feedback) to the surgeons that their 

actions are not perceived as conducive to achieving the objectives of the individual, the 

particular domain, or the Center (e.g., stop or reduce the frequency of the particular 

action).  Positive feedback loops provide information, which signals that the actions of 

the surgeon are perceived as conducive to achieving the objectives (e.g., continue or 

amplify the particular action).  In the case of the Center, the objective could be reflected 

in a number of contexts, including the goals of the center or the patterns of behavior that 

are perceived as consistent with the non-surgical domain.  Both positive and negative 

feedback serve as adjusting mechanisms for the surgeons.  In addition to the reported lack 

of overall feedback within the non-surgical domain, the lack of positive feedback did not 

support the surgeon in understanding which actions to amplify.  Similarly, the lack of 

positive feedback did not provide further indication of which actions were perceived as 
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more directionally correct.  Thus, the result is further reducing the availability of 

feedback as a resource to the surgeons.   

As reflected throughout this section, Lead through influence, not control and 

Feedback is not an available resource for surgeons are reported and discussed as 

constituent characteristics of the non-surgical domain.  I will now discuss how these same 

characteristics exert a significant limiting influence on the portability of the surgeon’s 

expertise and contribution to the non-surgical domain.   

In the surgical trauma environment, feedback is a critical resource-in-use that 

emerges from the same sociomateriality, within which the surgeon’s expertise is located.  

In fact, feedback could be conceived as a constitutive aspect of her expertise.  As a result, 

the combination of feedback being an unavailable resource within the non-surgical 

domain, in conjunction with the fundamental difference between the surgeon’s Control of 

the environment compared to the administrator’s Lead through influence, limits the 

transferability of the surgeon’s expertise and contribution into the non-surgical domain.  

Summary of Finding Two 

In this section, I introduced and described the main aspects of the non-surgical 

domain that emerged from the data.  In the non-surgical domain, leaders lead through 

influence, not control, which differs from the reported Control the environment 

characteristic reported in the surgical domain.  Additionally, I described how feedback, 

which is a critical resource for the surgeons in the surgical domain, is not readily 

available as a resource-in-use the non-surgical domain.  The principles of feedback loops 

and the practice theory concepts of resourcing and resources-in-use were utilized to 
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explain how, in contrast to the surgical domain, the qualities, structures, and practices in 

the non-surgical domain hindered the accessibility of feedback as an active resource for 

the surgeons. In concluding the section, I described how the fundamental differences 

between the surgical habitus-in-action and the administrator habitus-in-action influence 

sociomateriality and, in doing so, inhibit transferability of the surgeon’s expertise and 

contribution from the surgical to the non-surgical domain.   

Conclusion 

The purpose of this study is to explore an alternate conceptualization of expertise 

in order to facilitate the ability of the surgeons to more actively participate and contribute 

within the non-surgical domain.  This chapter presents the two central findings from this 

study and the meaning that I have attributed to the findings.  The data-driven themes that 

emerged indicate an entangled relationship between the surgeons and the structures of the 

domains in which they work.  The first finding indicated that the process of becoming a 

trauma surgeon produces a habitus that predisposes the surgeon to displaying notable 

characteristics.  These characteristics include a predisposition for controlling the 

environment, exuding confidence, and preference for speed and instant gratification.  

Finding One also located the expertise of a trauma surgeon in the sociomateriality of her 

situated environment.  In reaching this finding, I applied the practice theory principles of 

mutual constitution and the construct of habitus to explore the mutually constitutive 

relationship between the surgeon and the structures and practices of her environment.  To 

conceptualize the location of the trauma surgeon’s expertise, I applied a sociomaterial 
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lens to demonstrate how the surgeon’s expertise is situated and entangled among and the 

relational, structural, material, and knowledge aspects of her unique environment. 

The second finding demonstrates that a surgeon’s expertise is not readily portable 

beyond its situated environment for a set of specific reasons explored herein.  To arrive at 

this finding, I first established the fundamental inconsistency between key characteristics 

of the surgical and non-surgical domains.  I then revealed that feedback was a key 

resource and aspect of the surgeon’s sociomateriality, and thus expertise, but that 

feedback was reported as unavailable as a resource to surgeons in the non-surgical 

domain.  Both of these finding have significant implications for theory and for practice.  

In Chapter Five I discuss these implications and areas for future research. 
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Chapter 5:  Conclusion 

In this chapter, I discuss the contributions of this study and indicate the limitations 

of this research as well as opportunities for future research.  I begin by introducing and 

discussing the theoretical model that emerged from this research.  Next, I discuss the 

implications of this study.  In discussing the implications, I begin with the implications 

for theory and for practice.  I then discuss the implications for the organization where the 

research was conducted.  I conclude by discussing the implications that this study has for 

me as a professional and entrepreneur.  In concluding this chapter I discuss 

recommendations for future research. 

This dissertation explores the sociomateriality and situated nature of the expertise 

of trauma surgeons.  The data from this study also demonstrate the limited portability of 

that expertise even across domains within a shared context, such the surgical and non-

surgical domains of a trauma surgical center.  As previously discussed, the standard 

conception of expertise is grounded in cognitive assumptions of learning and positions 

expertise primarily in the head of the individual expert.  This view does not fully account 

for the dynamic and mutually constitutive role between the social and material aspects of 

their situated environment.  Such a limited account of expertise also does not fully 

contemplate the other means to accelerate performance or how to support the portability 

of expert performance and contribution in one domain across other domains and 

environments. 
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Theoretical Framework 

 The graphics listed in Figures 1 and 2 reflect the theoretical framework in action 

in both the surgical and non-surgical domains.  In order to fully explicate the framework, 

I will describe the dynamics at work within both the surgical and the non-surgical 

domains.  As with any framework, the goal is to provide a description that sufficiently 

approximates reality, and the concern is that doing so can come at the expense of 

capturing and articulating the true, intersectional complexities of the situation.  In the 

case of this theoretical framework, that concern remains vibrant; it does not attempt to 

comprehensively account for the full complexities of the surgical and non-surgical 

domains or the complexities of the roles and responsibilities of the surgeons and non-

surgeons within both domains.  Rather the framework seeks to provide a theoretical basis 

and description for the dynamics that were observed in this exploratory study. 

The fundamental difference between the two domains is the way in which the 

unique qualities of each domain interact with the surgical habitus.  In the surgical domain 

this interactions leads to the emergence of expert performance and contribution, while in 

the non-surgical domain expert performance and contribution does not emerge.  In order 

to further explicate the theoretical framework and the dynamics in action, I first review 

the surgical domain listed in Figures 1.  After reviewing the surgical domain, I describe 

the differences associated with the non-surgical domain. 
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Figure 1. Surgical Domain 

As previously discussed, the surgical habitus is developed through one’s lived 

experience, containing both conscious and sub-conscious knowledge.  These experiences 

then generate the psychological and physical structures that influence one’s disposition to 

both experience and to act upon the world.  In addition to the individual’s lived 

experience before entering medicine, the surgeon’s habitus is developed through her 

years of intense training to become a trauma surgeon and her ongoing practice of being a 

trauma surgeon.  Ultimately, the surgical habitus predisposes the surgeon to the behaviors 

and the practices that allow her to succeed in a surgical trauma environment.  In effect, 

they predispose the surgeon to a distinct action style.   

Within the surgical domain, the surgeon encounters the unique qualities of the 

domain such as technologies, tools, aspects of the physical environment, work processes, 

shared knowledge, and relational dynamics such as trust, authority dynamics, common 

experience, or shared goals.   As the qualities of the domain engage with the habitus of 
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the surgeon, encoded schemas are enacted.  The associated actions that result from the 

schemas then successfully engage domain qualities and convert them into resources-in-

use in order to produce the desired results.  The net effect of converting domain qualities 

into resources-in-use is the production of expert performance or performance that is 

recognized as appropriate to the domain and context. 

 

Figure 2. Non-Surgical Domain 

As presented in Figure 2, when the surgical habitus encounters the unique 

qualities of the non-surgical domain, encoded schemas are not enacted or are not enacted 

to the degree such that domain qualities are effectively enrolled as resources-in-use.  This 

lack of successful resourcing (Feldman, 2004) leads to no performance or to performance 

that is recognized as inappropriate to the non-surgical domain such as when the 

administrators claim that surgeons are attempting to lead in a manner that is inconsistent 

with the norms of the domain.  
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As described in Figures 1 and 2 and illustrated through the data presented in 

Chapter Four, the interaction between the habitus and the sociomaterial aspects of an 

environment exerts a significant influence on the emergence or lack of emergence of 

expert behavior and contribution.  Central to this dynamic is the ability of surgeons to 

engage potential resources within an environment such that they can be effectively 

converted to resources-in-use that then facilitate the production of expertise.  

Conceptualizing this dynamic can have significant implications. In the section that 

follows, I explore the potential implications for both theory and practice.  

Implications of the research 

Implications for Theory   

As reflected in the findings of this study, there are multiple ways to conceptualize 

expertise.  The findings from this study suggest that expertise emerges from the dynamic 

relationships occurring between the social and the material aspects of a situated 

environment.  Therefore, in addition to the knowledge that is resident within an 

individual (mind and body), knowing and expertise is also distributed across the various 

social and material relationships within the specific environment.  Numerous scholars 

have previously implicated the importance of sociomateriality in areas such as knowledge 

(Lave & Wenger, 1998; Wenger & Lave, 1991), learning (Fenwick, et al., 2012; Barab & 

Plucker, 2002; Wenger & Lave, 1991), technology (Orlikowski, 2000, 2007, 2009), 

continuous change (Feldman, 2004; Feldman & Orlikowski, 2011; Michel, 2014) and 

ontology (Schatzki et al., 2001; Michel, 2014), just to name a few.  Building upon their 

work, this study furthers the implications of conceptualizing the sociomateriality of 
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expertise by exploring how expertise emerges within a specific, unique environment.  

The main contribution of this research is to expand the standard conceptualization of 

expertise, which is based on cognitive and socio-cognitive assumptions.  This study 

acknowledges the validity of cognitive assumptions about knowledge and expertise but 

argues that these assumptions do not go far enough in conceptualizing expertise.  This 

research indicates that a sociomaterial conceptualization of expertise allows for a more 

nuanced understanding into the various constitutive aspects of expertise, and, in 

particular, a greater sensitivity to the relationship among the aspects.  It is the belief of 

this researcher that this type of conceptualization might allow for a more generative 

approach to the expansion and contribution of expertise.   

In addition to the expanded conceptualization of expertise, this study builds upon 

the principle of resourcing and demonstrates the influence among the surgical habitus, 

resourcing, and the emergence or lack of emergence of expert behavior and inter-domain 

contribution.  The findings from this study implicate the opportunity for further study to 

better understand the dynamics at work and the potential affordances.  As an example, is 

it possible to influence the emergence of expert behavior and contribution by better 

understanding and thus influencing quality of the interaction among the habitus, domain 

qualities, and resourcing?  

Implications for the Field of Knowledge Workers 

As indicated in the opening chapter, the importance of knowledge workers, 

experts, and expertise continues to accelerate for organizations and for economies 

(Davenport, 2013).  Further, experts are increasingly being asked to contribute to 
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challenges that span their particular domain of expertise (Fenwick et al., 2012).  By re-

conceptualizing expertise through a sociomaterial lens, practitioners can more fully 

account for and contextualize the basis for expertise and expert performance.  By doing 

so they can then explore the specific structures, practices, materials and relationships 

from which the expert performance emerges.  This exploration includes the dynamic of 

action and resourcing described as a part of the theoretical framework.  Based on the 

literature and my data, I argue that through understanding the dynamics of actions and 

resourcing and the constitutive elements from which they emerge, practitioners can gain 

insight as to how to expand the contribution of experts and expert performance outside 

their traditional domains.  For example, by conceptualizing feedback as a constitutive 

resource for surgeons and understanding the dynamic among the surgical habitus, 

environmental qualities, and the creation of resources, one could conceive of additional 

ways to facilitate the extension of their expertise and contribution into the non-surgical 

domain.  Feedback then could be contextualized, delivered (frequency, format, and 

process) in a manner that is more consistent with the surgical habitus and encoded 

schemas.  Beyond the specific example of feedback, for any given situation, one could 

become more attentive to the situational objective, the habitus of the agents and the 

potential and required resources such that one could best facilitate the emergence of 

expert behavior and contribution. 

Implications for the Organization 

In addition to the reconceptualization of expertise discussed in the previous 

paragraphs, I believe that the broader finding regarding feedback practices hold 
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significant potential value for the Center.  For example, executive leadership at the 

Center where I conducted my research has identified surgeon turnover and engagement as 

a business priority.  The following quotes reflect the concern that was top of mind for a 

significant number of the participants. 

There are a lot of ways to leave. You know, some people have left emotionally 
and just sort of stayed on and, you know, some have, you know, left; just gone 
and gotten a different job. Some good people have left and, you know, the sad 
thing is the human capital loss is huge and the institution bears all the risk. 
(Participant A3) 
 
This quote speaks to the participant’s concern about the emotional, financial, and 

performance impact of poor surgeon engagement.  In support of this concern, other 

research has shown that physician engagement is associated with a patient’s perception of 

quality of care and is correlated to financial performance (Haas et al., 2000; Grembowski 

et al., 2005).    

Similarly, one participant asserted that the absence of positive feedback and the 

relative prevalence of negative feedback to surgeons lead to an atmosphere of mediocrity.   

In my experience at (research site), the feedback that I get is usually negative. So, 
it's usually not like, ‘Hey, good job.’ So, they're like, ‘Hey, this happened. Why 
did you do this, or say that?’…I would say that feedback for me is a cause of fear.  
When you say the word ‘feedback’, it’s like (a negative) word association.  It’s 
disorienting to not have that (positive feedback) in an environment for people, and 
it leads to mediocrity. (Participant B10) 
 
The comment that the lack of positive feedback and preponderance of negative 

feedback leads to mediocrity was an interesting assertion.  As I analyzed this assertion 

within the larger dialogue with the participant, the following chain of logic emerged from 

the participant’s comments: 
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1.   You do not receive feedback about the positive actions and accomplishments. 

2.   You are not incentivized (by positive feedback or other means) to go above 

and beyond minimum expectations.  

3.   You will receive feedback about anything perceived as negative practices or 

performance. 

4.   Therefore, the environment promotes a “keep your head down and do not 

more than the minimum.” 

This study did not set out to collect the data to support or refute the participants’ 

assertions, yet it did present a point of view that the existing study data could not easily 

refute.  Whether or not the reported feedback practices influenced an environment of 

mediocrity, the practice of continuous improvement was reported as a priority for the 

Center.  The focus on continuous improvement was influenced by both the recent Level 1 

Trauma accreditation, which requires a formal process for identifying, reporting, and 

resolving performance improvement opportunities, and the stated priorities of senior 

management at the Center.  Accordingly, improving the effectiveness of feedback 

practices within the Center could significantly impact the success of the performance 

improvement efforts. 

In addition to the potential influence on performance improvement, the 

organization has the opportunity to build upon the study findings and to harness feedback 

structures and practices as a way to increase surgeon engagement and support the 

surgeons in becoming more active participants in the non-surgical domain.  Since the 

feedback structures and practices in the non-surgical domain are so significantly 
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different, they are essentially inaccessible to surgeons.  As a result, the surgeons are not 

able to engage with domain attributes, like feedback, such that they can be converted to 

resources-in-use, which support expert contribution. 

This research provides additional insight to organizational practitioners, 

administrators, and surgeons regarding the opportunity to create feedback structures and 

practices that are available as a resource and in doing so transform surgeon participation.  

Specifically, they can further study the ways in which existing structures and practices in 

the surgical domain currently support dynamic feedback.  The observations from the 

surgical domain can then provide insight into opportunities for creating effective 

structures and practices in the non-surgical domain.  Although I would not expect the 

initial attempt at feedback structures and practices to “solve” surgeon engagement or 

organizational performance, I could foresee this as an important starting point.  For 

example, feedback within an organization essentially acts as a compensating mechanism 

allowing individuals and the organization to adjust actions.  Since feedback is currently a 

resource that is unavailable to an important constituent of the organizations (surgeons), 

the adaptability is mitigated.  By introducing feedback (positive and negative) as an 

accessible resource to the surgeons, there is the potential to engage a compensating 

mechanism that has previously laid dormant.  With this mechanism engaged, the 

organization has greater potential to make ongoing adjustments and evolutions. 

Implications for the Healthcare Industry  

Increasing physician participation and satisfaction continues to be a priority in the 

U.S. healthcare industry (Waldman & Cohn, 2008).  In February of this year, I met the 
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Chief Medical Officer (hereinafter CMO) of a publically traded, for-profit organization 

who owns several dozen hospital campuses in over 20 states.  One the top priorities of 

this CMO were to find a way to better engage the physicians that are associated with his 

organizations.  He shared his view that physicians are critical members of the healthcare 

delivery system; however, they are increasingly becoming isolated and frustrated due to 

the move towards managed care.  Too often physicians and healthcare executives see 

themselves as adversaries rather than partners, yet they both need each other and are 

central figures in the healthcare system.  Finding a way to align interests and increase the 

productive participation of executives was a top priority for this executive.  I have had 

similar dialogue with numerous CEOs and CMOs of healthcare companies, as well as 

physicians, over the last four to six years. 

I believe the findings from this research indicate opportunities for a more nuanced 

understanding of how to increase physician participation and satisfaction.  Perhaps 

further research and practice in this area will begin to shift the emphasis away from a 

cognitive and trait-based approach that focuses on the differences between physicians and 

administrative leaders, and towards understanding and engaging the sociomaterial aspects 

that independently and collectively shape administrators and physicians. 

Implications for Practice  

Reflecting on my journey through the research process, there are three key 

conceptual themes that stand out: mutual constitution, sociomateriality, and feedback as a 

resource.  I now find myself increasingly aware of the sociomaterial nature of life and 

work settings.  I am finding that, as I look for structures, practices, and resources, they 
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are ubiquitous to life, but they were previously often invisible – present yet invisible.  I 

am beginning to understand how by integrating this new understanding with my current 

work, I can have a potentially more powerful impact through my work.  For example, I 

now frequently use the following maxim with clients: make it easy for employees to 

succeed and difficult for them to fail.  The intent behind this maxim is that when 

considering organizational changes that will improve performance, it is critical to 

consider the larger system of structures, practices, and potential resources that are present 

and those that may need to be present in order to create the type and level of success that 

is desired.  Are leaders cultivating the structures, practices, and potential resources that 

facilitate the desired behaviors, and thus results, or alternatively, are they allowing 

systems, practices, and potential resources to exist that are inconsistent with 

organizational goals of that are unavailable to employees.  In effect, are they cultivating a 

system designed to produce the results that they desire?   

I have always valued the power of feedback as a means to foster and support 

individual and organizational learning and adaptability.  As I have progressed through my 

doctoral studies in the CLO program, I have increasingly viewed my work as helping 

organizations and individuals shorten what I have been referring to as their Learning to 

Performance Cycle.  The central thesis of this approach is that there is a process, 

conscious or unconscious, that organizations engage in as they adapt to changes in their 

environment.  Further, by consciously improving the efficiency and effectiveness of this 

cycle, companies can improve their adaptability and thus performance in dynamic and 

complex environments.  A central component of the cycle is feedback loops that provide 
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individuals and organizations with the information necessary to take and adjust action. 

The cycle also takes into account the concept of feedback being present but unavailable 

as a resource.  For example, in a recent client engagement, it was discovered that 

important feedback from was present in the system but was not being utilized in order to 

adjust action and thus improve performance.  In conducting the analysis, the client team 

and I discovered that the feedback was not being utilized, or resourced, for two separate 

reasons.  In one instance, client employees had become habituated to using one source of 

performance data and were essentially ignoring additional sources of data.  In a second 

instance, a different subset of client employees did not have the broader context of the 

work processes of which they were a part and therefore, while they were aware of the 

data, they did not recognize its relevance to their performance goals.  In both instances 

one might argue that the influence of the employees’ habitus and related schemas were 

not supporting their ability to effectively access the potential resources that were 

available in their environment. 

Suggestions for Future Research 

This was an exploratory dissertation study situated in a unique environment and 

the findings cannot be directly extrapolated to other contexts.  Given that the findings that 

emerged from the data were not the original focus of the study, one of the first 

recommendations for additional research is to build upon these initial findings in a more 

comprehensive and focused study that includes a significantly larger number of 

participants.  This could include a study that is designed to identify the specific 

sociomaterial dimensions of a given type of expertise.  Additionally, a study that 
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identified and further explored the major sociomaterial aspects of the expertise of a 

surgeon or other physician would potentially have significant theoretical and practical 

value.  The theoretical value would include the additional scholarship and insight to the 

literature on sociomateriality and that of expertise.  The potential practitioner value 

would include any further insight in how to help physicians increase their contribution 

and impact in the broader healthcare system and to help increase physician overall 

satisfaction and engagement in their role.  Lastly, as additional studies are produced it 

would be valuable to conduct a cross-case analysis to explore common themes across the 

various studies and perhaps identify new area for both research and practice.  

Conclusion 

This dissertation has demonstrated the sociomaterial and situated nature of the 

expertise of trauma surgeons.  In doing so, the research also demonstrated the limited 

portability of their expertise even across domains within the same environment of the 

Trauma Surgery Center.  To arrive at these conclusions, I engaged with the data applying 

a theoretical lens based on fundamental concepts of practice theory such as habitus 

(Bourdieu, 1977), resourcing (Feldman, 2004), and sociomateriality (Orlikowski, 2007).  

In arriving at my conclusions, I have affirmed the relevance of traditional conceptions of 

expertise (cognitive theory), yet demonstrated that they do not go far enough in their 

conceptualization.  In addition to the cognitive knowledge that is resident within a 

surgeon, knowing and expertise exists among and across the various structural, social, 

and material relationships within their situated environment.  Conceptualizing expertise 
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in this way allows for further consideration of how expertise is emerging within the 

unique environment.  

The following two research questions provided the focus and guidance throughout 

the duration of this study: 

Research Question #1: What are ways to conceptualize the expertise of a trauma 

surgeon? 

Research Question #2: What are the characteristics associated with trauma 

surgeons and their professional socialization and current work environment that 

influence the portability of their expertise? 

In addition to providing focus, the questions allowed for an open frame from 

which to explore alternate conceptualizations and enactments of expertise.  This alternate 

conceptualization of expertise and its constitutive elements depict a fertile landscape for 

further research.  It is my hope that future researchers will extend and deepen this thread 

of inquiry for the benefit of both academic theory and practice. 
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Appendix A: Interview Protocol 

Potential Round 1 Interview Framework and Questions 

Frame the interview:   

(Dissertation research into the role of feedback in environments of continuous change) 

 

Describe and test the definition of feedback that is being used in this study:   

(Any sources of information, within the environment, that helps you choose which 

actions to take or which actions you may want to adjust.) 

 

Exploring Feedback Structures 

1.   How do you receive feedback in your role? (As many as they can think of) 
Examples include: (Personal comments, reports, monitoring devices, performance 
reviews, etc.) 

 

Possible dimensions listed below 

Formal & Informal channels and modes of feedback 

a.   Received from others (in what structures/processes/formats, how often) 
b.   Self-observed/ reflective (probe specifics and examples) 
c.   Automated (e.g. report) (in what structures/processes/formats, how often) 
d.   Other ways 

 

2.   For each type of feedback described, what happens when/as you receive the 
feedback? (e.g., What do you do with the feedback?)   

 



	
  
	
  

	
  

125	
  

3.   Are any of the forms of feedback more useful to you than others? 
a.   This will likely delve into issues of relevance, reliability, power, etc. 
b.   Perhaps round two of interviews will include a matrix of qualifiers for 

sources and forms of feedback? 

 

4.   Are there any other ways that you receive information that helps you improve 
your actions and impact? 

 

Exploring the Environment of Change 

1.   How would you describe the environment that you operate in? 

2.   Can you give me examples of recent changes in the environment that impacted 

your role? 

3.   How did you learn about what would be required from the changes? 

4.   How did these changes impact your role? 

5.   How did you respond to these changes? 
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Appendix B: Study Participants 

 

Table 1. Study Participants 

Description of Role Number of Participants 

Senior Administrative Leaders 3 

Management-level Nurses 2 

Surgeons 8 

Total Participants 13 
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Appendix C: Level 1 Trauma Center Requirements 

 

Table 2. Level 1 Trauma Center Requirements – American College of Surgeons 

24-hour in-house coverage by general surgeons, and prompt availability of care in 
specialties such as orthopedic surgery, neurosurgery, anesthesiology, emergency 
medicine, radiology, internal medicine, plastic surgery, oral and maxillofacial, 
pediatric and critical care.  
 
Referral resource for communities in nearby regions. 

Provides leadership in prevention, public education to surrounding communities. 

Provides continuing education of the trauma team members. 

Incorporates a comprehensive quality assessment program. 

Operates an organized teaching and research effort to help direct new innovations 
in trauma care. 
 
Program for substance abuse screening and patient intervention. 

Meets minimum requirement for annual volume of severely injured patients. 

 

 

 

 

 

 

 

 

 

 

 



	
  
	
  

	
  

128	
  

Reference List	
  

American Trauma Society (2015) Trauma center levels explained. Retrieved from 
http://www.amtrauma.org/?page=traumalevels 

 
Anspach, R. R. (1990). The language of the case presentation. In P. Conrad & R. Kern 

(Eds.), The sociology of health and illness: Critical perspectives (3rd. ed., pp. 
319–338). New York: St. Martin’s. 

 
Ashforth, B. E., Sluss, D. M., & Harrison, S. H. (2007). Socialization in organizational 

contexts. In G. P. Hodgkinson & J. K. Ford (Eds.), International Review of 
Industrial and Organizational Psychology (pp. 1–69). Chichester: Wiley. 

 
Ashforth, B. E., Sluss, D. M., & Saks, A. M. (2007). Socialization tactics, proactive 

behavior, and newcomer learning: Integrating socialization models. Journal of 
Vocational Behavior, 70(3), 447–462.  

 
Ashforth, B. K., & Saks, A. M. (1996). Socialization tactics: Longitudinal effects on 

newcomer adjustment. Academy of Management Journal, 39(1), 149–178. 
 
Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. 

Psychological Review, 84, 191–215. 
 
Bandura, A. (1986). Social foundations of thought and action: A social-cognitive view. 

Englewood Cliffs, NJ: Prentice-Hall. 
 
Bandura, A. (1997). Self-efficacy: The exercise of control. New York: Freeman. 
 
Bandura, A. (2012). Social cognitive theory. In P. A. M Van Lange, A. W. Kruglanski, & 

E. T. Higgins (Eds.) Handbook of Social Psychological Theories (349-373). 
London: Sage.  

 
Barab, S. A., & Plucker, J. A. (2002). Smart people or smart contexts? Cognition, ability, 

and talent development in an age of situated approaches to knowing and learning. 
Educational Psychologist, 37(3), 165–182.  

 
Bartunek, J. M. (1993). The multiple cognitions and conflicts associated with second 

order organizational change. In J. K. Murnighan (Ed.), Social Psychology in 
Organizations: Advances in Theory and Research (pp. 322–349). Englewood 
Cliffs, NJ: Prentice-Hall. 

 
Bartunek, J. M., & Mock, M. K. (1994). Third-order organizational change and the 

western mystical tradition. Journal of Organizational Change Management, 7, 
24–41. 



	
  
	
  

	
  

129	
  

Bauer, T. N., Morrison, E. W., & Callister, R. R. (1998). Organizational socialization. In 
G. R. Ferris (Ed.), Research in Personnel and Human Resource Management (pp. 
149–214). Greenwich, CT: JAI Press. 

 
Black, H. S. (1934). Stabilized feedback amplifies. Bell System Technical Journal, 13(1), 

1-18. 
 
Blackler, F. (1995). Knowledge, knowledge work and organzations: An overview and 

interpretation. Organization Studies, 16(6), 1021–1046. 
 
Blackler, F., & Regan, S. (2009). Intentionality, agency and change: Practice theory and 

management. Management Learning, 40(2), 161–176. 
 
Bloom, B. S. (1985). Developing talent in young people. New York: Ballantine. 
 
Boghossian, P. (2006). Behaviorism, constructivism, and Socratic pedagogy. Educational 

Philosophy and Theory, 38(6), 713–722. 
  
Boreham, N., & Morgan, C. (2004). A sociocultural analysis of organizational learning. 

Oxford Review of Education, 30(3), 307–325. 
 
Bourdieu, P. (1977). Outline of a theory of practice. Cambridge: Cambridge University 

Press.   
 
Bourdieu, P. (1984). Distinction: A social critique of the judgement of taste. Cambridge: 

Harvard University Press. 
 
Bourdieu, P. (1986). The forms of capital. In I. Szeman & T. Kaposy (Eds.) Cultural 

Theory: An Anthology (81-93).  Pondicherry, India: SPi Publisher Services. 
 
Bourdieu, P. (1990). The logic of practice. Cambridge: Polity Press. 
 
Bradbury, H., & Lichtenstein, B. M. B. (2000). Relationality in organizational research: 

Exploring the space between. Organization Science, 11(5), 551–564.  
 
Bredo, E. (1994). Reconstructing educational psychology: Situated cognition and 

Deweyan pragmatism. Educational Psychologist, 29(1), 23–35. 
 
Brewer, M. B. (1991). The social self: On being the same and different at the same time. 

Personality and Social Psychology Bulletin, 17, 475-482. 
 
Brewer, M. B. (2003). Optimal distinctiveness, social identity, and the self. In M. R. 

Leary & J. P. Tangney (Eds.) Handbook of Self and Identity (480–491). New 
York: Guiliford Press.  



	
  
	
  

	
  

130	
  

Brewer, M. B., & Nakamura, G. V. (1984).  The nature and functions of schemas. Center 
 for the Study of Reading Technical Report, 325. Retrieved from 

https://owl.english.purdue.edu/owl/resource/560/10/ 
 
Broadhead, R. S. (1983). The private lives and professional identity of medical students. 

New Brunswick: Transaction Inc. 
 
Brown, J. S., Collins, A., & Duguid, P. (1989). Situated cognition and the culture of 

learning. Educational Researcher, 18(1), 32–42.  
 
Brown, S. L., & Eisenhardt, K. M. (1997). The art of continuous change: Linking 

complexity theory and time-paced evolution in relentlessly shifting organizations. 
Administrative Science Quarterly, 42, 1–34. 

 
Brown, J. S., & Duguid, P. (1991). Organizational learning and communities-of-practice: 

Toward a unified view of working, learning, and innovation. Organization 
Science, 2(1), 40–57. 

 
Centers for Disease Control and Prevention. (2009). Access to trauma centers in the U. S.  

Retrieved from 
http://www.cdc.gov/Traumacare/pdfs/TraumaCentersFactsheet20090921-a.pdf 

 
Chatman, J. (1989). Improving interactional organizational research: A model of person-

organization fit. Academy of Management Review, 14, 333–349. 
 
Chatman, J. (1991). Matching people and organizations: Selection and socialization in 

public accounting firms. Administrative Science Quarterly, 36(1991), 459–484. 
 
Cho, J., & Trent, A. (2006). Validity in qualitative research revisited. Qualitative 

Research, 6(3), 319–340.  
 
Clark, J. (2012). Medical leadership and engagement: No longer an optional extra. 

Journal of Health Organization and Management, 26(4), 437–443. 
 
Coffey, A., & Atkinson, P. (1996). Making sense of qualitative data: Complementary 

research strategies. Thousand Oaks: Sage Publications, Inc. 
 
Conway, P. H., & Cassel, C. K. (2012). Engaging physicians and leveraging 

professionalism: A key to success for quality measurement and improvement. The 
Journal of the American Medical Association, 308(10), 979-980. 

 
Cook, S. D. N., & Yanow, D. (1993). Culture and organizational learning. Journal of 

Management Inquiry, 2(4), 373–390.  



	
  
	
  

	
  

131	
  

Cooren, F., Taylor, J. R., & Van Every, E. J. (2006). Communication as organizing: 
Empirical and theoretical explorations in the dynamic of text and conversation. 
Mahwah, N.J.: Lawrence Erlbaum. 

 
Corradi, G., Gherardi, S., & Verzelloni, L. (2010). Through the practice lens: Where is 

the bandwagon of practice-based studies heading? Management Learning, 41(3), 
265-283. 

 
Cyert, R. M., & March, J. G. (1963). A behavioral theory of the firm. Englewood Cliffs, 

NJ: Prentice-Hall. 
 
Davenport, T. H. (2013). Thinking for a living: How to get better performances and 

results from knowledge workers. Watertown, MA: Harvard Business Press. 
 
Davenport, T. H., Thomas, R. J., & Cantrell, S. (2002). The mysterious art and science of 

knowledge-worker performance. Sloan Management Review, 44(1), 23–30. 
 
Dewey, J. (1936). The social significance of academic freedom. Cultural Studies, Critical 

Methodologies, 10(2), 118-133.  
 
Drew, P., & Heritage, J. (1992). Analyzing talk at work: An introduction. In Talk at Work 

(pp. 3–65). Cambridge: Cambridge University Press. 
 
Drucker, P. (1965). Is business letting young people down? Harvard Business Review, 

43, 49-55. 
 
Duncan, D. E. (1996). Residents: The perils and promise of educating young doctors. 

New York: Scribner. 
 
Eisenhardt, K. M. (1989). Making fast strategic decisions in high-velocity environments. 

Academy of Management Journal, 32(3), 543–576.  
 
Engeström, Y. (1987). Learning by expanding: An activity-theoretical approach to 

developmental research. Helsinki: Orienta-Konsultit. 
 
Engeström, Y. (2008). From teams to knots: Activity-theoretical studies of collaboration 

and learning at work. Cambridge: Cambridge University Press. 
 
Engeström, Y., & Middleton, D. (1998). Cognition and communication at work. 

Cambridge: Cambridge University Press. 
 
Engeström, Y., Miettinen, R., & Punamaki-Gitai, R. L. (1999). Perspectives on activity 

theory. Cambridge: Cambridge University Press. 



	
  
	
  

	
  

132	
  

Ericsson, K. A., Krampe, R. T., & Tesch-Römer, C. (1993). The role of deliberate 
practice in the acquisition of expert performance. Psychological Review, 100(3), 
363-406. 

 
Ericsson, K. A., Prietula, M. J., & Cokely, E. T. (2007). The making of an expert. 

Harvard Business Review, 85(7/8), 114. 
 
Ericsson, K. A., & Smith, J. (1991). Toward a general theory of expertise: Prospects and 

limits. Cambridge: Cambridge University Press. 
 
Eriksen, T. H., & Nielsen, F. S. (2001). A history of anthropology. London: Pluto Press.  
 
Falcione, R. L., & Wilson, C. E. (1988). Socialization processes in organizations. 

Handbook of Organizational Communication, 151(169), 65. 
 
Feldman, M. S. (2000). Organizational routines as a source of continuous change. 

Organization Science, 11(6), 611–629.  
 
Feldman, M. S. (2004). Resources in emerging structures and processes of change. 

Organization Science, 15(3), 295–309.  
 
Feldman, M. S., & Orlikowski, W. J. (2011). Theorizing practice and practicing theory. 

Organization Science, 22(5), 1240–1253.  
 
Feldman, M. S., & Pentland, B. T. (2003). Reconceptualizing organizational routines as a 

source of flexibility and change. Administrative Science Quarterly, 48(1), 94–118. 
 
Feldman, M. S., & Pentland, B. T. (2005). Organizational routines and the macro-actor. 

In Actor-Network Theory and Organizing (pp. 91–111). Stockholm: Liber & 
Copenhagen Business School Press. 

 
Feldman, M. S., & Pentland, B. T. (2008). Routine dynamics. In D. Barry & H. Hansen 

(Eds.), The Sage Handbook of New Approaches to Organizational Studies (pp. 
302–315). Thousand Oaks, CA: Sage. 

 
Feldman, M. S., & Quick, K. S. (2009). Generating resources and energizing frameworks 

through inclusive public management. International Public Management Journal, 
12(2), 137–171.  

 
Feldman, M. S., & Worline, M. (2011). Resources, resourcing, and ampliative cycles in 

organizations. In K. S. Cameron & G. M. Spreitzer (Eds.), Oxford Handbook of 
Positive Organizational Scholarship (pp. 629–641). Oxford, UK: Oxford 
University  

 



	
  
	
  

	
  

133	
  

Fenwick, T.,  Nerland, M., & Jensen, K. (2012). Sociomaterial approaches to 
conceptualising professional learning and practice. Journal of Education and 
Work, 25(1), 1–13.  

 
Fiol, C. M., & Huff, A. S. (1992). Maps for managers: Where are we? Where do we go 

from here? Journal of Management Studies, 29(3), 267–285.  
 
Fisher, C. D. (1986). Organizational socialization: An integrative review. Research in 

Personnel and Human Resource Management, 4, 101–145. 
 
Fox, R. C. (1990). Training in caring competence. In H. C. Hendrie & C. Lloyd (Eds.), 

Educating Competent and Humane Physicians (pp. 199–216). Bloomington: 
Indiana University Press. 

 
Freiberg, H. J. (1999). Beyond behaviorism: Changing the classroom management 

paradigm. Needham Heights: Allyn and Bacon. 
 
Garfinkel, H. (1967). Studies in ethnomethodology. Englewood Cliffs, NJ: Prentice-Hall. 
 
Germain, M.-L., & Ruiz, C. E. (2009). Expertise: Myth or reality of a cross-national 

definition? Journal of European Industrial Training, 33(7), 614–634.  
 
Gersick, C. (1991). Change theories  : Revolutionary exploration of the punctuated 

paradigm. The Academy of Management Review, 16(1), 10–36.  
 
Gherardi, S. (2000). Practice-based theorizing on learning and knowing in organizations: 

An introduction. Organization, 7(2), 211–223.  
 
Gherardi, S. (2006). Organizational knowledge: The texture of workplace learning. 

Oxford: Blackwell. 
 
Gherardi, S., Nicolini, D., & Odella, F. (1998). Toward a social understanding of how 

people learn in organizations: The notion of situated curriculum. Management 
Learning, 29(3), 273–297. 

 
Giddens, A. (1979). Central problems in social theory: Action, structure, and 

contradiction in social analysis. Oakland, CA: University of California Press. 
 
Giddens, A. (1984). The constitution of society: Outline of the theory of structuration. 

Cambridge: Polity Press. 
 
Giddens, A. (1993). New rules of sociological method: A positive critique of 

interpretative sociologies. Standford: Stanford University Press. 
 



	
  
	
  

	
  

134	
  

Gioia, D. A. (1992). Pinto fires and personal ethics: A script analysis of missed 
opportunities. Journal of Business Ethics, 11, 379–389. 

 
Glaser, B., & Strauss, A. (1967). The discovery of grounded theory. Chicago: Aldine. 
 
Glaser, R., Chi, M. T., & Farr, M. J. (1988). The nature of expertise. Hillsdale, NJ: 

Lawrence Erlbaum Associates, Inc. 
 
Grembowski, D., Paschane, D., Diehr, P., Katon, W., Martin, D., & Patrick, D. L. (2005). 

Managed care, physician job satisfaction, and the quality of primary care. Journal 
of General Internal Medicine, 20(3), 271–277.  

 
Groenewald, T. (2008). Memos and memoing. In L. Given (Ed.) The SAGE Encylopedia 

of Qualitative Research Methods (505–506). Thousand Oaks: Sage. 
 
Haas, J. S., Cook, E. F., Puopolo, A. L., Burstin, H. R., Cleary, P. D., & Brennan, T. A. 

(2000). Is the professional satisfaction of general internists associated with patient 
satisfaction? Journal of General Internal Medicine, 15(2), 122–128.  

  
Hafferty, F. W. (1988). Cadaver stories and the emotional socialization of medical 

students. Journal of Health and Social Behavior, 29(4), 344–356. 
 
Harker, R., Mahar, C., & Wilkes, C. (1990). An introduction to the work of Pierre 

Bourdieu: The practice and theory. London: Macmillan. 
 
Harrison, M. (1982). A woman in residence. New York: Random House. 
 
Haueter, J. A., Macan, T. H., & Winter, J. (2003). Measurement of newcomer 

socialization: Construct validation of a multidimensional scale. Journal of 
Vocational Behavior, 63(1), 20–39. 

 
Heath, C. C., & Button, G. (2002). Editorial introduction. The British Journal of 

Sociology, 53(2), 157–161.  
 
Heath, C. C., & Luff, P. (1996). Convergent activities: Collaborative work and 

multimedia technology in London Underground Line Control Rooms. In D. 
Middleton & Y. Engeström (Eds.), Cognition and Communication at Work: 
Distributed Cognition in the Workplace. Cambridge: Cambridge University Press. 

 
Heidegger, M. (1927). Being and Time. Albany: SUNY Press. 
 
Heritage, J. (2009). Conversation analysis as social theory. In B. S. Turner (Ed.), The 

New Blackwell Companion to Social Theory (pp. 300–320). Oxford: Wiley-
Blackwell.  



	
  
	
  

	
  

135	
  

 
Hirschmann, K. (1999). Blood, vomit, and communication. Health Communication, 11, 

35-57.  
 
Howard, V. A., & Barton, J. H. (1988). Thinking on paper. New York, NY: William 

Morrow & Co. Paper.  
 
Jacob, E. (1989). Qualitative research: A defense of traditions. Review of Educational 

Research, 59(2), 229–235. 
 
Jarzabkowski, P. (2004). Strategy as practice: Recursiveness, adaptation and practices-in-

use. Organization Studies, 25(4), 529–560. 
 
Jones, G. R. (1986). Socialization tactics, self-efficacy, and newcomers’ adjustments to 

organizations. Academy of Management Journal, 29(2), 262–279. 
 
Katz, R. (1980). Time and work: Toward an integrative perspective. In B. M. Staw & L. 

L. Cummings (Eds.), Research in Organizational Behavior (pp. 81–127). 
Thousand Oaks:Sage. 

  
Katz, R. (1982). Career issues in human resource management. Upper Saddle River: 

Prentice Hall.  
 
Kitching, G. N. (1988). Karl Marx and the philosophy of Praxis: An introduction and 

critique. London: Methuen. 
 
Klein, K. J., Ziegert, J. C., Knight, A. P., & Xiao, Y. (2006). Dynamic delegation: Action 

teams. Administrative Science Quarterly, 51(4), 590–621.  
 
Kreiner, G. E., Hollensbe, E. C., & Sheep, M. L. (2006). Where is the “me” among the 

“we”? Identity work and the search for optimal balance. The Academy of 
Management Journal, 49(5), 1031–1057.  

 
Latour, B. (1996). On actor-network theory. A few clarifications plus more than a few 

complications. Soziale Welt, 25(3), 369–381.  
 
Latour, B. (2005). Reassembling the social: An introduction to Actor-Network Theory. 

Oxford: Oxford University Press. 
 
Lau, R. W. K. (2004). Habitus and the practical logic of practice: An interpretation. 

Sociology, 38(2), 369–387.  
 
Lave, J. (1988). The culture of acquisition and the practice of understanding. Palo Alto, 

CA: Institute for Research on Learning. 



	
  
	
  

	
  

136	
  

 
Lave, J. (1993). The practice of learning. In S. Chaiklin & J. Lave (Eds.), Understanding 

practice: Perspectives on activity and context (pp. 3–32). Cambridge: Cambridge 
University Press. 

 
Lave, J. (1997). Learning, apprenticeship, social practice. Journal of Nordic Educational 

Research, 17, 140–151. 
 
Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. 

Cambridge: Cambridge University Press. 
 
Lave, J., & Wenger, E. (1998). Communities of practice. Retrieved from: 

http://199.87.225.18/faculty/development/tla/5year/documents/CommunityofPract
ice.pdf 

 
Legard, R., Keegan, J., & Ward, K. (2003). In-depth interviews. In J. Ritchie & J. Lewis 

(Eds.) Qualitative Research Practice: A Guide for Social Science Students and 
Researchers (138–169). London: Sage.  

 
Light, R. J., Singer, J. D., & Willet, J. B. (1990). By design. Cambridge, MA: Harvard 

University Press. 
 
Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Beverly Hills, CA: Sage. 
 
Llewellyn, N. (2008). Organization in actual episodes at work: Harvey Sacks and 

organization studies. Organization Studies, 29(5), 763–791. 
 
Llewellyn, N., & Hindmarsh, J. (2010). Work and organization in real time: An 

introduction. In N. Llewellyn & J. Hindmarsh (Eds.) Organisation, Interaction 
and Practice: Studies of Ethnomethodology and Conversation Analysis (3-23). 
Cambridge: Cambridge University Press.   

 
Lofland, J., & Lofland, L. H. (1995). Analysing social settings: A guide to qualitative 

observation and anaylsis (3rd ed.). Belmont, CA: Wadsworth. 
 
Louis, M. R. (1980). Surprise and sense making: What newcomers experience in entering 

unfamiliar organizational settings. Administrative Science Quarterly 25(2), 226-
251. 

 
Luff, P. K., Hindmarsh, J., & Heath, C. C. (2000). Workplace studies: Recovering work 

practice and informing system design. Cambridge: Cambridge University Press. 
 



	
  
	
  

	
  

137	
  

Magliaro, S. G., Lockee, B. B., & Burton, J. K. (2005). Direct instruction revisited: A key 
model for instructional technology. Educational Technology Research and 
Development, 53(4), 41–55.  

  
March, J. G. (1991). Exploration and exploitation in organizational learning. 

Organization Science, 2(1), 71–87. 
 
March, J. G., & Simon, H. A. (1958). Organizations. New York: Wiley. 
 
Marx, K. (1845). German ideology. In D. M. L. (Ed.), Karl Marx Selected Writings 

(1977). Oxford: Oxford University Press. 
 
Maxwell, J. (1992). Understanding and validity in qualitative research. Harvard 

Educational Review, 62(3), 279–300.  
 
Maxwell, J. A. (2013). Qualitative research design: An interactive approach. Los 

Angeles: Sage. 
 
Maxwell, J. A., & Miller, B. A. (2008). Categorizing and connecting strategies in 

qualitative data analysis. In S. N. Hess-Biber & P. Leavy (Eds.) Handbook of 
Emergent Methods, 461–477. New York: The Guilford Press.  

 
Michel, A. (2014). The mutual constitution of persons and organizations: An ontological 

perspective on organizational change. Organization Science, 25(4), 1082–1110. 
 
Michel, A. (2015). Dualism at work: The social circulation of embodiment theories in 

use. Signs and Society, 3(S1), S41–S69. 
 
Michel, A., & Wortham, S. (2008). Bullish on uncertainty: How organizational cultures 

transform participants. Cambridge: Cambridge University Press. 
 
Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded 

sourcebook. Newbury Park, CA: Sage. 
 
Moorman, C., & Miner, A. S. (1997). The impact of organizational memory on new 

product performance and creativity. Journal of Marketing Research, 34(1), 91–
106. 

 
Moreland, R. L., & Levine, J. M. (2001). Socialization in organizations and work groups. 

In M. E. Turner (Ed.), Groups at work: Theory and research (pp. 69–112). 
Mahwah, N.J.: Lawrence Erlbaum Associates, Inc. 

 
Morrison, E. W. (1993). Longitudinal study of the effects of information seeking on 

newcomer socialization. Journal of Applied Psychology, 78(2), 173-183. 



	
  
	
  

	
  

138	
  

 
Morse, J. M. (1998). Validity by committee. Qualitative Health Research, 8, 443–445. 
 
Nelson, R., & Winter, S. (1982). An evolutionary theory of economic change. Cambridge, 

MA: Harvard University Press. 
 
Nicolini, D. (2012). Practice theory, work and organization. An introduction. Oxford:  
 Oxford University Press. 
 
Nicolini, D., Yanow, D., & Gherardi, S. (2003). Knowing in organizations: A practice-

based approach. New York: M. E. Sharpe. 
 
Orlikowski, W. J. (1992). The duality of technology: Rethinking the concept of 

technology in organizations. Organization Science, 3(3), 398–427. 
 
Orlikowski, W. J. (1996). Improvising organizational transformation over time: A 

situated change perspective. Information Systems Research, 7(1), 63–92. 
 
Orlikowski, W. J. (2000). Using technology and constituting structures: A practice lens 

for studying technology in organizations. Organization Science, 11(4), 404-428. 
 
Orlikowski, W. J. (2002). Knowing in practice: Enacting a collective capability in 

distributed organizing. Organization Science, 13(3), 249–273.  
 
Orlikowski, W. (2007). Sociomaterial practices: Exploring technology at work. 

Organization Studies, 28(9), 1435–1448. 
 
Orlikowski, W. (2009). The sociomateriality of organizational life: Considering 

technology in management research. Cambridge Journal of Economics, 34, 
Retrieved from 
http://cje.oxfordjournals.org/content/early/2009/11/05/cje.bep058.short 

 
Ortner, S. (1984). Theory in anthropology since the sixties. Comparative Studies in 

Society and History, 26(1), 126–166. 
 
Østerlund, C., & Carlile, P. (2005). Relations in practice: Sorting through practice 

theories on knowledge sharing in complex organizations. The Information 
Society, 21(2), 91–107.  

 
Ozbilgin, M., & Tatli, A. (2005). Book review essay: Understanding Bourdieu’s 

contribution to organization and management studies. Academy of Management 
Review, 30(4), 855–869.  

 



	
  
	
  

	
  

139	
  

Packer, M. J., & Goicoechea, J. (2000). Sociocultural and constructivist theories of 
learning: Ontology, not just epistemology. Educational Psychologist, 35(4), 227-
241. 

 
Patton, M. Q. (2001). Qualitative research & evaluation methods. Thousand Oaks: Sage. 
 
Pelto, P. J., & Pelto G. H. (1975). Intra-cultural diversity: Some theoretical issues. 

American Ethnologist, 2(1), 1–18. 
 
Pentland, B. T., & Feldman, M. S. (2005). Organizational routines as a unit of analysis. 

Industrial and Corporate Change, 14(5), 793–815.  
 
Pentland, B. T., & Feldman, M. S. (2007). Narrative networks: Patterns of technology 

and organization. Organization Science, 18(5), 781–795.  
 
Pentland, B. T., & Feldman, M. S. (2008). Designing routines: On the folly of designing 

artifacts, while hoping for patterns of action. Information and Organization, 
18(4), 235-250. 

 
Piaget, J. (1970). Structuralism. New York: Basic Books. 
 
Pratt, M. G., Rockmann, K. W., & Kaufmann, J. B. (2006). Constructing professional 

identity: The role of work and identity learning cycles in the customization of 
identity among medical residents. Academy of Management Journal, 49(2), 235-
262. 

 
Quinn, R. W., & Worline, M. C. (2008). Enabling courageous collective action: 

Conversations from United Airlines Flight 93. Organization Science, 19(4), 497-
516. 

 
Raelin, J. A. (1997). A model of work-based learning. Organization Science, 8(6), 563-

578.  
 
Ramaprasad, A. (1983). On the definition of feedback. Behavioural Science, 28, 4–13. 
 
Reckwitz, A. (2002). Toward a theory of social practices: A development in culturalist 

theorizing. European Journal of Social Theory, 5(2), 243–263.  
 
Reichers, A. E. (1987). An interactionist perspective on newcomer socialization rates. 

Academy of Management Review, 12(2), 278–287.  
 
Rouse, J. (2007). Practice theory. Handbook of the Philosophy of Science, 15. Retrieved 

from 



	
  
	
  

	
  

140	
  

http://wesscholar.wesleyan.edu/cgi/viewcontent.cgi?article=1028&context=div1fa
cpubs 

 
Rubin, H. J., & Rubin, I. S. (1995). Qualitative interviewing: The art of hearing data. 

Thousand Oaks, CA: Sage. 
 
Saks, A. M., & Ashforth, B. E. (1997). Organizational socialization: Making sense of the 

past and present as a prologue for the future. Journal of Vocational Behavior, 
51(2), 234-279. 

 
Sandelowski, M. (1993). Rigor or rigor mortis: The problem of rigor in qualitative 

research revisited. Advances in Nursing Science, 16(2), 1–8. 
 
Saxe, G. B. (1991). Culture and cognitive development: Studies in mathematical 

understanding. Mahwah, N.J.: Lawrence Erlbaum Associates, Inc. 
 
Schatzki, T. R. (1997). Practices and action: A Wittgenstenian critique of Bourdieu and 

Giddens. Philosophy and the Social Science, 27(3), 283–308. 
 
Schatzki, T. R. (2001). Practice mind-ed orders. In T. R. Schatzki, K. K. Cetina, & E. 

Von Savigny (Eds.), The Practice Turn in Contemporary Theory (pp. 43–55). 
London: Routledge. 

 
Schatzki, T. R. (2002). The site of the social: A philosophical account of the constitution 

of social life and change. University Park, PA: Pennsylvania State University 
Press. 

 
Schatzki, T. R. (2010a). Materiality and social life. Nature and Culture, 5(2), 123–149. 
 
Schatzki, T. R. (2010b). The timespace of human activity: On performance, society, and 

history as indeterminate teleological events. Lanham, MD: Lexington. 
 
Schatzki, T. R. (2012). A primer on practices. In J. Higgs, R. Barnett, S. Billett, M. 

Hutchings, & F. Trede (Eds.), Practice-based Education: Perspectives and 
Strategies (pp. 13–26). Rotterdam: Sense. 

 
Schatzki, T. R., Knorr-Cetina, K., & von Savigny, E. (2001). The practice turn in 

contemporary theory. London: Routledge.  
 
Schein, E. H. (1971). Occupational socialization in the professions: The case of the role 

innovator. Journal of Psychiatric Research, 8, 521–530. 
 
Schwartz, B. (1986). The battle for human nature. New York: W. W. Norton. 
 



	
  
	
  

	
  

141	
  

Scribner, S. (1990). Reflections on a model. Quarterly Newsletter of the Laboratory of 
Comparative Human Cognition, 12, 90–94. 

 
Scribner, S. (1997). Mind in action: A functional approach to thinking. In M. Cole, Y. 

Engestrom, & O. Vosquez (Eds.), Mind, culture, and activity: Seminal papers 
from the Laboratory of Comparative Human Cognition (pp. 354–368). 
Cambridge, UK: Cambridge University Press. 

 
Scribner, S. (1999). Professional development: Untangling the influence of work context 

on teacher learning. Educational Administration Quarterly, 35(2), 238–266. 
 
Sfard, A. (1998). On two metaphors for learning and the dangers of choosing just one. 

Educational Researcher, 27(2), 4–13. 
 
Shotter, J. and Katz, A. (1996). Articulating practices: Methods and experience. Concepts 

and Transformation, 1(2/3), 213–237. 
 
Snow, D. A., & Anderson, L. (1987). Identity work among the homeless: The verbal 

construction and avowal of personal identities. American Journal of Sociology 
92(6), 1336–1371. 

 
Spouse, J. (2001). Bridging theory and practice in the supervisory relationship: A 

sociolcultural perspective. Journal of Advanced Nursing, 33(4), 512–522. 
 
Strauss, A. and Corbin, J. (1997). Grounded theory in practice.  Thousand Oaks: Sage. 
 
Suchman, L. A. (1987). Plans and situated actions: The problem of human-machine 

communication. New York: Cambridge University Press. 
 
Suchman, L., Blomberg, J., Orr, J., & Trigg, R. (1999). Reconstructing technologies as 

social practice. American Behavioral Scientist, 43(3), 392-408. 
 
Taheri, P. A., Butz, D., Griffes, L. C., Morlcock, D. R., & Greenfield, L. J. (2000). 

Physician impact on the total cost of care. Annals of Surgery, 231(3), 432–435. 
 
Tajfel, H. (1978). The social psychology of minorities. New York: Minority Rights.  
 
Thachankary, T. (1992). Organizations as “texts”: Hermeneutics as a model for 

understanding organizational change. Research in Organizational Change and 
Development, 6, 197–233. 

 
Tsoukas, H. (1996). The firm as a distributed knowledge system: A constructionist 

approach. Strategic Management Journal, 17, 11–25. 
 



	
  
	
  

	
  

142	
  

Turner, J. C., Hogg, M. A., Oakes, P. J., Reicher, S. D., & Wetherall, M. S. (1987). 
Rediscovering the social group: A self-categorization theory. Oxford and New 
York: Basil Blackwell. 

 
Tushman, M. L., & Rosenkopf, L. (1992). Organizational determinants of technological-

change-toward a sociology of technological evolution. Research in 
Organizational Behavior, 14, 311–347. 

 
Van Maanen, J. (1977). Experiencing organization: Notes on the meaning of careers and 

socialization. In J. Van Maanen (Ed.), Organizational careers: Some new 
perspectives (pp. 15–45). New York: Wiley. 

 
Van Maanen, J., & Schein, E. H. (1979). Toward a theory of organizational socialization. 

Research in Organizational Behavior, 960(77). Retrieved from: 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.475.8533&rep=rep1&t
ype=pdf 

 
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press. 
 
Waldman, J. D., & Cohn, K. H. (2008). Mending the gap between physician and health 

executives. In K. H. Cohn & D. E. Hough (Eds.), The Business of Healthcare: 
Leading Healthcare Organizations (27–59). Westport: Praeger Publishers. 

 
Walsh, K. E., Ettinger, W. H., & Klugman, R. A. (2009). Physician quality officer: A 

new model for engaging physicians in quality improvement. American Journal of 
Medical Quality  : The Official Journal of the American College of Medical 
Quality, 24(4), 295–301.  

 
Wear, D. (1997). Professional development of medical students: Problems and promises. 

Academic Medicine, 72, 1056–1062. 
 
Weick, K. E. (1995). Sensemaking in organizations. London: Sage. 
  
Weick, K. E., & Roberts, K. (1993). Collective mind in organizations: Heedful 

interrelating on flight decks. Administrative Science Quarterly, 38(3), 357–381. 
 
Wenger, E., & Lave, J. (1991). Situated learning: Legitimate peripheral participation 

(learning in doing: social, cognitive and computational perspectives). Cambridge: 
Cambridge University Press. 

 
Whittington, R. (1996). Strategy as practice. Long Range Planning, 29(5), 731–735.  
 



	
  
	
  

	
  

143	
  

Whittington, R. (2006). Completing the practice turn in strategy research. Organization 
Studies, 27(5), 613–634.  

 
Wittgenstein, L. (1953). Philosophical investigations. Oxford: Blackwell. 
 
Wood, D., Bruner, J. S., & Ross, G. (1976). The role of tutoring in problem solving. 

Journal of Child Psychology and Psychiatry, and Allied Disciplines, 17(2), 89–
100.  

 
Wortham, S. (2003). Curriculum as a resource for the development of social identity. 

Sociology of Education, 76, 229–247. 
 


